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PREFACE

On February 15, 1966, the U. S. Office of Education approved

Project ERD-495-65, Under provisions of Section 4(c) of the Vocational

Education Act of 1963, the U. S. Office of Education allocated $1,265,787

of Federal funds to operate the Project for a three-year period. A grant

of $433,648 was made available to the Division of Higher Education,

California State Department of Education, to operate the first year.

Dr. Paul F. Lawrence, Chief, Division of Higher Education, initiated the

proposal and served as Project Director during the first year.

The California State Colleges at Fresno and Hayward were desigt-

nated Project "Centers" and were authorized to develop experimental

teacher education programs which would lead to more effective preparation

for teaching disadvantaged children and youth.

The basic organization of the Final Report is a departure from

the usual format as required by the Office of Education. The reasons

are explicit in the unique nature of the Project.

First, while Hayward and Fremywere required to work within some

general guidelines, their programs were sufficiently different to

require separate reports.

The Fresno Report, therefore, is included as a supplement and

no attempt was made to consolidate descriptions or analysis of the two

programs. For a detailed analysis and "evaluation" of the first year

operation of Fresno and Hayward, the reader is referred to Report on

the First Year Operation, produced under the direction of the late

Joseph D. Lohman, Dean of the School of Criminology, University of

California, Berkeley, and submitted to the U. S. Office of Education in

December 1967.

iv



Secondly, unanticipated budget curtailments and the subsequent

decision on the part of the U. S, Office not to fund the second and

third years, necessitated a modification of original program design,

and the development of stop-gap attempts to evaluate carry-over effects

of the training procedures.

It was not possible then to describe the "nature of the inves-

tigation", (A Methods Chapter) for the full three years. The last two

years at Hayward had a distinctively different thrust which required

separate chapters.

v.



ACKNOWLEDGEMENTS

Several hundred persons were directly or indirectly involved

in Operation Fair Chance during the three years which encompassed

the Project. The understanding, interest, and cooperation of all

of them was necessary and did contribute to whatever success the

Project enjoyed, even though their names can not be listed here.

Among those are the administrators, supervisors, teachers, and

others in the participating school districts who contributed so

much to the conduct of the program.

A number of persons participated in the initial stages of preparing

the Project Proposal: Dr. Lewie Burnett, who played a vital role

in drafting the propose!, Dr. Richard Sparks (Dean, School of

Education, Fresno State College); an interdisciplinary committee

of eight professors at Fresno State College and one of ten members

at California State College, Hayward. The late Joseph D. Lohman,

Dean of the School of Criminology at the University of California

at Berkeley, assisted by Drs. James T. Carey and Paul Takagi, and

a number of other educators and specialists who participated

informally in an advisory capacity.

The Directors of the various units involved in Operation Fair Chance

shared the primary responsibility for leadership in the organization

and the administration and supervision of the Project: Dr. Lester J.

Roth, Director of the "Fresno Center"; Dr. Edward G. Olsen, Director

of the Hayward first year program; Joseph D. Lohman, Director of

Project Evaluation, ably assisted by his deputy, Dr. Paul Takagi.

vi



Last, but not least, is the leadership and assistance provided

to the Hayward program when Federal funds were eliminated,

particularly Dr. Albert Lepore, Dean of the College, California

State College, Hayward; and Dr. Ellis McCune, President of

California State College, Hayward.

1-;

vii



it

r:

CHAPTER 1

INTRODUCTION

Background Information

The basic organization of this Report consists of a description

and analysis of the Hayward Center's three-year experimental teacher

education program iden-ified as Project, Operation Fair Chance (OFC).

Protect Rationale

As originally proposed, the project was expected to influence

the traditional practices in p-3paring teachers to teach disadvantaged

children and youth. As an example.of the ambitious nature of the Pro-

ject, the Director of the first year program published the following

statement:

"Operation Fair Chance is a bold, three-year innovative

Project in experimental teacher education now under way

at two California State Colleges. It is designed expressly

to help prospective and experienced teachers develop truly

empathetic attitudes toward the culturally deprived, to

find more effective ways of teaching disadvantaged children

and youth and of working with their parents and community

leaders, to emphasize realistic pupil orientation to the

world of work, and to produce new learning materials in this

area . . ."1

The initiators of the Project cited evidence from a variety of

sources that current practices in preparing teachers to teach disadvantaged

children were not relevant and appeared to be detrimental to these children.

The research in this area suggested that:

the traditional teacher-education program is not effective

in preparing teachers who are to work with culturally disadvantaged

children. Teachers of the culturally disadvantaged ch'ildren:

1. Do not understand them
2. Have misconceptions about
3. Are uncertain & incorrect

goals
4. Behave in ways which handi

learning."2

1

Olsen, Edward G., "Teacher Education
School and Society, Apr. 1, 1967, pp. 232-234,

2Excerpt from the Projeci, proposal, p.

their abilities
about appropriate educational

cap rather than facilitate

for the Deprived: A New Pattern"
1860 Broadway, New York, N. Y.

5.



2

Therefore, the project was designed to accomplish what other teacher

preparation programs failed to do - that is, produce teachers who were to

become "sensitive to and intellectually comprehending of the particular needs

of children from culturally disadvantaged homes."3

The Project was to be developed with some specifics in mind. For

example, the proposers thought that the teachers in-training should be able

to achieve distinctive skills of instruction which would be effective in

working with disadvantaged youngsters. Further, the Project was to emphasize

vocational education at all levels of instruction, K through grade 14, and to

develop instructional materials appropriate to the education of the disadvan-

taged!.'

Objectives and Goals

The primary objectives to be achieved in the Project were to produce

behavioral changes in the teachers which would:

1. "improve teachers' understanding and acceptance of children

whose backgrounds and behavior patterns are drastically different

from their own;

2. improve teachers' ability to generate in such youngsters a real

motivation to learn through greater creativity and skill in

the design and use of novel and specialized teaching tools,

methods, and techniques;

3. create and maintain learning situations which will lead students

to realistic vocational objectives, effective preparation for an

occupation, pride in workmanship, and confidence in their

ability to succeed in the vocations of their choice;

4. increase the teacher's utilization of the possible contributions

of all agencies in the community which usually become involved

with such youngsters during their lifetime;

5. increase -1-!le receptivity and capability of the participating

school systems to implement and activate the new learning of

teachers."5

30p. cit., p. 8

ibid., p. 9

51bid., p. 5
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Further, it was proposed that the Project would focus on vocational

education goals -

"In planning for the achievement of the Project objectives, it is
essential that the program of vocational development begin at the
earliest possible time - even in the elementary grades. The content
of instruction; the methods, techniques, and materials of instruction;
and programs of testing, evaluation, and guidance will be developed
accordingly."6

Expected Outcomes

The emphasis on occupational development was supposed to achieve the

following:

1. The student will develop an understanding of his own abilities,
needs, and attitudes relevant to vocational choice and continuing
vocational preparation.

2. The student will possess useful knowledge and skills in a
specific non-professional field of work.

3. He will develop the concept of economic productivity for both
personal and social goals.

4. He will possess knowledges of a general nature which are important
to all individuals and basic to success in an occupation.

5. He will possess knowledges of a general nature which are
important to all individuals and basic to success in an occupa-
tion.

6. He will possess information about occupations, their dynamic
character, requirements, and environments.?

Indirect results which were expected from this Project included:

I. A significantly higher percentage of successful students from
among the culturally disadvantaged.

2. Substantial changes in their attitudes about school, including
greater enthusiasm, more diligent study, increased learning,
better attendance, and greater productivity as adults.

3. A significant reduction in the number end nature of disciplinary
cases among the culturally disadvantaged.

6Ibid., p. 7

71bid., p. 6
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4. Increased student achievement, particularly in the basic

skills.of communications.

5. Improvement in the self-concept of such students.

Certain indirect results were expected because of the special emphases

in this Project. As an example, it was expected that there would be (1) core

effective communication between teachers and students, and (2) adequate pre-

paratiOn of students for vocational and technical occupations. According

to the proposers, teacher inadequacy in the above two areas was among the main

reasons for teachers' feeling of frustration while working with culturally

and economically disadvantaged students and their desire to seek positions in

less frustrating environments. Greater competency in these two areas was

expected to ameliorate the problem of frustration and turnover.

Finally, it was proposed that "--one of the main objectives of the

Project is to provide a "fair chance" for culturally disadvantaged youth to

receive an education that is geared realistically to their vocational, cultural,

economic, and social potential."8

Program Prospectus

Specific details involving program goals and content, administration

and organization, evaluation goals, job specifications, trainee selection and

methods of materials production were built into the proposal. The following

is a brief summary of what was expected in the Project.

General Guidelines were specified in order to provide a focus for each

Center. Those were stated as:

Emphasis will be placed on "Vocational Education" at all levels
of instruction (K - 14) and appropriate to each level.

2. Emphasis will be placed on "internship service" as contrasted
with more traditional teacher-training programs.

gibid, P. 7
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3. Programs will involve both pre-service and in-service teacher
education.

h, All teachers and teacher candidates involved in the training
program shall become mach better informed about non-professional
jobs: the types of employment that are available; the
physical, mental and psychological requirements of various jobs;
the techniques and procedures to be used in securing employment
in desirable jobs.

5. All teachers and teacher candidates in the program shall become
informed and personally acquainted with the personal, social, and
cultural characteristics of disadvantaged youth and learn to
communicate effectively with them.

6. Special effort will be made to involve schools and school districts.
community agencies (State Employment Service, welfare agencies,
public health services, etc.), chambers of commerce, labor unions,
and otner agencies, associations, offices, and individuals when-
ever feasible and to the extent that is practical.9

Administrative structure was specified to include the California State Depart-

ment of Education; University of California, Berkeley; Fresno and California

State, Hayward. Each agency was to have definite assignments and be respon-

sble for its own program of activities. Advisory Boards (local and State)

were to be organized to assist in the development and coordination of the

programs at each of the College Centers.

Very definite details of Evaluation design were specified, for example:

the design was to include a method of measuring teacher attitudinal change in

six different areas (see proposal outline).

Program goals and content at each College Center were described. The

Hayward program was to include the following features:

- A shift from traditional course work to clinical experiences.

- Community work including tutorials, volunteer experiences in social

service agencies and conducting surveys.

- School district personnel involvement in planning and implementation

- School district participation in action research and instructional

materials production

libid., pp. 8-9
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- vocational counseling and curriculum development in the participating

school districts.

- building of healthy self-concepts among the disadvantaged through

success-oriented programs.

- summer workshops for in-service teachers.

The Hayward program was to be divided into three general phases or

stages. (1) the design or planning stage, (2) the operational stage, and

(3) the closing or wind-up stage.

Sun nary

An experimental fifth year teacher education program was proposed and

accepted by the U. S. Office of Education. The proposal described, in detail,

the rationale, and the Plan of Operation of a program designed to prepare

teachers to work more competently with culturally disadvantaged children and

youth. It was the product of cooperative planning by faculty members of

the California state College, Hayward; members of the California State Depart-

ment of Education Project Office, under the direction of Dr. Paul F. Lawrence;

School of Criminology, University of California, Berkeley, under the direction

of Dean Joseph D. Lohman.

The Project objectives were highly abstract verbalizations of the need

to change not only the current practices of teacher training institutions,

but also to change attitudes and values of both in-service and pre-service

public school teachers and administrators. The primary objectives implied

that the OFC staff was to be responsible for effecting change towards a voc-

ational education emphasis in both the elementary and secondary curriculum.

Expected outcomes as a result of participation in this Project were

spelled out in the accepted proposal. These cut across all levels of per-

sonnel and agencies. For example, youth would develop an understanding of

their own abilities, needs and attitudes relevant to vocational choice and
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continuing vocational preparation; teachers would persist longer in "disad-

vantaged" schools; teacher-trainees would change in their "negative" attitudes

toward minority children; administrators would seek to change the status quo

of administrative structure in the schools; and lastly, positive changes in

teacher preparation were expected to take place in the State College Teacher

Education Departments as a result of the OFC experience.

Finally, a complete plan of operation for a program of teacher educa-

tion was described and methods of implementing the Project proposal objectives

were suggested. A Project with so many worthy goals to be achieved in such

a brief period of time could be expected to suffer grievous stresses and

strains. Some problems of program development are recounted in the next

chapter.



CHAPTER II

Organization and Administration

Initial Planning and Staffing

The Project was originally proposed to the Division of Education at

California State College, Hayward, in the Fall of 1964. Eighteen months

elapsed before the proposal gained approval, having undergone several rewrites

in the interval. When funding was apparent, the President of California State

College appointed a faculty ccmmittee to be chaired by Dr. Lewie Burnett, Head

of the Division of Education. After the Project was funded on February 15,1966

Dr. Burnett became Acting Director. Other faculty members of the committee

met continuously throughout February, March and April for purposes of prelim-

inary planning) Dr. Burnett called upon the group to focus on a series of

questions raised by the U. S. Office of Education Program Officer (Dr. Otto

Legg). These questions are summarized a5 follows:

1. What are the three phases of the Project?
2. What personnel will be needed during each stage?
3. What will be the job description for each position?
4. How will the teacher educators at California State be selected

and prepared?
5. What will be the role of advisory committees at this Center?
6. How will the teacher education program for pre-service candidates

differ from the regular or existing program?
7. What will be done with the in-service school personnel, particu-

larly for changing attitudes, understandings, and practices?
8. What will be done with occupational information and the change

of pupil attitudes about the world of work at the several
school levels - elementary, secondary, and junior colleges?

9. How will the materials used in this project differ from those
in the Fresno area?

10. What is planned for the families of the disadvantaged children?
11. How do the disadvantaged populations of greater Hayward:area

differ from those in the Fresno area?
12. In what ways will community agencies be involved?
13. What will be done during the planning months, January through

August?

1
0 eration Fair Chance Report on the First Year Operation, Lohman,

Joseph and Paul Takagi, Regents of the University of California, December 1967,
2
Burnett, Lewie, memo to Paul Lawrence, March 1966. See Appendix A.

-8-
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Several program details were agreed upon by the planning staff. The

following is found in a document developed by the Acting Director:

1. Job descriptions
2. Selection of teacher educators
3. Role of the advisory committees
4. Unique characteristics of the training program - e.g. clinical

vs classroom approach.
5. Direct involvement of in-service professionals in the planning.
6. Use of instructional materials in the participant schools.
7. Agreement to develop "appropriate" instructional materials for

the disadvantaged.
8. Development of communication techniques with the families of

the disadvantaged youngsters,
9. Involvement of community agencies.
10. A time table for accomplishing the following:

a) Action research centers in public schools to be
identified.

b) Teacher educators to be selected.
c) Project director to be appointed.
d) Research design to be proposed and approved.
e) Materials production to begin.
I Community agencies to be identified.
g) Criteria for selection of trainees to be established.
h) Evaluative instruments to be secured.
i) Dissemination of findings to public schools.3 *

However, progress in meeting the time table and implementing program

details was not apparent. Dr. Burnett issued a memo urging the staff to move

more rapidly toward decision -making.'

In April, Dr. Edward G. Olsen was appointed Director, but Dr. Burnett

continued for four or five months to meet with the OFC staff, contributing to

Project Organization. Planning sessions continued throughout the Spring and

Summer months under the direction of the new Director.

These planning sessions apparently revealed basic differences among

the staff and the new director regarding the basic character and thrust of the

project. The Director thought the project should be global in concept while

his staff members were thinking in terms of separate research tasks to be

1966.)
4
Burnett, Lewie, memo to OFC staff, March 7, 1966.

3
Ibid., (Much of the action listed was to be well under way by June
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conducted concurrently in several school districts.5

Previous planning commitments such as those proposed by the Acting

Director and the original staff apparently were disregarded during this stage

of planning.

Later, the Director was able to report that the staff had agreed to the

following program concepts:

"1. The Project through its work with several cooperating school

districts will seek to be both comprehensive (broad-front, action-

research demonstrations) and intensive (a few in-depth controlled,

objective research studies related to the comprehensive effort).

2. Individual part-time staff members shall be entirely free to work

within the Project, as defined, In ways and areas wherein they feel

competent and comfortable - they will not be asked to do otherwise.

3. College teaching/research and Project-time commitments will be

adjusted accordingly.

4. Several full-time staff members will be employed to begin work

July 1 or later."6

Staffing

By early summer, two of the original staff returned to full-time teaching

and others were employed to round out the staff. The Second Quarterly Report

described the new staff in the following terms.

5
Olsen, Edward G., Quarterly Report No. 1 (Period Feb.

6
lbid.,

changed.
p. 3 (Job descriptions in the written proposal

15 - May 1) p. 2

were eliminated or
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"The Staff - this interdisciplinary staff includes specialists in

community relations, intergrocp education, research methods,

elementary and secondary school educators, child growth and development,

vocational education, curriculum, learning materials, teacher education

and secretarial services."7

TABLE OF ORGANIZATION

DIRECTOR

Edward G. Olsen
Adm.

Full-time

College Comm. Staff

1
Marsh
T. Ed.
Full time

Silverman
I Ed.
1/2

iSoldahl Stevens

Research T. Ed.

1/2 1/2
4

Othe Staff - Project Only

I

'-

Whitehorn
Learn. Res.

1/4

Chroman Michie Stroud Farmer

Comm. Rels. Voc Ed IT Ed Elem Comm Reis

Full time Full time jFull time 1/4

Chart 1

It is to be noted that the Director admitted in the Second Quarterly Report

that he had agreed to administer the Project on a peer basis. His statement

follows:

"all major policy decisions are made by staff as a whole, through concensus

following whatever group discussion and analysis is required for them. In

staff meetings, the Director serves as technical chairman to facilitate

the session, but In the decision-making process his voice is only one among

the others."8

8
ibid., p. 2

Olsen, Edward G., Quarterly Report No. 2 (Period June 1 -Aug. 31, 1966) p
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Planning the Program

in addition to matters of organization, administration, and staffing,

actual program design was an important feature of the first year's activity.

That it did not proceed as rapidly and as efficiently as was expected

may have been due to the inherent difficulty of translating highly abstract

goals into an exciting experimental program. As an example, an objective

stated in such general terms as "To improve teachers' understanding and

acceptance of children whose background and behavior patterns are drastically

different from their own" could be interpreted as a charge to modify in a

significant way the basic personality of a teacher trainee. Obviously, other

interpretations could be applied. Goals, thus stated, were to continue to

hinder effective program implementation and evaluation throughout the three

years of the Project.

One other factor which may have contributed to difficulties in planning

is the number of "transgential goals" expected from the Project by some of the

principals involved in the original planning. Examples are presented as

follows:

Dr. Lawrence, initiator of the original proposal, stated in a Project

meeting that a major thrust of the Project was to get the teacher training

institutions to change, to take up the option provided for them by the State

Legislature and the Board of Education.9

The Director of the Hayward Center, Edward Olsen, thought that the Project

had a sixth goal and that one was "to design and demonstrate hew patterns and

programs of pre-service and in-service teacher education. Olsen felt that a

"grand strategy" was needed in order to implement the five objectives.

9Notes from the joint meeting of the Project on Evaluation, August 11, 1966

Hayward. Dr. Lawrence stated at the meeting that the mission of the Project's

objectives of the need for change in the State Teachers Colleges, which had
perpetuated the static situation in teacher education, was an oversight and thi'

goal was "the most important of all."
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Others in Sacramento and Washington stated their personal views of what

the Project was supposed to accomplish. For instance, Dr. Otto Legg, the

reprnsentativo from the U.S. O.F. stated that the teacher of the disadvantaged

"needs to be better informed about the world of work."
10

Or. Legg stressed the vocational goal of the Project. He stated that

"kids need to knctw how to apply for a job, do simple math, and have some

knowledge of jobs that might be offered to them."1/

In effect, this forced the planning staff to think In terms of a dual

focus - i.e. the Project needed to be concerned with a vocational format as well

as the development of better college preparation of te!cher trainees.

The Deputy Director, Emil Toews, listed two main gobls for OFC: 1) a better

relationship between the disadvantaged pupil and the school; 2) a vocational

objective. In attempting to direct or focus the Hayward Center staff on the

goals of the Project, Dr. Toews presented the following two questions to the

staff:

How will the Project contribute to a more effective relationship

between the disadvantaged youth and the school?

How will the Project help disadvantaged youth in obtaining gainful

employment upon completion of high or junior college?

The above questions were supposed to serve as the bases for appraising

the effectiveness of the entire Project.

In retrospect, it is not difficult to see that many people associated with

this Project thought it might serve to solve all of education's perennial

problems. Nevertheless, the Hayward staff finally agreed upon a design for a

program in teacher education. It is to be noted that the basic idea,

10
Lohman, op. cit., p. 3.

11
Ibid.
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presented by the original planning staff, of building a design around inde-

pendent research and experimental ideas, was no longer considered. What

eventually developed, was e program devoted entirely along the lines of a

demonstration teacher education project.

The main elements in the program (as originally conceived by the Hayward

Director) included three major and interrelated emphases or "strands of

experience": (1) community and school study, (2) large and small-group

seminars, and (3) individualized reading and research.

A primary element in the Director's proposal was the workshop idea, to

run continuously from October through December, 1966. The workshop was to

meet bi-weekly and consist of seven two-hour sessions, with all school parti-

pants, plus community leaders and trainees from the pre-service program. After

the workshop series was completed, new curricula materials could be produced,

with the staff producing the instructional materials.

The Director wanted to set up human relations committees in the participa-

ting schools to deal with _race relations. Such committees would maintain

liaison with the Director and staff who, in turn, were to organize in-service

training and special programs, beginning in September. This part of the pro-

gram was never implemented due to the inability (or desire) of the participating

school districts to cooperate with the Project staff.12

The Program Design

The program design as agreed upon by the staff was presented as follows:

EXPERIENCE JOB CORPS COMMUNITY SCHOOL

Seminar

(Theoretical) Methods - -

Fall Program 1st Semester

12
Ibid., pp. 21-22

Spring Program 2nd Semester:

lime}r

Chart 2
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The first several weeks of the pre-service training was supposed to empha-

size orientation to a sub-culture and to the public school system. The

trainees were to have the opportunity of seeing the totality of the Project

through sessions at the OFC off-campus Center, and through visits to the Job

Corps and to the participating schools and the perspective communities.

The trainees were then to undergo a month of training at the Camp Parks

Job Corps. There, they would engage in tutoring, counseling, and Interact

in recreational relationships with Corpsmen. Several weeks also were to be

spent in the assigned school community, where the trainees would study the

nature of the local "power structure", as well as the level of involvement

of citizens in their educational, social, political, and economic lives.

During the Spring semester, experience was to be gained in the schools, in

curriculum development, student teaching, and in introducing into classrooms

new insights which would have been gained from the Job Corps and other aspects

of the training.

The "strands of experience" proposed by the Hayward Director was published

as follows:

Orientation (8 days) Introduction to OFC purposes, program,
procedures and resources.

Community Study (2 weeks)

Job Corps (6 weeks)

Participation

Supervised field study in a disadvantaged
community as members of learning teams
under staff direction. Candidates observe
and participate in activities related to
community living, inciuding investigation
of family patterns, peer influences, job
opportunities, health conditions, welfare
programs, race relations, the community's
perceptions of its school policies and
effectiveness, etc.

Each candidate became a member of a Corps
team at Camp Parks. There he assisted with
class instruction, counseling, Individual
tutoring, recreational activities, pro-
duction of teaching materials for these

disadvantaged youth, etc. The chief pur-

pose of the Job Corps experience is to
acquaint each candidate with the attitudes
of Job Corps members toward school &. soci-

ety.



School & Community (4. weeks)

Involvement

Student Teaching (18 weeks)

Summary Sharing (1 week)

16

Ass;gnment to a specific "partner" school
or school district. Under combined school
and project staff supervision the candidate
participated on a sustained and extensive
basis in the full program of that school
and its community's activities - helping
develop curriculum, innovate changes in
instruction, attended teachers meetings,
school board and PTA sessions, civic
organizations, conferred with parents, etc.

During the Spring semester, candidates
were expected to work intensively in a
variety of teaching situations under care-
ful supervision of 'master' teachers and
also under direction of assigned OFC staff
members who include California State College
faculty supervisors of student teaching
programs.

At school year's end all candidates were
expected to come together as a group for
five days of careful stock-taking and
group appraisal of the year's program.
Particular attention would be given to
problems still felt and resources yet
needed. In this final evaluative period
the OFC staff would have the opportunity
to counsel Individual candidates concerning
their continuing preparation, and also to
discover ways through which the next year's
OFC program could be improved.13

Teacher Candidates

The staff established basic criteria for candidate acceptance. In addition

to regular requirements already established for graduate standing and admission

to the professional teacher preparation programs at the California State College

Hayward, Operation Fair Chance candidates were expected to:

1. Volunteer their participation and be committed to the Project goals.
2. Possess a liberal education foundation

3. Be willing to undertake a rigorous experimental program, which includes
intensive community involvement and teaching-tutoring with
Job Corpsmen and other disadvantaged youngsters, as well as
in adult education programs in deprived areas.

13
Olsen, Edward G., Quarterly Report No. 3 (Period Sept. 1 - Nov. 30, 1966)

pp. 7-8.
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The Project actively recruited teacher candidates. Eventually some

thirty-two applicants were accepted, thirty of whom began training on Sept.

28, 1966. (Demographic data on the first year candidates can be found in the

First Year Report - University of California).

School and District Participation

By September, final agreements on participation were reached with the

selected schools. Criteria for the selection of school districts were

developed which Included the following conditions. 14

Restrict to disadvantaged school-community areas identified as
such by district superintendents.

include diverse ethnic groups: Negro, Spanish-culture and whites.

Sample districts by size and economic base.

Cover academic levels: elementary, junior high and senior high schools*.

Avoid districts which largely duplicate others, or which are involved in
school-community tension situations.

The school districts and agencies finally selected were as follows:

Berkeley Unified School District
Emery Unified School District
Hayward Unified School District
New Haven Unified School District
Oakland Public Schools
Richmond Unified School District
Camp Parks Job Corps.

Curriculum and instruction

Many hours of discussion and planning went into the task of integrating

the professional education content into seminar blocks. The Director stated

in a teacher education guideline memo that the following was to take place in

the Fall:

14
Olsen, Edward G., Quarterly Report No. 1 (Period Feb 15 - May 1, 1966)

* The original proposal mentioned that coverage was to extend to the
junior college. There is no evidence to Indicate that the staff seriously
considered this level of education in its curriculum and teacher education
planning.
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"Students are to register for 10 - 15 units each quarter in blocks of
courses. Each block is to blend Education Foundations, Curriculum,
Methods and field experiences. Discrete courses and classes are not
to be given. Participants are to follow individual study plans. The
participantsare to be formed into learning teams of five to seven
members each for field assignments, campus seminars, and group study.
One full-time college professor is to guide the activities of the three
leading teams."15

Further directives on Instructional procedures and curriculum development

were issued to the staff and to the publt; by the Director. The following was

included in the Third Quarterly Report:

Curriculum objectives would -

a. Ask the candidates to identify in writing the specific
kinds of professional competencies (cognitive, affective, and
motor) they think they will need to be effective teachers.

b. Add to their composite listing any other important abilities
overlooked by them.

c. Consider those competencies to be program objectives.

d. Group them within broad fields or areas of work such as
Acculturation Process, Child Growth and Development, Learning
Theory, Curriculum, Materials, etc.

e. Conduct weekly general seminars for all candidates on sub-
topics within each broad field, e.g. Acculturation Process:
Role of the Family, Culture of Poverty, Race and Racism,
Roots and Dynamics of Intergroup Prejudice, etc.

f. Organize more specific problem-centered seminars within the
partner school districts for the candidates and supervising
teachers in those districts.

g. Develop, during the second semester of the school year, special
gradeulevel and subject-field seminars for concerned candidates,
e.g. primary reading, middle-grade science, junior high school
activities, etc.

h. Sponsor a monthly lecture series with prominent speakers during
the period January - May. invitations will be sent to all
Cal State College faculty members and to cooperating teachers,
supervisors, administretors, board members and community lead-
ers in the partner school districts including the Job Corps.

15
Operation Fair Chance, "Tentative Teacher Education Guidelines", mimeo

July 19'6'6. (See Appendix A).
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i. Stimulate extensive and intensive self-directed reading
programs by the candidates.

j. Provide for frequent individual counseling and/or tutorial
conferences with staff members throughout the year.16

The Community Experience part of the curriculum was described in the following

manner:

1. Basic assumptions for using the deprived community as a base of
operation for the candidates:

a) to provide candidates the opportunity to study the environ-

mental and socio-psychological factors that influence the

disadvantaged child.

b) experiences gained in the community will provide candidates
with a practical frame of reference for working with the

disadvantaged child.17

Expected community activities were to Include the following:

1. The community will be the home base in this program.

2. The selection of candidates to work in the community will be
made by cooperative agreement of staff and candidates, but
placement of the candidates will be a staff decision.

3. The placement may or may not be in the same community where
candidates will later work in a school setting for teaching

experiences.

4. Staff will make the necessary initial arrangements for the
candidates and be responsible for maintaining good relat-
ionships with concerned community agencies.

5. The program will be problem-centered, with the candidates
functioning as a team from the community agency.

6. With the approval of staff, the candidates will have the respon-
sibility of deciding on a community-school related problem
and planning the activities around this problem.

7. OFC staff will supervise the candidates who are placed in the

community.

16
0lsen, Edward G., Quarterly Report No. 3 (September 1 - November 30, 1966)

p. 18.
17
Operation Fair Chance, "Community Experiences for Teacher Candidates"

mimeo, July 1966. (See Appendix A).

L.
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Summary

The first phase of the Project was devoted to preliminary organization

and the planning of an experimental program in teacher education. The staff

and acting Director embarked on the task of identifying the basic elements of

a program which would achieve the broad generalizations implied In the Project

goals. A permanent Director was later appointed and five professional staff

members were added to the original group. Apparently, this "new" staff

experienced difficulty in coming to an agreement about the basic character and

thrust of the Project. The director viewed the Project as having a "global"

approach toward change in teacher education while his staff members wished to

conduct independent research. Eventually, the staff did agree that the program

would be both comprehensive (broad-front, action research, demonstration) and

intensive (a few in-depth controlled research studies related to the compre-

hensive effort). The program design which emerged included three major and

interrelated emphases or "strands of experience": (1) community and school

study, (2) large and small group seminars, and (3) Individualized reading and

research. It Is to be noted that many of the ideas and practices originally

proposed were not incorporated in the program design.

Teacher trainees were actively recruited, but the response was disappoint-

ing. Only 32 came into the program and most of these were "picked off" the

line during the Fall registration period. School districts were finally

selected and certain broad principles of curriculum development and instructional

procedures were publicized by the Director of the Project.

Finally, the rationale for the community experience was described. The

program was ready to go into operation in the participating school districts,

Camp Parks, and the neighborhoods of Richmond, California.



CHAPTER III

HAYWARD PROGRAM IN OPERATION - FIRST YEAR

Organization and Administration

The basic plan of the program as explained in the last chapter, included

community and school study. Early in September, liaison teams, consisting

of two staff members for each team, were designated as the contacting link

between the Project headquarters in Hayward and the four participating school

districts, Job Corps, and North Richmond. The six liaison

districts they were to serve are shown below:

Camp Parks Job Corps
North Richmond
Berkeley
Emeryville
New Haven
Oakland

Peter Chroman
Greene Farmer
Thalia Silverman
Jack Michie
Welvin Stroud
John Stevens

Other staff members were assigned as follows:

Learning Resources

Research and Evaluation

Eugene Whitehorn
Charles Worland
Thomas Soldahl
Lisa Barclay

chiefs and the

The chiefs were also expected to direct the learning experiences of

teacher candidates:*

According to the Evaluation Team's Report, instead of teams of staff

members operating in the districts, only one person became identified with

each of the training components. This was to lead to essentially four

separate teacher education programs,
1

The Fall Program - 1966-67

The first feature of the training program was an eight day orientation

period during which time the candidates were introduced to the goals of

*No mention was made at this time of an in-service training objective in

the delineation of responsibilities for the liaison chiefs.

1
gel, cit., p. 46.

-21-
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Operation Fair Chance. They were also taken on a tour of the training sites

(participating school districts). The schedule for the Fall Program is repre-

sented in Table 1. As originally planned, each candidate was to spend about

two weeks in general orientation to the program, six weeks at Camp Parks Job

Corps, two weeks in North Richmond, and two weeks In the particular school

district in which he planned to do his student teaching the following Spring.

Community experiences were to be the heart of the first year's program.

The candidates started in the program by meeting people in neighborhoods rather

than hearing lectures in the classroom, then moved into conceptual analysis and

enrichment through seminars, readings, and discussions.

After the initial orientation week, the candidates were divided into two

groups, one to become involved in first hand study of the North Richmond

community, the other going to the Camp Parks Job Corps Center as participants

there.

The community phase of the training program was described as follows:

North Richmond Program

"The candidates spent from two to four weeks of supervised field study in
North Richmond, an isolated, low-income community of 5,000 people, 98% of
whom are Negro. The area, two-thirds of it lying outside of Richmond's
city limits, is isolated from the rest of the city by two railroad lines
and a broad belt of heavy industry. It is about 60 blocks in size. Forty
percent of all able-bodied men are unemployed. Among young men 18 to 21
years of age, 80% are out of school and unemployed. The yearly income
for nearly 40% of the 1,800 families range from $4,000 to under $1,999.
Forty-eight per cent of the families are on Welfare.

"On September 21, 15 of the teacher candidates shared their first real
contact and meaningful experiences in a ghetto community. A talk by
Mr. E.P. "Red" Stephenson, Executive Director of the Neighborhood House
on the history of North Richmond and the development of Neighborhood
House agency, followed by lunch at a local restaurant provided the frame-
work for the candidates to be exposed to the physical setting. In small

groups, tnd going in different directions, seven young men of the community
took them to visit such places as bars, churches, the local pool hall, the
playground, and the Verde School, an elementary school 96% Negro. They met
staff and visited different programs at Neighborhood House - a private,
community social agency which provides services to meet the needs of the
people in areas of employment, social groups, recreation, etc.
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"The candidates' reactions to these experiences were enthusiastic. One
said, "I had often heard people speak about the chronic, unemployed Negro
male but it had never meant much to ne until I walked into the pool hall.
1 saw a dull expression of defeat and anger on the faces of the men, some
sitting, others leaning against the walls with hands ;n pockets. 1 felt
a sense of their deep hostility against middle-class wiAtes. The full
meaning struck home. 1 was confronted with reality."

"Neighborhood House located in the center of the community was used as
the home base for the candidates. Arrangements were made with the New
Careerists and indigenous leaders of the community who had been hired as
paraprofessionals to work and help the community with its concerns and
problems, to give assistance and aid to the candidates during their involve-
ment in the community. The candidates participated in tutoring programs,
nursery school, recreation, social groups, meeting and talking with indiv-
iduals, meeting families, attending community meetings and having seminar
sessions. A tape on "True Education" by Felix Greene was used; Dr. Herman
Blake, professor of Sociology, University of California - Santa Cruz
lectured on the "Culture of the Negro Youth" and Dan Daniels, Employment
Consultant Economic Opportunity Organization - Hayward, gave a speech on
"Interacting with the Deprived Child,"

"The candidates met with staff members of agencies having direct impact
upon the people of North Richmond. These were the Probatton Dept., and
the California State Employment Service, Richmond Office': 2

The Job Corps Program

At the Job Corps, the alternate group of candidates began preparations

for participation as teaching aides in the corpsmen classrooms. The liaison

-chief presented the following sketch of the Fall experience.

"As part of each candidate's Initial training, he spent six weeks working
as a student teacher in the Camp Parks Job Cops Center, 14 miles from
Hayward. Half the group of candidates bagan that program in early
September and the other half started in November.

This part of the OFC program was designed to produce these experiences
for the candidates:

to interact with Corpsmen in order to learn their value systems,
life styles, and world views -

to become aware of the similarities and differences between Corpsmen and
youth In the general population.

Olsen, Edward G., Quarterly Report No. 4 (Period Dec. 1 - Feb. 28, 1967)
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to discover the relationship between role sets and situations,

based upon gathering of data about one or more individuals and

interpretation of these data in terms of personality structure.

to build a 'back-log' of experiences to draw upon, including ways

of inferring general operating principles from particular develop-

ments.

to learn various ways of stimulating the inner motivation of corps-

men, so that their own value systems can t-e used to help them learn

within the classroom, and also to transfer learnings to life situ-

ations outside.

A daily schedule developed for the candidates along these lines - the

mornings were spent in Basic Education classes, at dorm meetings, informal

seminars and staff meetings; lunch was usually shared with the corpsmen

at the mess hall; afternoons in Basic Education classes or vocational

education classes, writing in journals, talking with basic education

instructors, or with the corpsmen.

The first group at the Job Corps consisted of three men and twelve women.

Their ages varied from early 20's to approximately 50. Some had just

completed their B.A. degree the previous quarter while others had returned

to school after many years absence. Their academic majors ranged from

Agriculture to Social Science. Each brought to this experience a wide

range of personal experiences, as well as wide ranges of exposure to ethnic

groups.

As a group, the candidates displayed an eagerness to learn as much as

possible about the corpsmen. They were highly motivated to become as

deeply involved with corpsmen as their personal time schedule would allow.

It is interesting that the majority of the candidates felt very uneasy with

themselves, as well as with the corpsmen, during the first two weeks. After

this initial period of uncertainty, as their self-confidence was developed

there occurred a period of intense interaction with corpsmen. The candi-

dates began to spend more time at the camp. They would stay long after

Basic Education was over as well as returning on weekends to visit corpsmen

bringing their children to meet them. Some even had corpsmen to their

homes for dinner or to spend the weekend with their family. At the end

of their six weeks stay at Camp Parks, many candidates felt that it was

cruel of us to ask them to leave "my boys." It was difficult for many

of them to "cut the cord" with the corpsmen and many have made plans to

continue their association with "their boys" in the future.

In order to evaluate this ' xperience, it was decided (1) to have our

candidates keep a written journal describing their observations and

reactions to the situations, (2) to observe the candidates in the classroom,

dorm, etc. and (3) to have private conferences with the candidates whenever

possible.

In the planning stages of this experience, the thought was to try to use

our candidates as a catalyst for the three-man teams that were being organ-

ized at Job Corps. This was explained to our candidates and they made

valiant efforts to fulfill this role but were unable to do so largely

Corps team. This did not deter our candidates for a majority of them met

with counselors and attended dorm meetings of those corpsmen in their classes.

because of lack of cooperation on the part of the other members of the Job
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Host of the candidates visited the Automotive Vocational Area and watched

their corpsmen in action at that section. The corpsmen felt very positive

about this but many of the vocational instructors felt ill at ease with

women in their shops and did not encourage their return.

In terms of our initial aims, our candidates experienced a degree of

"culture shock." By this we mean they gained some Insight into the world
view of the corpsmen as well as their own value-structure and world view.

Hopefully, we will be able to relate this experience to the next phase of
our program and continue to build upon the insights they have gained at

Job Corps.3-

School District Participation

School District participation was considered the second component of

the Fall program. This phase was designed to acquaint the teacher candidates

with school and classroom procedures. One staff member was assigned to be

OFC's liaison chief with each participating school district (Berkeley, Emery,

New Haven and Oakland), All candidates were then assigned to chle or another

of the four districts.

Reports which follow provide brief overviews of the activities in each

district during the Fall semester, 1966.

Berkeley Public Schools

"Columbus University Laboratory School, In Berkeley, under the outstanding
leadership of Dr. Jerome Gilbert, has offered OFC candidates unique and

diverse opportunities.

Mrs. Ruby Dyer, Guidance Consultant at Columbus School, is the coordinator

of the OFC candidates' community experiences. During this phase (1) the

students assist neighborhood workers, accompanying them on home visits;
(2) they visit several community agencies such as the East Bay Family
Service, the Berkeley Health Clinic, and the Neighborhood Youth Corps, to
observe first hand, individual agency interaction; (3) they attend parent
group meetings to learn what parental concerns are, how these concerns are
identified, and how they are formulated into action programs, and (4) the
candiates attend School Board Meetings particularly when a controversial
issue is being studied; e.g. the ramifi,ations of the tracking system.
When personalities of national or local interest are in the area (such as
Stokely Carmichael or Saul Alinsky) our candidates are urged to attend.

Mrs. Agnes Blonski, Reading Coordinator at Columbus School will coordinate
the candidates' in-school experiences. During this phase, candidates will
participate in the Columbus teachers' planning teams, one of whose major

3For a more detailed description and evaluation of the Job Carps experience
the reader is referred to the University of California's Report on the First Year
Operation, Chapter 111, Dec. 1967.
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concerns is curriculum development and innovation. in addition to assign-
ments with a master teacher, OFC candidates will continue to participate
in community activities.

Seminars will be scheduled at Columbus School in which OFC candidates
and staff members, Columbus School coordinators, the principal and as
appropriate teachers, pupils, and parents will participate.

Mrs. Silverman, the OFC liaison person working with Columbus School has
met with one first grade and two sixth grade teachers to explore ways in
which positive attitudes toward th- -*rid of work could be developed by
elementary school childicn."

Emery UniFied School District

The four candidates in Emeryville have been exposed to a rather unique
situation. They have been Introduced to the "organization" through a new
and different method. The early part of the four-week experience was spent
shadowing administrators and getting an overview of the problems of the
school as it relates to the community together with the internal problems
not usually encountered by a teacher trainee. They have been involved
in student conferences, parent conferences, teacher conferences and combin-
ations of these which serve to help the candidate formulate a picture of
the "whole". In addition to these conferences,candidates have participated
in teacher meetings, board meetings, and public health meetiggs. They have
had the opportunity to participate on a functional level with many of the
agencies which work through and with the school.

Classroom observation has also been a part of the experience of the Emery-
ville candidates. They have had the opportunity to talk and work with
children on an individual basis and one candidate in particular has been
so enthesiastically accepted that she will doubtless be offered employment
for next year.

Candidates have had the opportunity to observe many different teaching
techniques and identify with those which seem desirable. One candidate,
a parent of elementary:children, has come to realize that there is more
to running or keeping a school "operational" than the average parent might
realize. This person has come to realize that individual differences exist
in students and parents, and that these differences are very important as
one views the situation.

Continuing contact with the candidates has been important to them, and
their observations as disinterested parties have been helpful to the per-
sonnel of the schools.

The degree of commitment and cooperation found in Emeryville is truly out-
standing and it is believed that continued effort will produce mutual
gains.
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New Haven Unified School District

The New Haven District includes a portion of South Hayward and Union City.
Many of the youngsters come from bilingual homes. Several of the schools
are entitled to receive Federal monies under various ciovernment programs.
Ten of our candidates for the teaching credential will do their practice
teaching In this school district. We are also planning several in-service
projects to assist the teachers of NHUSD in accomplishing their programs.

Fortunately for the community involvement aspect of our program, the
Economic Opportunity Office in Decoto has offered several of their para-
professional community workers to work as consultants to our candidates.
Our people also will be joining with the community workers daily. Through
the community workers, our candidates will visit homes, assist in trans-
porting people to the various agenices, and in listening to the problems
of the community. Two of our candidates have had valuable experiences in
transporting families to various aeencies,. On the way to the dentist, our
young American-Japanese girl did the interpreting for the community worker
who knew no Spanish. Another time, one of our timid young men had to
assist In changing a diaper, enroute to the Social Welfare Office. After
such an introduction, our candidates should have several extremely helpful
contacts In the community.

In New Haven Unified School District, we are going to be working with four
schools; two elementary, one junior high school and one high school. Our
candidates will begin In January with an experience In assisting the com-
pensatory education Instructors for several weeks. Following this exper-
ience, they will be assigned to a teacher within a regular classroom, as
the new semester begins. During the school year, seminars will be held
for the candidates and the master teachers. Sometime during the semester,
they will have an experience in observing in the elementary school, if
secondary candidates, or in the secondary school, if elementary candidates.
This will afford the students an opportunity to see what goes on in the
other world.

Along with the Director of instruction In the New Haven Unified School
District we will be planning several workshops and conferences for the
teachers in the various school staffs. These will stress sensitizing the
teachers to the unique needs of the specific students In the Union City
area.

Oakland Public Schools

We began at Elmhurst with the assumption that their staff would be the
best possible source of innovative proposals. With this in mind, we
asked the Elmhurst staff if they wished to work with OFC and if so, what
ideas they would like to see implemented in line with the stated objectives
of our project.

Twenty members of the Elmhurst staff then developed nine specific and
several general proposals for OFC to work on. These included proposals
to develop new programs in English, mathematics, health education, social
studies, and fine arts, counseling as well as a program to train laboratory
technicians for industry and a program to provide high-protein breakfasts
for disadvantaged students.
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The task of the OFC staff is new to re..fich, and to Implement as many of
the proposals of the Elmhurst staff as possible .:'thin the limitations of
our resources. In order to improve our chances of lEnplementing more of
the Elmhurst proposals the OFC staff has agreed to recruit ten new
teacher-candidates to begin their regular college student-teaching program
at Elmhurst in the winter quarter 1967. Five OFC candidates are already
scheduled to be placed at Elmhurst for their student teaching.

Our most important work at Elmbur5t thus far has been the effort to sol-
icit ideas from the teachers and counselos-s and then to use their ideas
as the basis for our planning. The ultimatt: success of OFC at Elmhurst
will depend on how well we are able to follow through on these idpas
and achieve the educational goals defined by the Elmhurst staff.

Spring Quarter Program

in January, 1967, all 29 candidates (one dropped out for personal reasons)

began or continued supervised teaching in their assigned school districts. Each

OFC liaison chief summarized in the Director's fourth Quarterly Report, the

cooperative activities in his district; their edited reports follow:

Berkeley District - Columbus School

In early February, the seven OFC candidates at Columbus entered the

teaching phase of their training.

The school's reading specialist agreed to the student teaching program.

Every student designed an individualized program or contract. in addition to

teaching responsibility in an assigned classroom, each student spends several

hours during the week in some or all of the following activities:

1. independent Study (black history, community structure)

2. Tutoring of one or two pupils in special classes (developmental
reading, educationally handicapped)

3. Preparing reading kits which include phonics and word analysis
skills materials.

4. Attending teacher team meetings.

5. Attending weekly candidates' problem-centered seminar with the liaison
chiefs.

.

Olsen, op. cit., No. 3, pp. 13-17.
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In-service seminars in which both master teachers and OFC candidates

participated, were held.

Emery District

In Emeryville, each of the candidates was assigned to the elementary or

secondary school for full-time professional involvement. Each did student

teaching under supervision, and each was responsible for cooperatively develop-

ing some special teaching project which included a definite world of work empha-

sis. Not all of these projects was completely successful according to the

liaison chief, but on the whole some new and innovative programs were achieved.

Examples of such special projects include:

a 3rd grade community study unit in which disadvantaged children
used large-scale maps received from the Fire Department to locate
their own homes, familiar stores, post office, etc. as a part of
their reading lesson, then went on field trips throughout the area
and identified street signs to locate the actual sites - therefore,
for the first time, discovered that being able to read such signs
enabled them to find their way to other places in the community.

a bulletin board-classroom project in the world of work area. The
candidate got permission to take over the school's main board on
which she posted vocational items of many kinds, persuaded the teachers
in the school to discuss these with their classes, and then to lead
children into talking about their parents' occupations. Teachers
who had been apathetic about the world of work concern have become
enthusiastic participators, using the world of work as a format to
make subject areas more realistic, walking excursions with an emphasis
on "seeing" the work-a-day world and bringing It to a threshold of
awareness. Teachers began asking what else they could do in this
important curriculum area.

two quite traditional teachers allowed candidates to experiment with
world of work approaches - including production of resource units even
in mathematics. The economics of work was an integral part of the
child's world.

a Family Life Education curriculum strand with a strong vocational
aspect was organized and taught by another candidate. She planned
this consultation with an advisory committee of five teachers. Their
view is that part of one's assumption of future family responsibility
is that of selecting and preparing for a vocational role. This program
reflects what can well be classed as a new model for school district
teacher training institution cooperation aimed at mutual sustained
positive change. The very nature of this program is directed toward
the graduate assuming his role in society and necessarily includes
economic and world of work elements.
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According to the Project chief, the specific projects reflected some

major attitudinal changes in the Emery faculty. Reports from the schools

reflect a positive reaction to OFC candidates.

New Haven District - Union City

According to the New Haven District Chief, the district offered a fascin-

ating arena for OFC candidates to observe the many aspects of the world of

education. During this school year the district was having many internal

problems such as: election of liberal board members, failure of school bonds,

and very promising signs prophesying the recall of a rigid board member made

up the political climate of the District. Candidates involved themselves in

the following:

observing a hard-fought battle between the basic educationalist
and the more progressive thinkers of the community.

attending teachers' meetings, observing the methods and tactics
of the two major teacher organizations.

teaching within a semi-self-confained classroom on the elementary
level and taking over classes on the secondary level.

working with individuals and small groups.

participating in staff meetings within their specific school or
department.

group meetings: the "encounter group" led by the OFC community
relations coordinator and seminars centered around specific
problems confronted by the candidates in the classroom.

observing in other schools.

The candidates were placed in three schools in the New Haven District;
two elementary and one senior high school. Services to the district included:

teaching assistance in some classrooms
demonstration lessons
in-service basic mathematics courses
in-service workshop for the district (in planning stage)
assistance to the social studies department in the high school
suggestions for greater participation and communication between
students and teachers

Innovative projects initiated by the candidates were:
1. the use of movies to help small groups of students in developing

language skills.
2. stock market procedures (role played by students)
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3. Money management
4. Spelling - use of crossword puzzles

5. Team learning
6. Experiments in grouping."5

The candidates were assigned to the James Logan High School in New Haven

School District. The chief reported the following:

"James Logan High School has a mixed population of approximately 1200 stu-

dents and 68 faculty members and perhaps is one of the most exciting high

schools in this area. Although this district is in the midst of an ideologicql

controversy between the School Board and the school administration, the faculty

has never lost sight of its fundamental role as teachers.

The social studies department asked the OFC candidates and staff if we

would help evaluate their present program and suggest any areas in which greater

participation and communication between students and teachers might occur.

Their program was outlined for us at our initial meeting. Problems they have

been having were brought eui, the major one having to do with reading.

The faculty asked:

'How can we overcome this block toward reading ?''
'What new technology if any could be used which would hold the

students' interest, while at the same time would be applicable

to the subject matter being discussed ?'

'Can the same reading materials be used for Mexican-American
kids and others who are not reading up to grade level? Or,

would it be better to use bilingual materials for one and
not the other?'

As a result of this initial involvement we began to have weekly seminars

with OFC staff, candidates and high school faculty focusing on concerns such

as:
who are these youngsters we are teaching?
what are their world views?
Is there unity in the world view of the student body or are there

diverse world views being expressed?
in what way do their world views differ from those of the faculty?
what techniques can we use in the classroom that would help obtain

information on these questions? if we can obtain the information,

how can we use the curriculum as a vehicle to help the students expand

5Ibid p. 4
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their world view so they can see alternatives in the present day
society as well as the past as a mi:ror for the future?'

The Social Studies Department felt that if they could develop some systema-

tic manner in which to get answers to these basic questions they would be able

to build a more effective program for all students. Projects considered for

the high school were;

Open problem-centered seminars for students and faculty during
school hours.

Remedial reading classes using reading experts from California State
College to help set up the program.

Reading tutors for students who need help.

Some candidate-teacher seminars to explore the difference in self-
concept of Mexican-American middle-class youngsters and those from
low-income communities..

OFC candidates were given the opportunity of trying some innovative

approaches to one class - 32 students, average age 16, lowest academic students

in the school, ethnic origin primarily Mexican-American. The candidates, along

with the regular social studies faculty planned a series of approaches and

objectives. To implement these, our candidates were given the responsibility

of the class for approximately six weeks. The class was split into two groups

with each half having two OFC candidates as their teachers."6'

Oakland District - Elmhurst Junior High

The Oakland liaison chief's candid report of the Spring semester activities

was described as follows:

"Since the seven regular OFC candidates and the seven Winter quarter Cal
State entry candidates began working at Elmhurst in January, the OFC program
has developed along several lines. The Elmhurst staff has been most
cooperative and understanding. They have made many helpful suggestions
to me and to all of the candidates. They have generally been tolerant of
our shortcomings and enthusiastic in their support of what we are all
attempting to do.

6
Ibid., p. 5
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Mrs. Carolyn Crane, mathematics and homemaking teacher, has agreed to serve
as the coordinator of the OFC program at Elmhurst; she worked for a number
of years as a medical secretary before returning to the teadling profession
last September. Since the medicalisecretarial and educational fields are
three of the most promising vocational areas for wcmen I feel that Mrs.
Crane's background is especially appropriate for the OFC program.

The 13 teacher-candidates at Elmhurst (one withdrew early in January)
began with observations of individual Elmhurst students both In classes
and in other on-campus activities. The purpose of this initial experience
was to develop, in the candidates, a deeper and broader understanding of
two or three students than they might be able to get in a regular class-
room teaching assignment. It was originally intended that the observations
of students would be followed by conferences with the student's teachers,
interviews of the studeht and In some cases, home visits. Candidates
would write detailed case reports on each of their students and case con-
ferences would be held.

For a number of reasons the individual case study phase of the candidates'
work at Elmhurst did not work out as anticipated. Two of the reasons for
this appear to be that the candidates were anxious for actual classroom
teacHng experience and Elmhurst teachers were eager to put the candidates
to wc,:k on problems which they were facing. Furthermore, there was con-
siderable difficulty in conducting legitimate case studies of Elmhurst
students because of the physical conditions under which the students and
candidates were working, some uncertainty as to the purposes of the Lase
studies and an understandable reluctance on the part of many candidates
to assume a role for which they were not specially trained.

The case study phase was successful, in that it provided an introduction
to Elmhurst Junior High School for our candidates and enabled a large
number of teachers and candidates to get to know one another in fairly
short order. It also served to emphasize the idea that the school exists
to serve individual students even though they are usually found in groups
of thirty or more.

As the case study phase was terminating the candidates began assuming
responsibilities for a wide variety of school and classroom activities.
My intention was to encourage an open and continuing dialogue between
candidates and teachers regarding their mutual expectations and hopes.
Both teachers and candidates took initiative in proposing programs and I

participated as much as possible or necessary. My role was somewhat that
of an honest broker with a reluctant veto. In some cases I made specific
suggestions to teachers and/or candidates and I will continue to do this.

Essentially three kinds of experiences are being planned with and for each
candidate:

1. A student-teaching experience in a self-contained classroom
operating under generally "normal" conditions;

2. A student-teaching experience usually in a self-contained
classroom operating under generally "difficult or abnormal"
conditions. in this experience the Candidate would be able
to deal with special problems in cooperation with the Elmhurst
staff and other OFC candidates.

3. An experience in innovating a new program at Elmhurst with.
emphasis on vocational education wherever possible.



35

We hope to take advantage of every possible opportunity for our candidates

to work with a large number of Elmhurst teachers. Ideally we will involve

each member of the Elmhurst staff in at least one aspect of our program.

To illustrate the innovative experience phase of the program it may be

well to simply list the new programs with which our candidates have been

directly or indirectly associated:

1. Programs already initiated:

a. A new 5;icence program and tutorial assistance for special

classes.

b. A newswriting class and the publication of a school newspaper

c. A program to familiarize Eimhurst students with vocational

opportunities in the Elmhurst business community. This program

has been initiated by Mr. Joseph Lee, principal of Elmhurst.

Several OFC student-written and acted dramatizations of their

interpersonal problems have been produced with the help of

OFC candidates.

2. Programs in various stages of Planning:

The program to train laboratory technicians beginning in junior

high school, proposed by Mr. Pritchard of the English Department

last Fall, has been discussed at great length. The science

teachers at Elmhurst, the three OFC candidates who are biology

majors and Professor Phyllis Gross of the Biology Department at

California State College, Hayward as well as several members of the

staff at Shell Development in Emeryville have all been involved in

planning this innovation. Mr. Pritchard and Ron Davis, one of our

biology majors, spoke with Shell Development representatives on the

subject and were promised their cooperation.

The current problem we are facing is essentially one of curriculum

planning and of coordinating the efforts of everyone involved to the end

that the 20 students selected by the science teachers for this program will

achieve the kinds of goals which all of us seem to agree on. It is early

to say with assurance that we will be successful in initiating the labora-

tory technician training program, however, the enthusiasm for the objects

of the program is widespread and I remain optimistic.

We are planning several large group presentations of broad historical

problems, for the four eighth grade U. S. History classes which meet

fifth period. Several of these presentations will concern the world of

work, the history of labor in America, the problems of industrialization

and automation and similar topics. The presentations will be as drama-

tic and as interesting as possible and will be followed by small group

discussions of questions raised. The discussion groups will be conducted

by the four Elmhurst teachers involved and by most of our 13 candidates.

Small group instruction for non-achievers in one U. S. History class is

now being tried. Along with this several candidates are finding, editing

and writing material about Negro history which will be both interesting

and readable for low-achieving 8th grade students. It is intended to use

this material both for teaching U. S. History and for improving the reading

performance of Elmhurst students. In attacking this problem we hope to

work with one 8th grade remedial reading class.
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Several candidates are also working on the development of a unit on "voc-

ational English." We hope to try this at the 7th, 8th and 9th grade levels,
in various forms and organize the unit in such a way that we will come

out with some warranted hypotheses about such instruction. Two candidates

have assumed responsibilities for planning a vocational interest inventory
of Elmhurst students and a job survey of the Elmhurst community. Arrange-

ments are being made to have 5 or 6 candidates take over the classes of

Elmhurst teachers for a day in order to enable the teachers to visit Camp

Parks Job Corps.

The possibilities of assigning members of an elective homemaking class to
work as teacher aides and tutors at a nearby elementary school are being
explored. Such a program would be similar to the program originated in
Oakland by Ruth Love, at the elementary level and currently in operation
at the senior high school level under the Neighborhood Youth Corps.

A questionnaire wilt be sent to all members of the Elmhurst staff seeking

their reactions to the OFC efforts at their school this year and their
recommendations for next year. This questionnaire will be similar to that

which Mrs. Silverman is circulating at Columbus.

Termination of student teaching at Elmhurst - the process of terminating
13 teacher-candidates, two to three weeks before the end of the school

semester was confusing. Since each candidate was working in a different

program at Elmhurst with different commitments to students, to teachers

and to one another there has been considerable difficulty in making plans

appropriate to everyone.

One example of this problem came in Mrs. Harryman's fourth period English

class which had been divided earlier this semester into four groups, in
order to permit three of our candidates to work with her in developing
more effective instruction for this low-achieving class. Unfortunately

the program had not been in operation long enough to show any positive

results when the May 26 termination date came up. Only one candidate

was able to continue working with her small group after May 26.

This example may serve to illustrate another fact of life in the public

schools; the school year, like the classical tragedy, has a definite
beginning, middle and end. if our candidates are to develop skill in

coping with the realities of the school as a social institution they
should be involved in all three of these phases.

The importance of being involved in the beginning of the school year has

been demonstrated by another problem faced by the candidates at Elmhurst.

In taking over a class of students from a regular teacher most candidates

found that this transition presented problems for everyone involved. It

was felt by most candidates that if they had been present at the begin-

ning of the school year their roles and responsibilities might have been

more clearly defined.



I

1

37

Jobs - None of the 13 coudidatos at Elmhurst has yet been offered a con-

tract by tho oakland District. Three of them will be teaching in relatively
advantaged areas of Danville, Fremont and South San Francisco and one has
accepted a teaching position with the Alameda County Juvenile Probation
Department. There are of course, many reasons why particular candidates
may or may not be offered a job in a particular district but the cohcern
of all of the candidates with getting a job coupled with the fact that
Oakland has not offered any of them a contract should certainly encourage
examination of some of our practices and assumptions more thoroughly.

Assumptions made at Elmhurst were that if we endeavored to help the teachers
do a better job in the school, if we looked for ways of trying out new
practices and if candidates were given a large measure of freedom to
initiate programs in cooperation with teachers, we might be able to bring
about significant positive changes in the school as a whole, in classrooms
and In individual students.

in the light of our experience, this assumption may have been unrealistic.
Having been given much freedom, several candidates have stated that a more
structured, directed program might have helped them to avoid some of the
difficulties they have faced. There is no consensus on this among the
candidates but there is general agreement that we should limit our commit-
ments in the school so that we can concentrate more on the act of teaching
and less on other ad hoc innovations and exciting new ideas.?

Year's End in the Districts

Throughout the rest of the Spring semester all candidates continued to

work full-time as student teachers in Berkeley, Emeryville, New Haven and Oakland.

in each district, the programs were directed by one OFC staff member. For a

detailed description of the year's end activities in each of the districts,

the reader is directed to the Fifth Quarterly Report.8

Instructional Procedures

The second and third "strands of experience" in the Hayward Program dealt

mainly with the formal instructional phase of teacher training. The rationale,

as postulated by the Hayward Director was stated as follows:

"We (staff and candidates) start in the program by meeting people in
neighborhoods rather than hearing lectures in the classrooms, then we
wil! move into conceptual analysis and enrichment through seminars,
readings and discussions."9

7ibid., pp. 7-9

&Olsen, Edward S., Quarterly Report No. 5 (period Mar 1 - May 31, 1967)

9Olsen, Edward G., Quarterly Report No. 3
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The instructional Dian was to individualize the professional graduate-

level preparation as much as possible. This was to be accomplished through

the use of small learning teams of candidates, under the guidance of the

interdisciplinary Project staff and through use of a wide variety of resources,

persons, and materials. The traditional discrete courses in Educational

Foundations, Methods and curriculum were to be replaced by problem-centered

seminars reflecting and making conceptually meaningful the candidates' experi-

ences in working with disadvantaged students and with people in poverty commun-

ities.

The seminar method of instruction was drawn up and accepted in principle

by the staff. All candidates, the staff and the participating teachers were

to meet monthly at the OFC off-campus center for the seminars.

The plan apparently was modified in actual practice. For example, there

is little evidence to indicate that the participating schools became Involved

in any significant way with these seminars. Also, a different schedule and

emphasis was later proposed. In his Fifth Quarterly Report, the Director des-

cribed a series of bi-monthly professional discussions. Each of the discussions

centered on a major area of current student concern. Topics and speakers

included: AO

"Discipline" John Randolph & Gloria Ott
Elmhurst Junior High School

"What's Innovative?" George Wilkinson & Irene Sis?er
PACE Center, Alameda County School Dept.

"City Schools Experiment
in Teaching Disadvantaged

Children?

"Film-making with Mexican-
American Children"

"Developing a Family Living
Curriculum for Deprived
High School Students"

1001sen, 22,.. cit., No 5. p 10

Ben Willis
Former Chicago Supt. of Schools

Betty McAfee
OFC candidate

Marilyn Turner
OFC candidate
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Other Methods of instruction included:

Basic encounter group sessions

Workshops (Art for elementary teachers, etc.)

Public Lecture Series (Teaching in an Age of Revolt)

Informally organized seminars (liaison chiefs and candidates)

Learninci Resources for the Project were many. The carefully selected library

included several hundred volumes

American Education
Teaching Process - General
People in Poverty
Negro Americans
Other Minorities
Culture and Society
School and Community
Teaching the Deprived

and pamphlets shelved in these categories:

Child Development
Curriculum
Personality, Learning & Instruction
Counseling & Guidance
Career Curriculum
Language
Prejudice & Discrimination
Children's Books

Two specialized bibliographies were prepared and distributed. One on Teaching

the Deprived Child, the other on Race and racism. (See Appendix A for spec-

imen copies.)

Curriculum Development

Early in the Fall of 1966, the staff organizat;on included a curriculum

committee. Several plans were submitted, but there is little evidence to

indicate that any one plan was implemented. One approach presented to the

entire staff suggested the need to: (1) have the candidates define behavior

categories; (2) refine the goals of the program; (3) organize these goals into

learning systems; (4) implement these, in turn, into the participating school

districts; (5) evaluating the total effort. However, it appears that this

proposed procedure was never instituted as a coordinated part of the Hayward

program,

In retrospect, it appears that part of the difficulty in agreeing upon

a "standard" or unifying curriculum for the teacher candidates was the differ-

ences in educational philosophy of various members of the staff. Early in

September, two divergent views on training procedures were presented. One
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dealt with subject c3tter orientation with required attendance by the candi-

dates. The other viewpoint stressed the experiential, i.e. "give the candidates

an experience and see what happens."

in an attempt to find resolution of differences, the Director issued a

number of communiques to his staff.12 However, there is little to indicate

that a unifying curriculum was ever developed in the first year. The evidence

is fairly clear that diversity of curricula content predoinated. This can

be found in the individual reports of the program development in the respective

school districts.

Plans for the Next Year

The Director reported in his Fifth Quarterly Report that a number of changes

in program policy would be instituted for the 1967-68 program. These dealt

with personnel role definitions, communications and publicity, recruitment of

a new class of teacher candidates, evaluation procedures, orientation sessions,

program improvements, and restatements of project objectives.I3

The Director also proposed that a two-week program design workshop should

be held in the month of June 1967. This would involve the participating school

d15trict personnel, community lay people, the OFC liaison chiefs, college

supervisors, and several of the First Year candidates. The purpose of the

workshop would be to detail the total OFC program for the next year, - "including

integration of pre-and-inservice offerings, production of world of work materials

and intensive trial of innovative teaching approaches and related community

experiencec .1114

i 1
M

- nutes of September 1966 staff meeting

i201 sen, Edward G., "Curriculum Planning Assumptions," mimeo, Oct. 19, 1966

33Olsen, Edward G., Quarterly Report No. 5, (Period Mar 1 - May 31, 1967)

j4
Olsen, Edward G., Quarterly Report No. 4 (Period Dec 1 - Feb. 28, 1967) p 15



Summary

The first year program for the Operation Fair Chance teacher candidates

started with experiences working with disadvantaged youth in poverty communities

and the Job Corps unit at Camp Parks. The candidates then moved into the

participating school districts as observers and teaching aides. During the

Spring, the trainees gradually took on greater responsibility for teaching

disadvantaged children and youth. The combined experiences were to serve as

the foundation for curriculum content.

Instruction in teaching methods, subject matter, urban sociology, educa-

tional foundations, etc. was handled through formal and (more often) informal

seminars conducted by the liaison chiefs. Each liaison chief described the

activities and instructional procedures which took place in the respective

school districts. It is to be noted that the programs were fairly individual-

ized and followed along lines in keeping with the particular interests and

"styles" of the liaison chiefs.

The instructionai methods incorporated in the program included public

lectures, basic encounter group sessions, skill development workshops; curriculum

content development was seriously attempted, but, never Implemented. Part of

the problem probably stemmed from the two divergent views of the staff. One

view was that subject matter should dominate the educational process and the

other stressed the experiential, i.e. the program should provide experiences

for the candidates which would, in turn, constitute the basis for curriculum

content development.

Plans for the next yearls program were developed. However, because of a

combination of factors (including the curtailment of Federal funds,) the second

year changed emphasis and a new staff took over the responsibility of planning

and implementing a teacher education program for the disadvantaged.



CHAPTER IV

EVALUATICN - FIRST YEAR

3ackqround Information

From its inception, evaluation was to constitute one of the most

important provisions of the Project. Rather than to expect persons involved

in the program to evaluate their own work, it had been agreed that an inde-

pendent evaluation could be more objective and more useful. The School of

Criminology, University of California, Berkeley, accepted this responsibility.

An evaluation team was designated and it was provided autonomy in determining

the tools, techniques, and procedures in evaluating the outcomes of the Project.

"Inside evaluation" was also considered to be an integral aspect of

the Hayward program. A battery of attitude, and knowledge inventory instru-

ments was administered to all candidates upon entry into the program and also

to a comparable group in the College's regular Leacher credential program. (Both

groups were to be retested in June, 1967, to determine possible differences in

substantive and affective growth.

Staff was expected to make continuous evaluition of the whole developing

program and also of each candidate's individual progress as a professional

worker. Candidates were also expected to evaluate their own experiences based

upon anecdotal journal entries.

"Follow-up evaluations" were to be undertaken the following year and

in succeeding years in close cooperation with the school districts employing

the candidates. Thus, the functional appraisal of the program's success was

to be sought: How well do California State College, Hayward, Operation Fair

Chance graduates perform as teachers in comparison with others credentialled

through the conventional program?
1

Answers to this question could not be

1

Operation Fair Chance, "Proposal for an Experimental Program for
Teacher Certification: Elementary and Secondary, California State College, Hay-
ward, October 1966,

-42-
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sought as far as the "outside" agency on evaluation was concerned. Budget

curtailments and the subsequent decision by the U.S. Office of Education not

to fund OFC for the second year contributed to a drastic modification of the

original evaluation plan.

The research design included a followup study of the first year's cand-

idates. The evaluation prospectus stated:

"in which such important questions would be investigated, as for in-

stance, the carry-over effect of the training, whether the candidates

chose to select disadvantaged schools in which to teach, the problems

encountered in the public school situation which might tend to impede
the application of Fair Chance concepts, and so forth". 2

This planned study was never implemented. The second year staff, however,

attempted some mini-followup studies.

Certain "inside" evaluations were made by the staff and candidates and

these will be reported in this Chapter. The second year staff's "stop-gap"

methods of evaluating the first year will also be reported here.

Inside Evaluation

On the first day of the Fall 1966 quarter, the candidates were admin-

istered a battery of tests to establish baseline data prior to their involve-

ment in the program. At that time the candidates were also given a question-

naire to ascertain demographic data and their perceptions about education,

cult-Ire, and the disadvantaged.

The battery of tests was also taken by a control group of 45 candidates

enrolled in the regular teacher education program of California State College,

Hayward. The tests were readministered in May 1967, to identify whether there

were any significant differences between the experimental and control groups on

the various test variables concerning attitudes, interests, personality, role

constructs, and values.

Lohman, Joseph, and Paul Takagi, Operation Fair Chance. Report on the

First Year 0 eration, Regents of University of California, Dec. 1967, p. 115.
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Tests used were: Gough's Adiective Check List; Holland's Vocational

Preference Inventory; California Psychological inventory; Kelley Role Construct;

and, Landis Value and Work Opportunity Scale.

Results of the pre- and post-testing are unknown since most of the

collected data were not analyzed or interpreted:*

However, the director of the second year staff initiated an analysis

of part of the test data in order to determine the effects of the first year

training on the candidates.

Specifically, the Director was interested in checking the test data

which related to the first project goal, i.e., "to improve teacher understanding

and acceptance of children whose backgrounds and behavior patterns are dras-

tically different from their own." This goal, of course, was a conceptual

statement which needed to be translated into behavioral terms. Therefore,

an assumption was made that the effectiveness of the Hayward Program could be

demonstrated (at least partly) on the basis that the teacher candidates who

completed the OFC program would:

1. Demonstrate significant awareness and acceptance of the values
held by disadvantaged children, and

2. Persist in socially disadvantaged schools.

A mini-study was designed to test the first assumption. Persistence was

checked by comparing Value Orientation scores of candidates with the type of

teaching position they accepted.

* The U.S. Office of Education decision not to fund the second year
forced the OFC State administration to transfer the remaining evaluation pro-
gram funds into the general program budget.
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Testing the First Assumption

To test significant awareness and acceptance of the values held by

disadvantaged children, the Landis Value Scale was administered.
3 The

experimental variable was the participation of the group of teacher candidates

in OFC. The criterion variable was the degree to which teacher candidates

would perceive values and awareness of opportunities which are held by disad-

vantaged students. Experimental and control groups were used. The t-test

between independent means was used to determine the significant level of the

means between the groups as measured by the Landis Value Scale.

The findings did not conclusively indicate that the teacher candidates

who participated in the first year changed their perceptions of the values or

awareness of opportunities hc!ld by disadvantaged students. The only group of

teacher candidates which showed a significant increase in its mean score between

pre- and post-test on the Landis Value Scale was the group made up of the

regular program elementary teacher candidates (control group) who were not

4
exposed to the experimental variable (O.F.C.)

One could conclude that participation in the first year program at

Hayward did not have a significant influence upon the candidate's perception

of the values held by disadvantaged students at least ?.- measured by the Landis

Value Scale. Persistence in disadvantaged school districts was more difficult

to determine. However, statistics on placements revealed that 28 accepted

teaching positions and 18 of these were In districts with high percentages of

poverty Income populations. There was no significant relationship between

scores on the Landis Value Scale on employment in disadvantaged schools.

3
Landis, Judson, R., Value Orientation Scale.

.4
Coates, Robert B., "Disadvantaged Pupils - Values as Perceived by

Teacher Candidates" - unpublished M.A. thesis, California State College, Hayward,

Department of Educational Psychology, 1967.
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Other studies of the first year candidates were conducted by the second

year staff. One such study involved personal interviewing of a sample of

candidates teaching in the Say area. The purpose of the interview project was

to provide some light on how the candidates perceived their OFC training exper-

ience in relation to their first teaching position.* A summary of one inter-

viewers general observations follows:

1. Strengths of OFC Program: These were spotty, and not shared by
all interviewees. They include the eye - opening, worthwhile
experience of teaching in a ghetto school, the relative
freedom to innovate and develop style and some effective staffers
and guest speakers.

2. Weaknesses: All six graduates felt there was a lack of direction
and concern on the part of the OFC staff, with the few excep-
tions noted above. Interviewees felt they were placed (with
poor transition) in a school and then forgotten. Too few visits
and too little observation were common complaints. One graduate
felt the staff was ill-prepared to run a program aiied at helping
the disadvantaged. The second most-agreed-upon weaknesses were
Seminar meetings. Remarks included "groups too large," "time
wasted getting to know each other," "too much anthropology,"
"materials and readings not relevant," and "subject matter too
sophisticated."

Under theoretical knowledge the following materials were con-
sidered weak: Art (3 graduates) , Reading (3), group work and
classroom organization (2), lesson plans (2). One graduate
felt she needed more in education methods, and another felt
Columbus School was a poor choice because several experimental

and research projects were underway there that interferred with
her teaching. Another interviewee felt that several candidates
who passed the OFC program should have been dropped because they
were neither well-motivated nor qualified. One person said
that much more time was needed on the political and economic
issues affecting school boards, district officials, principals,
and administrators.

3. School/Community Relations: The response to questions about school/
community relations and the degree to which graduates were
involved, were very disappointing. Not one school had even a
semi-effective program, and none of the interviewees had any
suggestions as to improving communications between the community
and the school. Only two of them were active in their own
community affairs, and none of them participated in school/
community activities. Nor did any of them feel a need to change
the situation. Some lip service was paid to better relations,
followed by such remarks as "the teachers don't want parents
around," "it's the principal's job," "the parents don't care."

* A detailed account of the interviews may be found in Appendix A.
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4. Career Plans: Of six interviewees, four were teaching middle
to upper class students, one teaches the disadvantaged, and the
other counsels the disadvantaged at a vocational center. If

their intentions materialize, next year will find three teaching
in middle to upper-class schools, one teaching the disadvantaged,
and two not teaching at all. Of these two non-teachers, one
never intended to teach (Turner) and the other (Frans) is forced
to drop out for familial reasons. She intends to return in a
couple of years. With the exception of Mrs. Turner, everyone
likes teaching and wants to continue. Some not teaching the
disadvantaged express guilt feelings, but indicated they will
not change from their middle-class schools. One graduate ex-
claimed, "Why should I subject myself to such sacrifices?" The

last question about what they hoped to accomplish as a teacher
really threw them. Their struggle indicated a lack of clear-cut
objectives and they obviously have not given much thought as to
what they hope to achieve as teachers...5

A comparative study of regular program and OFC teacher candidates was

conducted by two members of the first year staff. 6 Early in the school

year it was decided that meaningful comparisons between OFC candidates and the

students in the regular program could best be made by studies carried on

during their student teaching time. Accordingly, tests were developed with

the view of pre- and post-testing the children in the classrooms to be taught

by both groups of candidates on cognitive and attitudinal measures as well as

measures of classroom climate. Random samples of both candidates and "con-

trols" were observed using a rating form developed by the team and the Flanders

Amidon Interactional Analysis Scale. In addition, a descriptive assessment

of the classroom activity was obtained during the course of each observation.

The authors admitted to several delimiting factors in the design and summed up

the study in the following manner:

"The observers felt that there was the same range of teacher com-
petencies ranging from excellent to poor, within the two groups.
These ratings are based upon the observer-developed rating scale and
upon the descriptive assessment, Since the Flanders-Amidon Scale
was not able to be used in all instances; it was not used in evaluating
teaching competency." 7

'5Metzger, Wm., "Research Project on Operation Fair Chance," May 1968.
)6

Barclay, Lisa, and Peter Chroman, Student Teacher Observation OFC
Candidates vs. Controls, Spring 1967. Mimeo.

37
Ibid., p. 6.



The authors described other conclusions as follows:

1. A good grasp of subject matter, and a ready repertoire of
methods may be essential for a teacher to get across the data to
the youngster, but it alone does not seem to be enough for a
good, interesting, and dynamic lesson to occur. Stated in
another way, a good grasp of subject matter is essential but
not exclusive for a good presentation. The teacher must also
feel and project, in both a verbal and a non-verbal manner, his
interest in the youngster as a persoh and as a competent learner.

2. It would be difficult, if not impossible, to state with any
degree of certainty as to whether the OFC program is more or less
effective as a teacher training program than is the regular
College program. In both groups excellent and poor student
teachers are found. Regardless of what group they were in, the
similarity of teaching styles were comparable in both extremes.
The higher frequency of-the Excellent ratings among the College
group raises some interesting questions concerning the Fair Chance
program." 8

Program Evaluation

Attempts to apprbise the OFC first year program falls into two cate-

gories: (1) candidate and staff perceptions, and (2) outside agency judgments.

Candidate perceptions concerning their expectations were ascertained at the

beginning of the Fall Quarter 1966. Their ideas were recorded as follows:

1. Need some round table hours, small groups of 8 to 10 in each
where they could discuss common problems, analyze tapes, books,
etc.

2. Need help on general methods and common teaching problems.

3. There is a need for improvement of communications about changes
of dates, meetings, etc.

4. There is a need for an opportunity to see school open and get
into the schools earlier.

5. There is need for an opportunity to visit more teachers and
compare teaching styles.

6. There is a need for more community experience - possibly all
year long and possibly in the district where student teaching
will be done.

7. They indicated that they were dismayed at attitudes of some of
the regular teachers toward the disadvantaged child.

8
Ibid., p. 8.
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Staff nerceotims of the program were also recorded as follows:

1. Reduce the number of partner districts.
2. Reduce the number of staff members
3. Define objectives specifically, in teacher behavioral terms.
4. Involve the College in more ways and more depth.

5. Iftegrate better the pre-service and in-service program.
6. Implement the world of work commitment in all districts:*

Outside Evaluation - State Board of Education

At the suggestion of the State Director of Operation Fair Chance,

Dr. Paul Lawrence, an evaluation team for the State Board of Education was

invited to review the program being conducted by the Centers at Fresno and

Hayward on April 4, 5, and 6. The complete report is included in Appendix A

of this report. However, a few comments about the Hayward program from the

Accrediting team will provide an example of an outside agency's impressions.

They recommended:

"1. Provide stipends or some form of financial support for
candidates in the pre-service program.

2. ilPf-ruit candidates whn will become specialists in teaching the
disadvantaged.

3. Begin the community orientation program during the summer so
that candidates can begin the fall term as interns in the
cooperating schools.

4. Hake sure that candidates are acquiring an adequate sequential
body of knowledge and methodology.

5. Assure strong supervision by pairing candidates with well-
qualified supervising (master) teachers.

6. Achieve more coordination and uniformity among the various
"liaison chiefs" in order to permit proper evaluation and com-
parison with "control groups".

7. Achieve greater cultural diversity among the candidates who
are admitted to the program.

8. Develop a somewhat more coordinated and more structured program,
avoiding both a "too loose" and a "too rigid" pattern.

* Each staff member was asked to record his experiences. This is
merely a summery of the staffs impressions of the weaknesses in the first
year program.
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9. Provide some preparation in methods and lesson planning -

10. Provide more opportunity for interns to meet with supervisors and
to discuss problems, methods, techniques, and to compare exper-
iences.

11. Strengthening the work with Mexican-Americans in the New Haven
Schools, possibly by staff representation.

12. Using the community orientation as effective bases for the theo-
retical and cognitive aspects of the instructional programs of
the interns.

13. include in the program some preparation for the problems, frus-
trations, and conflicts which the candidates may encounter when
they are "on their own."

14. Provide more built-in references to the vocational implications
in the project.

15. Translate the objectives of the Project into measurable components.

16. Improve and enlarge the
district personnel.

17. Put greater emphasis on

"sensitivity training" to include school

-9

the production of instructional materials.

The team closed its report with the following comment:

"The consensus of the evaluation team was that significant beginnings
have been made in the development of the more effective teacher pre-
paration program for schools in "disadvantaged" communities, and that
they should be encouraged to continue. Considering the first year to
be one of exploration and experimentation, the second year should be
considered a critical one, and every effort should be made to encour-
age its success, including the provision of additional financial
assistance."1°

The major effort at outside evaluation, of course, was made by the

School of Criminology, University of California, Berkeley. Their conclusions

were indefinite. For example, in the section on "observations" the authors

wrote the following statement:

9Toews,
an Experimental

10
Ibid.,

Emil, ed., Report on the Evaluation of Operation Fair Chance -

Program in Teacher Education, May 1967, pp. 6-8

p. 12
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"Though the preliminary data contained in this report are suggestive
that the goals of Operation Fair Chance are on the road to reali-
zation, there seems to be no way that any definitive statements can

be made in this or in any other report. Approximately 18 months of
study and date-gathering are involved in the research team's efforts
to date, and its members were engaged in the project of evaluating

the data when the administrative decision to terminate the evaluation

was reached. Therefore, it cannot be in the province of researchers
to make definitive statements about such a preliminary study.1515

A detailed account of organization and administration problems, demo-

graphic characteristics of the trainees, substantive data, problems of student

teaching, curriculum development and instructional techniques can be found in

the report. However, a summary statement of the Evaluation Team's Report on

the Hayward Program is herewith offered:

The bulk of the report describes the social organization of the group
of people trying to implement a program of experimental teacher edu-

cation. It describes, in detail, the history and development of the
Hayward Program and the interaction of the project staff and the

participating school districts. Demographic characteristics of the

trainees were gathered. For example, the Hayward group was predomin-

antly female, Caucasian, older (33 years) and middle-class. Very few

minorities (9.0%) were in the first class. Most of the Hayward group

were graduates of colleges or universities other than California State

College, Hayward.

The report suggested that the candidates who show the greatest under-

standing of minorities problems are most often older males of lower-
class origin, politically independent, but who have been members of
political and social service organization and who have studied science
as undergraduates and who are working for the secondary credential.

(These variables helped provide a focus for recruiting the second year
class).

The evaluating team noted that the Hayward candidates attempted a
number of class-room innovations and novel demonstrations. They include

such experimental techniques as:

1. A third grade community study unit in the Emeryville school
district (to increase interest in learning to read).

2. The use of home movies (a language arts project to motivate
non-English speaking students to begin perceiving reasons for
learning English). New Haven District.

3. Problem-solving approaches to the study of social science (an
effort to show low-achieving senior high school students why
community institutions were relevant to their lives) New Haven.

15
0p. cit., p. 115
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A school newspaper was begun at the junior high level - Oakland.

5. Stockmarket transactions as a means to learning percentages,
fractions, decimals, and whole numbers (students role played the

running of a stock market) New Haven District.

6. Negro folktales as part of literature curriculum, Berkeley.

7. Catchy games and crossword puzzles as a homework assignment for
a junior high French class - Oakland.

8. Family Life education program developed as a joint effort by

school personnel and OFC candidates to motivate pupils to begin
thinking of future family responsibilities and as their vocational

role in that family. Emeryville.

9. A junior high school program was designed to familiarize the
students with vocational opportunities in the local business com-

munity. Educational requirements needed for these jobs.

10. In an elementary school, it was thought that because of the youth
of the children, concentration should be on building ego-strength
rather than specific occupational choices.

The report noted that very little In the way of world-of-work instruc-
tional materials was prepared by the Hayward staff, but, provided spec-
ific :nformation on the factors which hindered progress in this area.
The team commended =ha Hayward program's focus on community contact, and

the emphatic quality of its first year candidates.

Discussion

The last four chapters have described the history and development of an

experimental teacher education program which began in the minds of a number of

professional educators as early as 1945. The basic impetus behind the project

was the notion that traditional methods of preparing teachers of socially dis-

advantaged children and youth had not worked and drastic changes in teacher prepar-

ation were needed. In addition, it was believed that school systems had to

change especially with respect to prevalent attitudes among school people towards

racial minorities.

The project was also supposed to influence school systems to revise

their curricular thrust in the direction of vocational education. The ambitious

nature of the project had important implications for program implementation and

evaluation. Highly verbal and abstract statements of human Ideals are not

easily programmed or researched. The staff at Hayward came out of a variety of

academic disciplines. Philosophical differences with respect to curriculum
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development, instructional techniques, and research focus seriously hampered the

development of advleaZ teacher education program. It appears that these diff-

erences =lam never settled and :-'3yward really developed four separate programs

which operated is school district'., utter the direction of OFC liaison chiefs.

There r.'s little .1:Idenco to indicate that any of the five project goals

were actually achieved by in-service teachers, administrators, or the candidates

themselves. There is data however, to suggest that given a proper amount of time

and financing, the people involved in the project would be moving along the road

to goal realization. Indeed, the documents released by the Director and his

staff in the late Spring reveal the growing awareness and ability of the staff to

translate primary objectives into methods, curriculum content, and instructional

principles.* One year of program operation was simply not enough time to reconcile

philosophical differences and settle on a basic program design.

Other factors entered the picture which forced a rethinking of the

whole project focus. One of these came about in the Spring of 1967, when the

Director was removed and a new director of the Hayward program was appointed.

Another, was the obvious need to bring into central focus the autonomously

operated teacher education program in four widely separated school districts.

Lastly, input from the Evaluation Team's preliminary report, the candidates own

Impressions of the program and the staff's evaluation of the first yeat's acti-

vities indicated a need to concentrate efforts in one, or at _he most, two school

districts and to attempt fewer ambitious programs in those districts.

Events which took place during the summer and fall, 1967, would change

the direction of the project.

*See Appendix for specimen copies of curriculum objectives, and

instructional time scheduling plans for the second year.



CHAPTER V

HAYWARD PROGRAM - SECOND YEAR

Background Information

During the Spring semester, 1967, the U.S. Office of Education reduced

the operating budget by forty-five percent. However, even before this event

took place, the Director and staff had begun to plan the next year's program in

relation to the known facts at the time. For example, the staff had available

to it the"Report on the Evaluation of Operation Fair Chance" compfled by the

Accreditation Team of the State Department of Education. Also, it had a pre-

liminary report from the University of California, Berkeley, specifying the lack

of effort in producing instructional materials. In addition to these, both

candidates and staff members themselves h;id scrutinized their experiences for the

first year and expressed a growing disillusionment with the whole project.

A number of documents were issued during this period which revealed the

need to revise the program. The following are summary statements of program

and personnel revisions recommended by the Director and staff:

1. Centralize the program and reduce the participating school

districts to one or two districts at the most.

2. Reduce staff and specify role definitions.

3. Redefine objectives and evaluation procedures.

4. Develop a systematic curriculuffel

5. Continue working within blocks of time rather than in discrete

courses.

6. Identify specific content for in-service workshops.

7. Attempt to produce vocational education materials.

8. Develop a research design for the Hayward program.

1The Hayward Director proposed an elaborate curriculum guide fashioned

after the Fantini model. The OFC staff members also presented curriculum plans

for the second year (See appendix A)

.541.
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The attempt to do too much was summed up by the Hayward Director in

a memo to Dr. Lewie Burnett:

"This year we have had to simultaneously try to understand and work
with each other, design and organize a many-facet program, teach
candidates, and develop valid research. Next year we should certainly
be able to operate much more smoothly and effectively. "' -2

Administrative and staff changes were made with the appointment

Dr. Tudor M. Jones, Professor of Education, California State College, Hayward,

as new director of the Hayward Center. The staff recommendations for the next

year's program were considered and the following decisions were made:

1. Retain only three members of the first year staff (Stevens,
Silverman, Farmer).

2. Employ two teacher educators

3. Locate the second year teacher candidates in a cluster of
elementary and secondary schools in East Oakland,

4. Provide a dual focus (school/community experiences) for a full
year in a recognized poverty area.

5. Utilize short term resource specialists to aid in the candidates'
progress in teaching and community study programs.--3

initial Planning

During the early Summer of 1967, a new staff was assembled to plan the

second year program. The professional backgrounds of the group provided strengths

in elementary and secondary education, social welfare, industrial vocational

education, psychologial and sociological foundations of education, supervision

and administration of internship programs, and community survey:*

The staff attempted a thorough appraisal of the experiences and

activities reported by the first year staff and director. It was agreed that

the second year program would lave to contain fewer educational components and

expectations if the OFC project were to succeed. In fact, the reality of the

financial situation dictated a less ambitious program.**

201sen, Edward G., "Response to your three queries" memo (mimeo)

Jan. 30, 1967.

3Jones, Tudor, "Quarterly Report No. 6 (Period May 1 - Sept. 1, 1967.

*Personal Resume of 1967-68 staff, Appendix B
ferApproximately $60,000 was in the budget at the end of the first year

of Operation, (June 15, 1967).
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A major focus for the second year program was to be on the development

of cognitive and affective characteristics of the trainees which should prove to

be effective in working with disadvantaged children and youth. The proiect

objectives which appeared to be related needed to be stated in operational terms,

therefore, five working hypotheses v.ere formulated as follows:

Hypothesis 1: Teachers who persist in socially disadvantaged schools
will display higher scores un a measure of exposure
to divergent ethnic, cultural, and socioeconomic status
groups than will those teachers who leave.

Hypothesis 2: When teachers who persist in socially disadvantaged
schools are matched, as to age, sex, and tenure, with
teachers who leave such settings, the former group will

evidence significantlynore knowledge about the sub-culture

of disadvantaged persons.

Hypothesis 3: Teachers who persist in socially disadvantaged schools
will display dignificantly higher scores on measures
reflecting (a) an optimistic view of the school's
possibility of helping disadvantaged learners, (b) a
child-centered orientation, (c) the disposition to favor

a more restrictive climate in the classroom, and (d)

greater acceptance of lower-class values, attitudes, and

behaviors than those who defect to more favorable set-

tings.

Hypothesis 4:

Hypothesis 5:

Persisting teachers in disadvantaged schools will repert
significantly higher levels of social competency and
intellectual esteem for themselves as demonstrated on the
Thinking Introversion, Complexity, Social Extroversion,
Impulse Expression, Personal Integration, Anxiety Level
(lower scores) Practical Outlook scales, of the Omnibus
Personality Inventory than will those who leave such

schools.

Persisting teachers in disadvantaged schools will score
significantly lower on a scale of dogmatism than will
teachers who defect from such schools.4

Two members of the University of California Evaluation Team participated

in the program planning and agreed to develop a research design to test the

hypotheses.

4Ibid., p. 2
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Dr. Takagi, Director of the Evaluation Team stateJ that the University

of California's evaluation budget would not allow for panel or longitudinal

research:*

A rationale for program design gradually evolved out of staff discussions

and appeared to rest upon the following assumptions:

1. That teacher trainees must first acquire knowledge about and skill

with children in general.

2. That teacher trainees will become more effective teachers if they

are actively involved in their own training procedures.

3. That detailed knowledge and significant contact with the disadvantaged

community will lead to greater empathy and desire to continue working

with such groups.

4. That the -achievement of personality variables of high "intellectual

disposition" will lead to persi 7:ence in working in disadvantaged

school districts.

The above assumptions seemed to declare that an experimental program for

training people to teach disadvantaged children and youth should concentrate on

school and community experiences and knowledge which would have a positive

influence on the trainees developing personality.

Program Desicin

The design consisted of pre- and post-testing of personality variables on

both an experimental and control group of teacher trainees. The "experimental

variables" for the OFC group were the planned experiences in school and community.

The control group participated in the regular teacher education program at

California State College, Hayward. Comparative data on test scores is reported

in the Discussion section of next chapter.

*Minutes of the Fourth Planning Meeting, July 5, 1967.



58

Educational components of the second year program were to include the

following:

Curriculum:

A. Dual Aim: individualized instruction and development of pertinent

instructional materials for trainees and classroom youngsters.

B. Intragroep interaction on learning processes.

C. Peer group and cross-age tutoring.

D. Modification of the sequential arrangement of the professional

education curricular content.

E. Ungraded class arrangements in the public schools.

F. Transitional classes.

Teaching Strategies:

A. Team teaching, including para-professionals.

B. Analysis of approaches, e.g. inductive vs deductive processes.

C. Use of district specialists in Music, Art, Math and Science.

D. Use of community resource cor.-sultants.

III. Extra.Curriculum:

A. After school study center. A.V. equipped.

1V. Parent Involvement:w.
A. Home visits by the candidates

B. Center activities, e.g. "Black Arts" exhibits and performances, adult

basic education and counseling.

V. Community Involvement:

A. Candidates and staff voluntary activities in community agencies and

community projects, e.g. voter registration.

B. Center activities.

VI. Attitudinal training (Pre- and in-service teachers, parents, etc.)

A. Sensitivity training groups.

B. Workshops for in- service teachers.

VII. Guidance:

A. Remedial education
.

5
B. Combined individual counseling, vocationally-oriented group guidance.

5jones, Tudor M., "Educational Components of the OFC project for a

Saturation Program", July 1967, mimeo,
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Special personnel were to be employed by the Project to cover the

following categories:

- Special instructional personnel
Classroom teachers, curriculum and instructional specialists to

train candidates and coneuct seminars.

- Special service personnel
Health and guidance workers; community specialists.

- Para-professional personnel
Teacher interns, teacher aides, Neighborhood Youth Corps cross-age

tutors, New Careerists, parents, etc.

This saturation program provided the basis for planning the year's activities.

Summer Program

In conjunction with planning for the next year's program, the staff

operated a pilot program involving thirteen teacher candidates working in two

poverty elementary and secondary schools of the Oakland School District.

The purpose of the Summer Program was to provide a systematically organ-

ized first-hand community and school learning experience in order to help the

trainees:

- see for themselves some major social problems such as housing, job

opportunities, hei,lth needs, welfare provisions, race relations - and study

each one in some depth through field trips, interviews, readings, films,

tapes, and discussion.

- gain realistic perspective upon the fast changing society and the spec-

ial needs of disadvantaged peoples in it.

- develop individual competence In analyzing the structure, dynamics, and

functioning of any community.

- become personally acquaintei with various leaders of community groups,

including human relations agencies, public and private.

Some of the summer activities engaged in were as follows:

Workshop in Community Analysis & Study Techniques

Purpose: To achieve increased competence in community understanding

and survey procedures as the essential basis for effective

group planning of the six-week special children's Summer

School to follow.

Program: Lectures, field trips, films, interviews, planning.
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Experimental "Exploring the Community" Summer School

Purpose: To provide for disadvantaged children some stimulating learning

experiences which will, hopefully, improve academic skills;

and enrich their aesthetic perceptions and expressions; extend

their comprehension of the community's structure, organization,

proBlems, and resources, and enhance their self-images.

Curriculum: Consisted of group studies of the Oakland community, with

language arts, math skills, and artistic expressions built upon

and around first-hand study of four major community processes.

How do people in Oakland make their living? Hew do people in

Oakland protect their health? Hcw do people in Oakland get

along with each other? How do people in Oakland see and feel

about their community?

Program: Eight class groups were formed in the two schools in East Oak-

land. Four master teachers acted as consultants to the groups

and as supervisors of the candidates. Neighborhood Youth Corps

boys acted as tutors in two of the classes.

Each child decided on the community processes he wished to

study.

The groups took one all-day field trip by bus each week for

five weeks to secure experiential "content" for morning class

work on the other four days: Reading, "new" math, art and music,

writing, etc.

Each leadership team helped its group discover how its chosen

social process operates in the community . . . what problems

exist because of process not working well - who are the leaders

involved and responsible - what contrasting viewpoints are

expressed - what obstacles and resources exist, etc.

Evaluation: Evaluation of candidates' experiences during the Summer program

was conducted during the final week by Mr. Greene Farmer who

utilized the T-group approach. The effectiveness of the cand-

idates' role in the East Oakland Schools during the summer

months was attested to by the two school principals. Both

recommended to the Central administration that the 13 candidates

be employed as regular teachers in the Oakland system, prefer-

ably in their own schools. These two principals also recommended

that the Fair Chance Program and its candidates be placed in

their respective schools in the Fall.

Organizational Problems

During the early summer months, the director and staff attended meetings

with the Oakland Central Administration and principals of the schools assigned

to Operation Fair Chance. It should be noted that these meetings were seldom
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cooperative in spirit as far as the administration of Oakland Public Schools

was concerned. Project goals and interests were never taken into consideration

from the Superintendent down to the individual principal. As an example,

the program design incorporated a saturation type of program which could produce

positive results if concentrated in a cluster of elementary, junior high and

senior high schools of a minimal distance to each other. Integrated curriculum,

vocational strands and in-service activities among the three levels could be

coordinated in a more reasonable fashion than by spreading the efforts of the

candidates and staff across a larger geographical area. When OFC proposed that

the project be located in three schools which contained heavy concentrations of

Mexican-American students, the Superintendent vetoed the Plan with the rationale

that too many activities were going on in those schools to add to their problems.

In meetings with the Superintendent's Cabinet and school principals, it was

obvious to any observer that the OFC proposal for a "saturation" program was

neither understood nor accepted. The only agreement reached was that our cand-

idates could be placed in non-ESEA schools (Elmhurst Jr. High, Castlemont High,

E. Morris Cox, Webster, and Stonehurst Elementary Schools). This was hardly a

milestone in teacher education - school district negotiations since California

State College's Department of Teacher Education had been placing student teachers

in Oakland Schools for the previous 7 or 8 years.

Despite the negative quality of these negotiating meetings, the staff was

determined to forge ahead with orgellizational plans utilizing the East Oakland

schools assigned to the Project.

A detailed schedule of activities for the year was proposed and accepted.

A specimen copy is included in Appendix D. Details are summarized as follows:

6

1967.

Conference notes with the Oakland Public Schools Superintendent, May 25
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Program sequence through blocks of time, with four major

strands of activity, running throughout the year.

Time blocks Self-Knowledge Seminar

34 Tests, journals, Elementary meth-
encounter group ods, Sociology,
counseling, etc. Poverty case

studies, problem
centered, Psych-
ology of Learning.

independent Study

Assigned readings
Production of
instructional
materials

Evaluation

Self- Apprai s-

al, UC -B

Evaluation
Teem, inter-
nal evalua:-

tion by can-
didates &
staff

1 Protect Orientation: Testing in-service session with Oakland Public
School personnel, assignment to community projects.

3 Public School Observation: School's function in community life,
problems related to parents, community groups, etc. observation
of teaching styles.

1 Analysis of Teaching: Summary of reactions, experiences, problems,
frustrations, successes, etc.

12 Supervised student teaching: four half days per week.

6 Evaluation of Fall's Experiences: Seminar arrangements, supervisors
evaluation of student teaching. Community Project evaluation.

17 Supervised Student Teaching: Three and one-half days in a new assign-
ment. Half day, community project. Weekly seminars on
teaching skills and sociology of poverty.

1 laraly2LationSurrin: Pulling together year's experiences, concerns,
achievements, and individual needs. Demonstration of
teaching techniques, final testing program.

Teacher Candidates

Newspaper articles, display advertisements, radio announcements and word-of-

mouth descriptions of the second year class yielded 100 applications. Staff inter-

viewed each applicant and selected 50 candidates.-7 Selection criteria had been

developed which included: persistence, flexibility, perspective, optimism, nur-

turance, assimilative, perceptive, involvement. Evidence of these traits was

looked for in answers given to cue questions during personal interviews, and by

evaluation of a written statement on each candidate's application.

Imaill
See Appendix B for list of candidates.
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Project Center

In late August, the headquarters was coved frcm Hayward to East Oakland.

Office and classroom facilities were arranged in a renovated storefront building.

The move was required first of all, because of savings on rental over the Hayward

headquarters, and secondly, the convenience of its location to the assigned schools.

The Center became an informal headquarters, for a variety of community groups

interested in cultural, educational and political activities.

Summary

By late Spring, 1967, a new director and staff had been appointed to

operate the second year program of Operation Fair Chance at Hayward. This new

group developed a program which incorporated the best features of the first year.

Among them, included the centralization of program operations, a reduction in the

number of participating school districts, an6 more intense experiences in both

the schools and the community. A tighter research design was developed. its

main focus was the investigation of changes in personality development of the

trainees. Several hypotheses regarding cognitive and affective characteristics

of trainees were postulated. The hunches expressed by the staff was that given

the opportunity to have significant contact with the population, the trainee would

tend to persist in employment in districts with heavy concentrations of disadvan-

taged students. The U.C. evaluation team agreed to test the formulated hypotheses.

A pilot Summer program was operated in conjunction with the planning.

Elements of the projected Fall program were Incorpcsrated and prtlyed to be quite

effective as far as the candidates were concerned. The principals of the two

schools used in the Summer program provided excellent recommendations for employ-

ment in the Oakland Public Schools for the thirteen candidates.
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Organizational problems were mainly tied in with the school district

reluctance to "experiment". It was obvious that no one in the Oakland Adminis-

trative hierarchy was going to permit the Hayward staff to introduce new concepts

of curriculum design or instructional techniques into any of the assigned schools.

The teacher candidates were welcome to "do their student teaching" In Oakland

schools and that was all. Nevertheless, despite the negative reaction, the

staff decided that it had to work in the Oakland schools and would try to be

influential in making needed changes in that district.



CHAPTER VI

HAYWARD PROGRAM IN OPERATION - SECOND YEAR

Background Information

By the end of August, 1967, it became apparent that the U. S. Office of

Education would no longer fund the Operation Fair Chance Project.

The decision created a crises since commitments had been made to graduate

students, faculty members and clerical staff, the Oakland School District, and

various community agencies. A decision by the College administration, and the

leadership of Dr. Ellis McCune, interim President, was made that two full staff

positions from the instructional budget of the College would be transferred to the

OFC project during the Winter Quarter:, This support from the College proved to

be the major factor in allowing the Project to continue throughout the next two

years. Without that support, OFC would have had to terminate in August, 1967.

Subsequently, the Community Study Coordinator resigned to accept a faculty pos-

ition in the Peralta Junior College District. He was not replaced and the salary

savings were applied to the short-term consultant budget.

Again, it was necessary to revise the program design. Obviously, without

the services of the U.C. evaluators and the subsequent loss of a community study

specialist, ad hoc methods were devised to cover these two phases of the program.

The following narrative describes the activities of the second year program at

Hayward.

Prop:: am Developments

The Fall program began with an all-day "Orientation" session with the

second year class of 46 OFC candidates and Oakland School District personnel.

College administrators greeted the group and provided encouragement for a success-

ful enterprise. Purpose of the session was to acquaint the group with the goals

of the OFC Project and to provide an opportunity for school administrators, master

-65-
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teachers, and the candidates to interact in small groups and to focus on problems

common to educators in large urban school districts.

Candidates reacted favorably to the opportunity of meeting with people whcm

they expected to work with throughout the year. The second day of orientation

included a community and school site tour of the East Oakland area. School prin-

cipals and faculty met with the candidates and staff to explain the various

details of school operations and descriptions of the student population. The

third day was devoted to meetings with leading members of the Black community who

endeavored to portray the difficulties of surviving in the East Oakland ghetto.

A great deal of hostility was expressed by the people over the number of "study"

projects which had been conducted in the community without any discernible changes

occurring. The staff and candidates were impressed with the need to work through-

out the year to increase the basic educational skills of the youth and adults of

this community.

School placements for the candidates were made right at the beginning of

the school term. Each candidate participated in the usual tasks of opening a

school term. Staff attempted to match candidates with prospective classroom

supervising teachers. This turhed out to be the most difficult procedure of all.

In Oakland, only certain teachers are identified as acceptable for master teaching.

These people very often turned out to be among the weakest teachers in the school.

Yet, the project staff had little to say in assigning candidates. The subsequent

clashes between candidates and teachers over differences in teaching styles could

have been avoided if there had been better cooperation between school district

administrative personnel and OFC staff in selecting these supervising teachers

and principals.

Two of the principals decided that they did not want the OFC project

in their schools. One principal was decidedly against the candidates' "involve-

ment" with the community. The other, felt that he had too many faculty morale
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problems to add any tore difficulties. The central office administration, then

gave permission to move into ESEA schools. This turned out to be a blessing.

The relationship between OFC and the principal and staff of this school (Highland

Elementary School) was almost ideal throughout the two years of the Project.

At another elementary school, OFC supervisor, William Austin was given the oppor-

tunity of demonstrating techniques of classroom teaching in All subjects to the

elementary candidates and a few of the school's beginning teachers. This demon-

stration lasted for the first two weeks and appeared to be well-received by the ad-

ministration and faculty of that school. The procedure demonstrated to a very

cynical group of school people, that some college professors could, when called

upon, teach fourth graders in an effective manner. At the high school (Castlemont)

the candidates were accepted, albeit cautiously, in the beginning. The rough

spots, again, developed from attempts to select classroom supervising teachers, and

a rejection by the principal of a previously accepted plan to allow the candidates

to participate in an experiment in team teaching, and integrated curriculum. It

was apparent that some of the better teachers at this school were not on the

Oakland Public School "approval" list and the candidates felt that they had to

settle for second best. And, since the experimental program had been dropped,

several of the candidates faced the prospect of spending the year in a conventional

classroom.

As early as October, all candidates at the high school were teaching at

least two sections of either their major or minor without daily supervision by

the classroom teacher.

Since Elmhurst Junior High School was the only school to which OFC was

returning, it was possible to contrast the second year's experience with the first.

Significant changes had occurred at Elmhurst. Like so many schools in Oakland,

rapid turnover of administrative personnel had occurred. A new principal had

been assigned; all but one of the Social Studies teachers had left and were
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replaced by non-tenured persons; several teachers were in their first year of

teaching; the student population had increased over an already over-populated

school; the auditorium had to be used for math and industrial arts as a result of

a fire which completely destroyed the metal and woodshops.

The first year's candidates who had worked at Elmhurst failed to secure

positions with the Oakland District. The Secondary Coordinator indicated to

the staff that they were not offered positions because they had been assigned to

special projects outside their major or minor fields, and did not experience a

satisfactory length of time in the classroom.

The decision of the staff to place candidates in the classrooms as quickly

as possible, after the beginning of the academic year and in their major /minor

fields, was partly dictated by the Oakland Public School Coordinator's ideas

about good training and, also, the conviction that the long student teaching

experience would provide the candidates with the opportunity to grow in teaching

and would also provide the opportunity to see their pupils grow under their

tutelage. This procedure was to restrict the junior high teacher candidates to

teaching one hour a day in their major field and the balance of time was devoted

to community work, independent study, course work, and attendance In the organized

seminar with the other candidates:

Classroom activities of each candidate, of course, varied with the situation.

Some of the candidates were able to demonstrate quite early their special abilities.

As an example, one mature female candidate, organized a city-wide elementary choral

group which performed at a high level at the annual Christmas festival. She was

offered employment (and accepted) at an Oakland School long before the end of the

Spring semester.

Supervision methods were agreed upon by the staff. Each of the four OFC staff

members were responsible for the professional growth of approximately 11 candidates

This ratio of 11:1 was an exceptionally favorable one from the standpoint of
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personal contact with students and frequent classroom visitation:* While it

was true that each staff member also had curriculum and instruction responsibil-

ities for the whole class of candidates, the relatively low faculty-student ratio

contributed directly to an unusually close-knit relations!.4.

The typical approach was to observe the classroom at least twice a week.

The supervisors observations were then presented to the candidate during personal

conferences. Candidates were usually given fliers with suggestions, requirements,

schedules and the like.

OFC staff members usually scheduled weekly seminars with their respective

candidate group to discuss common problems of classroom control, grouping, reading

instruction, initiating units, lesson planning. Twice during the year, three-

way conferences were scheduled with the staff member, master teacher and candidate.

During the year interviews were arranged with the candidates for the purpose of

developing individualized programs foi them to follow throughout the year.

Evaluation of the candidates was an on-going process. Grade assignments

were made on the basis of quality work in the following three areas:

1. Classroom performance

a) observation reports from staff
b) lesson planning (i.e. initiative in developing innovative

approaches, attempts at novel grouping. Time for individual-

izing instruction, use of instructional materials.
c) management of details in class (i.e. sharing responsibilities,

disciplinary procedures, anticipation of problems.

2. Journal entries

a) Skills in analyzing self-perceptions.
b) Ability to observe and evaluate one's own environment.
c) Integration of required readings with personal insights.

3. Community performance

a) Initiative in developing project

b) Persistence in work schedule
c) Evaluation by the community agency personnel.1

*This contrasts with Calif. State College ratio of 25:1 (25 student

teachers supervised by one faculty position)
I,Jones, Tudor, "Evaluation of Candidates" memo to staff, October 1968
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A wide range of effort and quality of work was represented in the second

year class. As an example, in the eleventh week of the OFC program, level of

quality of work among elementary candidates could be demonstrated as follows:

Student A

Has been teaching one
reading group for seven

weeks. Today this cand-
idate will begin teaching
one math group. No plans
have been submitted as to
what will be done with this
math group.

Students B Y

Most students
uere between the
two extremes.

Student Z

Has been teaching full
mornings since the fourth
week of placement. Read-

ing, arithmetic, language
arts, and science have all
been thoroughly planned
and taught. Both small
group instruction and full
class instruction have
been experienced.2

At the mid-point in the second year, seven of the candidates were counseled

out of the program. Four left teach;ng entirely, three others transferred to

the regular teacher education program at California State College.

A summary of the "dropped" candidates problems follows:

Candidate A - A Social Worker in the past. Inconsistent behavior with

sixth graders. Acts out a role of being "touch" with

children. Terribly disorganized and a lack of preparation

was obvious. Many contentions with master teacher and

staff. Defensive about his preparation and motives. After

counseling with staff supervisor and Director, subject
admitted that he "hated teaching Blacks". Left.

Candidate B - A Berkeley "Freedom of Speech Movement" type. Wanted to

work in "unstructured" situation. Fairly strong in the

classroom, planned many interesting activities. Very

hostile to the "establishment". Stated that "OFC project

should collectively picket the inducti.dn Center in Oakland"

Felt that she could do better in a more structured situation.
Transferred to "hill" program. Subject, did finish College

program in June, 1969, with good recommendations.

Cand:eate C - A "freedom fighter", F.S.M. type. Demanded highly permis-

sive classroom situation. Since none existed, she was

placed in a fairly open situation with one of Oakland's
better teachers. Constantllostility toward her master

teacher and the school. intolerant with establishment's
values, goals, etc. Highly volatile when her viewpoint
opposed. Attempted to get her faculty colleagues to picket

against Induction Center.

7
"End of Quarter Evaluation", memo to Elementary candidates.
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Candidate D - Recommended that he be dropped from Program. (Had been

a graduate student in the regular program). He doesn't

seem to be able to take criticism. Blames all his diff-

iculties on others (the children, his master teacher, the

program, the staff) and "racial discrimination". Feels

staff are phonies. Pretend they want to change schools

and yet hold to rigid requirements of classroom teaching

procedures. Not convinced that one needs basic teaching

skills in order to "innovate". Subject later transferred

to campus program, finished, and accepted a position in an

upper middle-class school district.

Candidate E - Pooriv organized in classroom. Appears to hate tte class-

room situation. Plods through. Looks as if she has been

teaching in a difficult situation for years - instead of

just coming into the classroom. Lacks planning and is "mean"

with children. Extremely sensitive to criticism. Does not

understand role of staff supervision - doesn't think it is

necessary. r;lt that staff and school personnel discrimin-
ated against her so that didn't have a chance. On the

contrary, this candidate was provided both financial and
psychological support greater than any other candidate in the

program. Transferred to regular program, but dropped out

after one month.

Candidate F - "Freedom fighter" type. Wanted only an instructional
(Summerhill) type of classroom situation. Since they do not

exist, at least in Oakland, she was placed in three different

classrooms. Could not control. Chaotic behavior of children

apparent under her tutelage. Did quite well in tutoring

situations. Volunteered to drop out of teaching.

Candidate G - Mature male. Extensive business experience, wanted to help

Black children. Sought a tight, structured situation. Felt

schools were too permissive. Provided him with two differ-

ent classroom assignments. Absent too often. Staff wanted

to drop him, buts, he apparently beat them to it since he

disappeared after the Fall semester.

Curriculum Development

Since regular courses were not required, alternate approaches to cover the

required professional curriculum and teaching methodologies were attempted by

faculty and students. What was needeJ was a developmental curriculum which includ-

ed in an integrated fashion, the relevant content drawn from educational and urban

sociology, teaching-learning theories, developmental psychology, and elementary

education methodology.

p. 2.
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The rationale for developing a curriculum was based primarily upon the pro-

fessional competence needed by a teacher who wished to work effectively with dis-

advantaged children.

Teacher model. Since there was a lack of empirical data to describe

what the successful teacher of the disadvantaged does - or is - a hypothetical

teacher-model was postulated using insights from available research on teacher

behavior, inferences from disadvantaged children and impressionistic observations.

The dominant personality dimension which emerged from-the hypothetical

model appeared to be characterized as "ordered-flexible." it was further hypoth-

esized that a reasonable, bright and motivated teacher candidate probably could

attain the level of the model through mastery of subject matter, acquisition of

insights from behavioral and social science concerning disadvantaged children

and youth, and development of those teaching strategies which seem promising for

a particular group.

An analysis of the above assumptions was made in order to state major

objectives for curriculum construction. Within each of the goal areas a more

specific analysis was made in an attempt to focus on the behavioral elements of

feelings, knowledge and skills. The objectives were listed as follows:

"The effective teacher will:

1. improve (his) understanding and acceptance of children whose

backgrounds and behavior patterns are different from his own.

2. improve (his) ability to generate in such youngsters a real moti-

vation to learn through greater creativity and skill in the design

and use of novel and specialized teaching tools, methods and

techniques.

3. be competent in analyzing institutional effects on the deprived.

4, learn the environmental, social,

deprived.

5. become aware of the dynamics for

role of the teacher.

and psychological style of the

change and acceptance of the changing
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6. understand hew to work creatively with the deprived and community
resources.

7. understand the relati(Insh!ps cyf s6ciai agencies to the community,
tamlly, and child.

8. understand the motivations, values, and aspiration of the child and
the family.

94 accept a change of teacher's assumptions, attitudes, and the standard
behaviors toward the childlt

Outline for OFC Curriculum

The staff and candidate steering dommittee planned and conducted two sep-

arate weekly seminars throughout the academic year. Each seminar was required or

both elementary and secondary education candidates. One was devoted entirely to

the skills and knowledge necessary for classroom teaching-learning processes. The

other, called the General Seminar, brought both elementary and secondary groups to-

gether for purposes of discussion on topics derived mainly from psychological and

sociological foundations of education, urban sociology, and studies on poverty

and racial discrimination.

General Seminar

An example of the content, method of presentation, requirements, and time

factors of three topics considered in the General Seminar are described in the

following outline:

I. Socialization Process

A. Child, adolescence and society

1. The school as a social system
2. Culture patterns and behavior
3. Cultural diversity and emotional problems of poverty and affluences.
4. Factors affecting educational attainment in depressed urban areas.
5. Education and the powerless
6. Role of social class in language development and cognition.

4Jones, Tudor, Quarterl, Report No. 7 (Period Sept. 15 = Dec. 15, 1967)
P 7.
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B. Peer and school influences

1. Social readiness of youth

2. Status in thp. informa! grcnip

3. Socializatio.1 patterns at the elementary and secondary level.

4, Psychological health and classroom funtioning (Jackson and Getzels)

5. Values of youth (Friedenburg)

C. Theory and Practice

1. Absent father and the effects on male children.

2. Maternal behavior and personality development

3. Stability of achievement and recognition seeking behaviors from

children through adulthood.
4, Personality factors related to juvenile delinquency.

Method: Seminar - Requirea reading of the two case studies (The

School Process" and "The Tough Guy") Required readings

from a list (including Friedenburg).

Time for topic analysis: Oct. 16, 23, 30.

11. Teacher Characteristics and Classroom Interactions

A. Analysis of teaching-learning processes (deriving models and teaching

styles.

B. Relationships between student behavior and certain teacher characteristics

C. Teachers and clinicians attitude toward the behavior problems of children

D. Comparative influence of punitive and non-punitive teachers upon children's

concepts of school misconduct.

E. Group compliance to dominative teacher influence.

F. Relationships between student achievement and teacher warmth and/or

"permissiveness".

Method: Seminar. Case Study (teacher models). Required readings.

Time for topic analysis: Nov. 13, 20, 27, Dec. 4,

III. Learning

A. Cognitive ability and processes

1. Concept attainment in early childhood

2. Pre-adolescent and early adolescent cognitive development

3. "The act of discovery" - vertical and horizontal processes in

problem solving.
4. Definitions of critical thinking

5. Comparing creativity and I.Q.

6. Behaviors during problem-solving among children of low, average and

high intelligence

7. Factors that aid and hinder creativity

8. Hierarchy of educational tasks.
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B. Motivation, Retention, and Transfer

1. Motivating effect of learning by directed discovery.
2. Motivational factors in cooperation and competition.
3. Use of advance organizers in the learning and retention of meaningful

verbal materials (Ausubel-Gagne).
4. Retention and transfer in children of low, average, and high

intelligence.

5. Transfer effects of learning a verbal generalization.
6. Innovations in teaching which effect motivation, retention and trans-

fer.

C. Affective characteristics

1. Attitude change through directed and undirected group discussions.
2. Psychological health and classroom functioning (a repeat from

Topic 1 - use Jackson and Getzels' materials)

3. Factors influencing change in children's self-coneepts.
4. A system of the psychomotor skills (J.P. Guilford).

D. Measurement and Evaluation

1. Methods of standardizing tests
2. Testing programs - misconceptions, misuse, overuse.
3. Assignment of grades
it. Test anxiety and intellectual performance (incl. specimen tests)

Method: Seminar: individual and small group reports for critique
purposes.

Readings: From a list of pertinent books, periodicals, articles, etc.

lefornialsis: Dec. 11, Jan. 2, 8, 15, 22, 29 ('68)

Speakers: Gagne (U.C. -f3), Richard Suchman (Ortega Park), Fred
MacDonald (Stanford).*

Topic Analysis

The following is an example of the instructional method used in analyzing the

first topic "Socialization Process":

I. Socialization Process

A. Child, adolescence and society

Objective: To acquire knowledge of the behavioral and social sciences
which will develop insights towards an understanding and acceptance
of diverse social backgrounds and psychological behavioral patterns.

*A specimen bibliography of readings to accompany the presentation of the
topic outline is included in Appendix.
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Stated in behavioral terms (key notions):

The school as a social system

1. Bu-eaucracy is an efficient form of organization, however, when
large numbers of people have to make common use of facilities and
institutions, the service they provide is geared to the needs of
the average person rather than those of particular individuals.

Applications

1. Grouping (age, abilities, tracks, college prep, vocational goals, etc.
2. Grading (gaussian curve)
3. Scaling and forming (standardization in achievement, abilities,

intelligence, and aptitudes).
h. Dehumanizing elements ("Objective" discharge of discipline, categor-

izing behavior in simplistic terms - e.g. "hostile", "apathetic",
"sullen", "aggressive","troublemaker", etc. Stereotypy in providing
aversive stimuli (punishment).

Processes

1. Is self-perpetuating and extremely slow to change

Ex: Teachers comment that they cannot carry out individual creative
plans because principal will not approve. He, in turn, reports
that he cannot originate new policies within the school but
must follow policies set by the central office staff. Supt.
sees innovation as controversial and jeopardicial to his job.

Question: What are the strategies for coping with the system?
Conformity vs "going underground".

2. Integral parts of the school system.

a. cyclical - i.e. no one has authority to make changes without
consulting someone else.

b. the dependence upon the community's voting power for necessary
funds.

c. policies made to fit a general situation without flexibility to
adapt to a particular child or situation (child is placed in
the general category he seems to fit most and is dealt with in
terms of the label of that group rather than in terms of his own
specific characteristics and needs.

d. policies set by the people in the school power structure who
are furthest from the school (teacher is left out of real
decision-making).

e. tendencies for career educators to be conforming individuals
who have successfully identified with the middle-class, who
have achieved scholastically and have not been behavior problems.

f. the time lag between generally accepted knowledge concerning
education and its application. From research and experienced
professionals concerned with education generally agree that:
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1) 1.(1.2s are invalid as a measurement of the ability of any

one child, especially the non-white, non-middle class child,

but they continue to be administered and used as criteria
in the placement and judgment of children.

2) Oe facto segregation exists, often called racial imbalance

or some other term, but in terms of actually dealing with
these schools the very problem is not recognized.

3) Children learn academic skills at different rates just as
they learn to walk and talk at different ages, and boys are
behind girls in this development during early elementary
years. But, children are still admitted to school on the
basis of age rather than readiness, are expected to cover
certain material in certain grades, and boys most often
become the "behavior problems" and "low achievers".

A) the early years are the most important - here attitudes are
fixed; here feelings of success or failure set patterns for
achievement in later years, but schools continue to use
corrective methods later rather than preventative methods

early.5

Application

Teacher candidates and staff read a case study called "The Lesson".
The "lesson" is an example of the school process in operation. It takes

over everyone - school personnel as well as students. A bright boy be-

comes a school dropout because his grades are low enough to warrant
demotion and because "he could do better if he tried". Elements in the

case study:
John, the individual with a history of physical illness, constant
changes of home and school, no parental help availhble because of
parents' own personal problems is lost. John could probably be

"saved", but the categorized boy who just wasn't trying, wasn't
working up to capacity, could not be. Exclusion policies follow the

same problem of labeling youngsters. Emotional Involvement of
teachers and principals automatic dealing with a "chronic trouble
maker" rather than dealing with an individual child leads to unwar-
ranted exemption from school.

The question which emanates from the case study and Is the subject for

candidate/staff study is:

How can the traditional school structure be changed to become more
flexible, more responsive to the individual personalities of its
personnel as well as its students?

5
Jones, Tudor, "General Seminar - Topic Analysis" mimeo, Oct. 23, 1967.
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Factors to consider for discussion

I. School is one of the main components of our total society and reflects
general values of dominant society.

2. is it correct to consider in reflecting society or whether its role
should be rather to lead the way.

3. Schools are making changes rapidly through legislative mandate and through
the influence of powerful groups (Basic education people in California
is an example).

If. Schools' attempt to satisfy community pressure for academic achievement
above all else, especially in science and math.

5. Debate over the function of teacher training institutions (subject matter
competence vs learning methods of teaching subject natter).

Issue: School personnel should know subject matter and children and youth.

6. Non-educators have much to do about fostering the system. Can educators
be expected to innovate in the face of constant public criticism and lack
of financial support?6

B. Cultural Patterns and behavior
and

C. Cultural diversity dnd emotional problems of
poverty and affluence

Obiectives:

1. To acquire insights from behavioral and social science concerning
disadvantaged children.

2. To develop sensitivity to conflicts between one's own values and those
of the disadvantaged community in which one works.

3. To develop the ability to understand and accept one's own feelings about
minority children "How do I feel about the person ? "; "Do I like him?";
"Do 1 dislike him?"; "Why does he threaten me?"; Can I accept my feelings
about the person?"; "How does he see me?".

11 Knowledge

1. Deviance or departure from the generally accepted norms represent a kind
of adjustment, rather than a failure to adjust. It is the perspective In
which we see deviant young people that makes them different.

2. The nature of the collective out-of-school experiences militates against
success in the schools.

3. There are sub-cultures of age, poverty and of race. When there is
overlapping there evolves a single sub-culture representing the hostile,
the unregenerate, and those who pose themselves as problems.

6
Ibid., P. 3.

-1



79

4. How do value systems and personal aspirations of lower-class children
and middle-class teachers (especially females) differ markedly.

5. Relationship of strong adult models to whom children and youth can relate
is a critical factor for children without a male figure at home.

6. The school's expectations are that minority children will not achieve en
a high level, children devise methods of dealing with those expectations,
e.g. apathy and defiance.

7. The built-in value conflicts in the school.

Conflicts: between teachers and students because of age and generational
differences; adult values of teachers vs student sub-cultures;
teachers are the vehicles of cultural diffusion and bear the
burden of transmitting cultural heritage; teachers enforce
the values of the dominant class - reject others.

8. Middle-class places a high value of a stable family life, regular employ-
ment, and on education and social and professional achievement.

Lower-class workers, if employed, frequently exhibit an unstable family
life, commonly a mother-centered family, often places Importance on tough-
ness, excitement and coming activities.

9. Most aspects of culture such as values or forms of expected behavior are
related to other aspects of the culture. Individual traits cannot be
easily extracted or changed because this may mean the person pressured to
lose these traits will also lose his place in the particular group to which
he belongs and which bears these traits.

Question for stuck: What strategies for changing of values can be
developed in the classroom?

Example : "Expose" middle-class values - not, "impose" them.
Put on a middle-class suit when It is appropriate.
"I play it cool and dig all jive. That's the reason

I stay alive, My motto, As I live and learn, is:

Dig and be dug in return." -
-- Langston Hughes.

10. Strengths of the Inner City.

a) Extended family cooperativeness and mutual aid.
b) Less marked by and individualistic competitive orientation. Have

collective (family and group) values rather than individualistic ones.
c) Equalitarian values - "You've got to move yourself."
d) Responsibility for family chores.
e) Concreteness without flexibility.
f) Physically;and visually oriented (importance of role playing in

classroom.

g) externally oriented.
h) thinking concrete not abstract
i) slow not facile cognitive styles.
j) lack of learning sets (See Harlow's research on Learning Sets - i.e.

learning to learn).
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Method: Small group discussion with staff leadership on case study
No. 2 entitles, "The Liberal Teacher".*

Questions for Discussion

1. What was your first impression of Miss Allen (the Liberal teacher)? Cid
it change? If so. at what point, for what reason? What was your
final impression of her - as a person, as a teacher?

2. What positive awareness of cultural differences does Miss Allen show?
Do you see any ways in which she violates the awareness - in thought,
in deed? If you see such violations, does this mean she is a hypocrite,
insincere, sincere, but unthinking? How would you explain any discrep-
ancies between her statements and some of her beliefs and actions?

3. How do you explain Stevey's behavior from the time he arrived at school
until the end of the story?

4. Do you feel the situation between Stevey and Miss Allen is related to the
"cultural values" theme, or is it more an isolated incident of discipline
in the context of a normally good relationship? Can you justify either
answer?

5. What personal characteristic of Miss Allen's (apart from attitude on
cultural differences) was involved in her teaching In general and in the
episodes with Stevey? How do you feel about a teacher's emotional involve-
ment with her pupils? When can it be helpful, when detrimental?

6. How would you personally have handled-Stevey and the bat? Stevey and the
cigarette? Stevey and the picture? 7

Classroom Skills Seminars

Curriculum content for the elementary and secondary classroom methods differed

according to the on-going needs of the candidates. For instance, in the early

stages, reading instruction, language arts, listening skills, etc. were emphasized

by the elementary staff. Classroom management problems, discipline, methods of

individualizing instruction, etc. were the salient topics for discussion among

the Secondary education candidates and staff. An example of the curriculum

content and instructional methods for a series of elementary education seminars

are seen in the following outline:

7Ibid, p. 6.

*See Appendix for specimen copies of the Case Studies
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Nov. 17 Introduction to Teaching Standard English as a Second Language

Considerations:

Child Development specialists (Deutsch, Crow) Sociologists
(Bernstein, Davis), psychologists (Reissman, Allport), and
linguists (Gleason, Loban, Miller) have brought insights to
the problems of language development experienced by disad-
vantaged Negro children.

Representatives of these diverse disciplines agree that
standard English be taught as a second language to speakers of
non-standard dialect.

Two techniques will be tried in an effort to discover effective
teaching approaches:

1. The audio-lingual approach used by foreign language
teachers..,tapes: dull patterns.

2. The situational approach - children listen to a passage
spoken in dialect, then in standard English. Children
note differences between the two forms and discuss the
situations in which standard English is appropriate
(suggested by Loban).
Tapes: Pasgages spoken in both dialect and standard
English forms. Tapes were prepared by candidate
Lewis Banks. Interested master teachers and student
teachers may use them to teach standard English.

Dec. 1 - Examination

In preparation for the examination, read the following:

1. All the listening skills articles distributed to you.

2. One current journal article selected by you on the teaching
of listening skills, e.g. Elementary English; The Rdading
Teacher, cite the exact reference: title, author, date,
and pages.

3. The entire annotated bibliography distributed today.

4. One article selected by you in one of the three areas:
a) Socioeconomic influence
b) Linguistics and usage
c) Instructional Methods

Dec. 2 - Session on children's literature and creative
- conducted by Professor Ruth Carlson
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Jan. 5 - Tape: "Teaching Standard English to Negro Children
with a Non-standard Dialect" - Walter Loban

Jan. 12- Panel Presentation 1: Socioeconomic Influence on
Language

Jan. 19- Panel Presentation Linguistics and Usage

Jan. 26- Panel Presentation III: Instructional Methods.
8

Instructional Methods

Since discrete course work was not required, other arrangements for present-

ation of curriculum content had to be made. As stated in the previous section,

the major focus was on the twice-weekly seminars. One was devoted entirely to the

skills and knowledge necessary for both elementary and secondary classroom teaching

learning processes. The other, called a "General Seminar", was devoted to the

acquisition of insights from behavioral and social sciences concerning the disad-

vantaged school population.

Candidates were provided with reading lists and were required to read and

report on certain materials. In addition, each candidate kept a careful record of

his significant experiences both in and out of the classroom.*

The Elementary Methods Seminar began on September 29, 1967. Reading and

Language Arts met every Friday morning for a three-hour period. The first part

of the language arts unit had to do with listening skills. Candidates were

required to develop a sequence of listening lessons and focus upon better listening

habits in their pupils. The candidates were given several reproduced materials

and a comprehensive bibliography (See Appendix B) to get them started. The

second part of the language arts unit had to do with teaching standard English to

non-standard dialect speakers.

8
"Language Arts Calendar", mimeo.

*A compilation of OFC candidates' Journal entries was turned into a record
of the second year (See Appendix for a copy).
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The Secondary curriculum and methods seminar were started in early October.

These weekly sessions were held in a portable classroom building which was turned

over to CFC by the principal of Castlemont High School in Oakland. Very often,

cm-tic/Am peciolists were evloyed as consultants to work with the secondary

candidates in a variety of subject matter fields. One outstanding seminar was

devoted to the technique of teaching subjects through a team-learning approach.

Seminars were devoted to teaching American literature, Black studies, math, and

biological sciences. The regular teachers and administrators of Castlemont and

Elmhurst attended several of the scheduled film and lecture series.

Community involvement

A detailed account of community Involvement may be found in the Quarterly

Report No. 7 - cieriod Sept. 15 - Dec. 15, 1967. However, a brief summary of the

year's activities Is described as follows:

The design for the second year program called for a year-long experience for
each of the candidates in selected community agencies and individually developed
projects. The OFC staff coordinator on community activities provided liaiscn with
the various agencies and placed most of the candidates. With the reversal of
previous financial commitments in Washington, D.C. the coordinator resigned leav-
ing the community phase of the program in a chaotic state. The remaining members
of the staff took on the Herculean task of searching out and making significant
contact with.a wide variety of volunteer agencies (Spanish Speaking Information
Center, Education para Adelantar Project at the Holy Redeemer College, Adult
Minority Employment Center, Bay Area Neighborhood Development, East Oakland Boys
Club, Alameda County Juvenile Hall, and the Kennedy Day Care Center), fulfilling
the commitments previously made as well as getting candidates involved in others.

Candidates devoted ten to twenty hours a week in community assigninents. The
type of assignment varied from simple home visits to rather elaborately organized
tutorial programs presented at the OFC Center.

Candidates at Work in the Community

E,P,A., a community action group offering employment assistance, political

organization (M.A.P,A.) basic education, citizenship counseling, on-the-job train-

ing accepted silx-bilingual OFC candidates to work throughout the year as volunteer

tutors and classroom aides. Both the agency and the candidates expressed deep

satisfaction with the experience. The administrative difficulties experienced at
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the school were an education to the candidates. They had seen firsthand the

problems a community action group must face when it becomes institutionalized.

For example, a staff feud between teachers of English as a second language caught

the candidates in the middle of conflicting directions. The furor appalled them,

but out of It, two of the candidates subsequently entered a master's program in

English as a second language.

The Fruitvale Area Service Center, a regional office of O.E.O. services, has

been an introduction into the relationships that exist between the poor and large

bureaucracies, This localized office of the Dept. of Employment made every

effort to be accommodating. The staff was bi-lingual in a Spanish neighborhood;

legal services were offered; the Center's rooms were available for community

groups; health advice and diagnosis were provided. Two services were provided

by the candidates. Three of them conducted a class in remedial arithmetic, two

afternoons a week, Tuesday and ThurSday. The class was really a tutoring

service for job applicants who had failed standardized tests. Typically, the

classes would run between six and eight adults. Many faces were new each time

the class met. One other candidate conducted a typing class twice a week.

The Alameda County Juvenile Hall invited OFC candidates to participate early

in the Fall Quarter. The candidates were involved mainly in two reading clinics.

They also served as classroom aides;two of the candidates accepted night employment

as counselors in the male dormitories.

Two female candidates organized a pre - school morning nursery program entirely

from scratch in the heart of the East Oakland ghetto. This was a very successful

enterprise.

One enterprising candidate in the group, in league with a returning Peace

Corps friend, undertook to write several commercial and governmental agencies in

the hope of funding a combination vocational education-basic education program.

The objectives were to find a nearby plant such as a garage or a warehouse, then
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bring in an automobile. The two expected to disassemble and color code the

component systems (electrical, fuel, etc.) The students would, in turn, learn

reading and math skills as they manipulated the moving parts. While many of the

agencies gave encouragement, funds were not forthcoming. However, the candidate

was able to teach auto mechanics to a few neighborhood youth in the OFC Center.

Four candidates (members of the steering committee) conceived, developed and

implemented a mini-ungraded school for children and youth who had been exempted

from de Oakland Public Schools. Lack of attendance caused the closing of the

experiment in reaching the "unreachable".

Ten candidates organized and taught in the "Study Center" located in OFC

headquarters. Algebra, geometry, reading, Spanish, biological science and

general math were subjects commonly taught to neighborhood youth who were

struggling to succeed in their junior and senior high schools. There were always

more tutees around than tutors.

One of the options given the candidates during the Fall was to work as

Deputy Registrars of voters under the Office of the Clerk of the County of Alameda.

Ten of the forty-six candidates accepted the assignment and were sworn in as

deputy registrars after an hour's instruction in the County Courthouse. The

purposes of the Voter Registration "Project" were as follows:

1. By canvassing a precinct of East Oakland, the candidate would learn

a great deal about the people of the community.

2. In speaking about a non-school matter to the adults of the community

in which they were actually teaching and in performing a public service -

i.e. increasing the political power base of the community itself, it

was hoped that the candidate would come to see the adults of the commun-

ity as more than simply parents of school children. It was also hoped

that the politically neutral role of voter registrar would serve to allay

anxieties which are often reported in confrontations between teachers and

parents.
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Behind the objective of community participation for the OFC candidates, was

the larger goal of educating teachers who would be change agents in the school

and the community. The traditional role of teachers is too narrowly drawn and

the schism between schools and communities they serve will continue until teachers

are willing and able to move out of the classroom and develop new modes of inter-

action with the people of the community. Whether or not OFC achieved this ideal,

at least with the second year class, will be discovered in the planned follow-up

studies of all OFC candidates.

In-Service Activities

A few attempts were made to develop effective in-service programs for the

Oakland Public School master teachers and administration. Elaborate program, of

course, could not be designed because of the tight financial condition of OFC.

Of interest to what can be done without incurring great costs was a teacher

exchange program initiated by the OFC staff. The candidates manned the elementary

classrooms in order to free the master teachers to observe classroom activities

in neighboring school districts. Secondary master teachers, in turn, were able

to see what was going on in the feeder elementary schools. OFC subsidized sub-

stitute teachers when it wasn't possible to use candidates to free the regular

teachers. Monthly meetings were held with master teachers to discuss common

problems.

A major in-service program subsidized by OFC was a semester long workshop

in remedial and developmental reading for secondary teachers. The workshop

grew out of a noticeable interest on the part of forty junior and senior high

school faculty members to learn the techniques of diagnosis and remediation in

reading.
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The staff began a series of planning sessions with these secondary teachers

where it was agreed that a regular course would be worked out with College credit

to be given for those participating. Subsequently, three units of Extension

credit was granted. A staff member taught the course, and OFC subsidized the

enrollment fees for the forty faculty members. This turned out to be a worthwhile

activity as far as the candidates were concerned. {They were invited to attend

for no-credit). However, no converts were made among the secondary staff. At

the end of the 18-week session, a distributed questionnaire revealed that-the

majority still felt that reading instruction was not their responsibility -

and that specialists should be employed for that purpose.f-

Contribution to Oakland Public Schools

In a letter to the Superintendent cf Oakland Public Schools, the Director

enumerated the following contribution to Oakland Public School children and

schools for 1967-68:

r you may be interested in specific financial contributions to the
children, staff and schools of the Oakland District. From the beginning,

OFC has been committed to the idea of purchasing as many instructional
materials for the participating schools as the budget would permit. The

total amount which we provided - admittedly small - was $5,360,26. The

type of contributions fail into the following categories:

Field trips $722.55
Instructional Ades (A.V.) 101.65

Supplies (Biology, science, etc.) 370.06
In addition, OFC contributed to the in-service education of Oakland teachers

in the following ways:
Funds for substitutes to release master teachers

for in-service activities $ 81.00

Financed (paid tuition) and staffed a California
State College, Hayward, credit course in
secondary remedial reading for forty (40)
Castlemont and Elmhurst teachers 2000.00

Financed, organized, publicized the American
Conservatory Theater's production of In
White America at Castlemont as a memoriam
to candidate (later Castlemont teacher)

Lewis Banks. This was a capacity house
event of significance for the people of the

Castlemont community. 1500.00

Two orientation workshops for master teachers working
with OFC candidates. Stipends, lunch, dinner
provided. 500.00

Total $5360.26



88

A more subtle contribution has been our tutoring program organized and

conducted at our headquarters by the teacher candidates themselves. This

has been a most successful program from the standpoint of attracting minority

children in need of academic remediation. Pupils of all ages came for

individual instruction in every academic field. Our problem has been mainly

the gathering of relevant instructional materials (The College helped out

greatly in this) and maintaining an adequate number of volunteer tutors."9

Results of the Second Year

With the curtailment of funds and the dt. ision by the OFC State Administration

to eliminate the University of California's role in the Project, a formal design

for evaluating the Hayward program was not developed. Furthermore, as pointed out

earlier, Evaluation Team members had planned to test the five program hypotheses.

Their absence from the Project, forced a reconsideration of the elements of the

program which could be evaluated without incurring large costs. The staff and

director agreed that since the major focus for the second year was directed toward

the teacher candidate-themselves, evaluation would be concentrated mainly in the

area of personality assessment. Therefore, of the five program hypotheses

originally postulated, only the fifth one was tested.

The Hypothesis to be tested was stated as follows:

Persisting teachers (those that accept employment in disadvantaged

schools) trained in the OFC program will report significantly higher
levels of social competency and intellectual esteem for themselves
as demonstrated on the Thinking Introversion, Theoretical Orientation,

Astheticism, Complexity, Autonomy and Religious Orientation scales of

the Omnibus Personality inventory, than those trained In a regular

teacher education program and who choose not to teach in disadvantaged

schools.

Test.ng Design

During the first weak of the second-year program, all OFC candidates and a

control group on campus were administered the Omn'bus Personality inventorY.
10

1968.

9Letter to Supt. Stuart Phillips, Oakland Unified School District, June 11,

WOmnibus Personality Inventory, Form F., Paul Heist, George Yonge, The
Psychological Corporation, New York, N. Y., 1962-1968.



OMNIBUS PERSONALITY INVENTORY OR SCALE DESCRIPTIONS

Thinking introversion (TI): Persons scoring high on this measure are

characterized by a liking for reflective thought and academic activities.

They express interests in a broad range of ideas and in a variety of areas,

such as literature, art and philosophy. Their thinking is less dominated

by objective conditions and generally accepted ideas than that of thinking

extroverts (low scorers). Most extroverts show a preference for overt action

and tend to evaluate ideas on the basis of their practical, immediate application.

Theoretical Orientation (TO): This scale measures an interest in, or orientation

to a more restricted range of ideas than Is true of Ti. High scorers are

interested in science and in some scientific activities, including a preference

for using the scientific method in thinking. They are generally logical, ana-

lytical, and critical in their approach to problems.

Estheticism (ES): High scorers endorse statements indicating diverse interests in,

as well as an appreciation of, artistic matters and activities. The focus of

their interests tends to extend beyond painting, sculpture and music and includes

interests In literature and dramatics.

Complexity (CO): This measure reflects an experimental orientation rather than

a fixed way of viewing and organizing phenomena. High scorers are tolerant of
ambiguities and uncertainties; they are generally fond of novel situations and

ideas. Most high scorers very much prefer to deal with diversity and complexity

as opposed to simplicity and structure, and are disposed to seek out and enjoy

unusual ambiguous events and experiences.

Autonomy (Au): The characteristic measured is composed of non-authoritarian
attitudes and a need for independence. High scorers are sufficiently independent

of authority, as traditionally imposed through social institutions, that they

oppose infringements on the rights of individuals. They are tolerant of view-

points other than their own, and they are non-judgmental, realistic, and intel-

lectually liberal.

Religious Orientation (R0): High scorers are skeptical of conventional religious

beliefs and practices and tend to reject most of them, especially those that

are orthodox or fundamentalistic In nature. Persons scoring near or above the

mean are manifesting a liberal view of religious beliefs, and low scorers tend

to be conservative in general and rejecting of other viewpoints. (The direction

of scoring on this scale, with strong religious commitment indicated by low

scores, was determined in part by the coorelation between these items and the

first four scales which together measure a general Intellectual disposition.)

Social Extroversion (SE): This measure reflects a preferred style of relating

to people in a social context. High scorers, displaying a strong Interest in

being with people, seek social activities and gain satisfaction from them. The

social introvert (low scorers) tends to withdraw from social contacts and

responsibilities.

impulse Expression (1E): This scale assesses a general readiness to express

impulses and to seek gratification either in conscious thought or in overt

action. High scorers have an active imagination, value sensual reactions, and

their thinking and behavior has pervasive overtones of feelings and fantasies.



DPI - Brief Scale Descriptions 2

Persona' integration (PI): The high scorer admits to few attitudes and behaviors
that characterize anxious, disturbed or socially alienated persons. Low scorers

on the other hand, may intentionally avoid others and often express hostility

and aggressions. They also indicate feelings of loneliness, rejection, and

isolation.

Anxiety Level CAL): High scorers deny that they have feelings or symptoms

of anxiety and do not admit to being nervous or worried. Low scorers are gen-

erally tense and high-strung and often experience some difficulty adjusting in

their social environment.

Altruism CAM): The high scorer is an affiliative person and trusting in

his relations with others. He exhibits concern for the feelings and welfare of

people he meets. Low scorers tend to be much less concerned about:the welfare
of others and often view people from an impersonal, distant perspective.

Practical Outlook 00): The high scorer on this measure is interested in
practical, applied activities and tends to value material possessions and

concrete accomplishments. The criterion most often used to evaluate ideas and

things is one of immediate utility. Authoritarianism, conservatism and non-

intellectual interests are very frequent personality components of persons

scoring above the average.

Masculinity-Femininity (MF): This scale assesses some of the differences in

attitudes and interests between college men and women. High scorers (masculine)
deny interests in esthetic matters and they admit to few adjustment problems,
feelings of anxiety, or personal inadequacies. They also tend to be somewhat

less socially inclined than low scorers and more interested in scientific matters.
Low scorers (feminine), besides stronger esthetic and social inclinations, also

admit to greater sensitivity and emotionality.

Response Bias (RD): This measure represents an approach to assessing the

students test-taking attitude. High scorers are responding to this measure
In a manner similar to a group of students who were explicitly asked to make a
good impression by their responses to these items. Low scorers, on the contrary

may be trying to make a bad impression.
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During the last week of the program (June 5-10), the instrument was again

administered to the two groups.

Description of the Inventory

The 0.13.1. is one of several psychological instruments used in a number of

investigations of students at the Center for the Study of Higher Education in

Berkeley. In most of the studies the D.P.!. has served three main purposes:

(1) to furnish certain criterion scores, as independent variables for the iden-

tification and selection of "types" of students, (2) to provide a basis for

differentiating among student "types" and groups and describing incoming student

bodies, and (3) to provide a basis for measuring change over one or more years

in a number of non-intellective characteristics. 11

The O.P.I. was assembled by its authors to accommodate particular research

purposes and the content came from several sources, including the Minnesota

Multiphasic Personality Inventory, and the Minnesota T-S-E Inventory, and several

exploratory scales not found in the existing inventories. The theoretical foun-

dations of the O.P.I. are based upon the relevant aspects of the individual as a

changing, learning organism in the special social contexts of academic Institu-

tions. The major purposes of the instrument are to provide a meaningful, differ-

entiating description of students and a means of assessing changes.12

A more detailed description of the personality inventory may be found in

the manual published by the Psychological Corporation. However, a short descrip-

tion of the specific scales of the Inventory which were relevant to the working

hypothesis is provided as follows:

11
Ibid., p. 26

12
(bid..., p. 3
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A related set of scales had been found which tended to classify persons at

certain points on a continuum of Intellectual disposition. The categoriza-

tion makes use of six scales, four of which serve as primary criteria and

two as secondary or supplementary criteria. The first four are Thinking

Introversion, Theoretical Orientation, Estheticism, and Complexity, and

the other two, which follow in consecutive order on the profile sheet, are

Autoncmy and Religious Orientation. This I.D.C. index (Intellectual

Disposition Categories), then, would serve to identify persons who range

in type from those with broad intrinsic interests in intellectual pursuits

to those with very limited and restricted orientations in the area of cog-

nitive learning.13 (See Appendix B for a description of these scales).

Summary of the Candidate's Profiles

Profiles of the OFC group and the CSC-H group are found in Appendix B.

A summary of the test profiles of the Omnibus Personality Inventory and an inter-

pretation of the changes in scores is provided as follows:

1. Average mean I.D.C. (intellectuality) scores of OFC group at entry were

significantly higher than campus (control) group.

2. Mean I.D.C. scores of control group Increased slightly over the year. The

OFC secondary group scores on the I.D.C. rose slightly. The elementary

candidate group actually decreased in Intellectuality and moved toward a

"pragmatic" orientation.

3. The OFC secondary group showed themselves to be the most independent of

authority, most tolerant of other viewpoints and most opposed to infringe-

ments on individual rights.

I

Ibid., pp. 23-26
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4. Both groups showed an increase in greater liberality toward religion

and a tendency to be skeptical of conventional beliefs and practices.

5. Both groups (experimental-control) ccmpared with College Freshmen mean

scores on Strength of Interest in being with people. With the exception

of the OFC secondary candidates, both groups showed a decline in inter-

est.

6. OFC group increased significantly towards general readiness to express

themselves and to enjoy doing it.

7. The control group scores on pertinent scales indicate they possess

fewest feelings, attitudes and behaviors which characterize anxiety,

worry, nervousness and social alienation. Both groups, however, were

on the "healthy" side of the mean with the control group highest. Both

groups "improved" their scores In this area from first to second testing.

8. On the Male - Female scale, both groups scored close to the Mean for

College Freshmen. However, from the first to the second testing, the

OFC group scores rose indicating a decrease in interest in aesthetic

and social inclinations.

9. OFC group scored higher on the Altruism scale (concern for the feelings

and welfare of others, etc.) than the controls on the first test. On

the retest, the OFC group decreased in this personality variable and

the controls increased their scores. Interestingly enough, the OFC

group shifted slightly toward "practicality."

Discussion on Test Profiles

The Omnibus Personality Inventory did, indeed, portray shifts in personality

dimensions for both the OFC and the campus groups.

Differences between groups should not be as seriously considered as the

changes which took place within each group. Each group had participated in

different kinds of teacher education programs. The question is: How did the
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different programs affect changes in the teacher candidates? No concise answers

were agreed upon by the OFC staff. However, an attempt to interpret the teacher

candilate's profiles is offered as follows:

The control group showed somewhat greater changes in "Intellectuality".

But the OFC group scores were significantly higher to begin with. The controls

were probably still maturing intellectually with "room" to grew. The OFC group

matured earlier and the program Itself tended to attract a more intellectually

mature individual. The Oi-C elementary group actually dropped in intellectual

disposition and may be indicative of the type of contact with elementary children

and schools which the candidates were exposed to in the "Flatland" schools of

Oakland.

Of particular interest to the staff was the obvious drop in self-confidence

of the OFC group. This could be attributed to the tougher situation in which the

OFC candidates found themselves. The control group increased their scores on

self-confidence. It is not surprising that student teachers who succeed in com-

pleting their credential year emerge with a greater feeling of confidence than

they felt upon entry. The OFC group apparently did not feel this confidence.

Indeed, the OFC supervisors reported that many of the candidates expressed dis-

satisfaction with their perceptions of success in teaching disadvantaged children.

Related to strong feelings of self-confidence, was the surprising slippage

away from Altruism and a move toward Practicality. Perhaps, the hard, ugly, real

facts of teaching in "tough" schools took their toll in "concern for the welfare

of their fellow-man". Of course, the OFC scores were still above the mean for

comparable groups, but movement was down from the entry profiles. On the other

hand, the controls increased their scores on Altruism and expressed less interest

on Practicality. The suburban school situation where most of the controls per-

formed their student teaching may be less destructive of humane ideals than in

the ghetto.
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In summary, what actually emerged out of the OFC experience, was a more

ordered - flexible individual with realistic notions of what could be accomplished

In teaching and working in disadvantaged schools.

The Program Hypothesis

A proof of the program hypothesis has been demonstrated - i.e. the OFC

group initially possessed significantly higher levels of social competency and

intellectual esteem for themselves than the control group. They, in fact, main-

tained these high levels throughout the year's experience, while the campus group

still fell below the mean scores of the OFC group. Furthermore, follow-up studies

of the OFC group showed a distinct persistence rate of employment In disadvantaged

schools. Of the 36 "graduating", only two failed to accept teaching positions.

Fourteen accepted positions in the Oakland schools, and the balance accepted

employment in other districts with high concentrations of minority children*.

In comparison, none of the 1967-68 control group teacher candidates was

teaching in a recognized disadvantaged school.

Curriculum Design and Instructional Procedures

The major difference between the campus program and the OFC experiment was

in the design of the professional education curriculum. On the campus, discrete

course work (prescribed in the State Code) was required of all regular program

teacher candidates. OFC candidates, on the other hand, were expected to absorb

the usual methods and foundations materials in an integrated fashion. Therefore,

the seminar method was devised using a case study approach to "cover" the content

areas. Traditional textbooks were not required. In their place, a large reference

library of contemporary books was developed. In addition, an extensive file of

reprints from a variety of sources (including racial minorities' newspapers) was

* A Spring 1969 ':ollow-up showed that 35 are still teaching in disadvantaged
schools. The only one not teaching is traveling in Europe.
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Comments from master teachers, candidates and staff members suggested the

abandonment of the "Case Study" approach. No matter how pertinent the case
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gathered and disseminated to the candidates and to the faculty libraries of the

schools serviced by OFC. Candidates were expected to attend all seminars and

curriculum workshops, and were required to maintain daily journal entries. As an

example, the journal requirements were spelled out in the following memo from

staff to all OFC candidates:

" Oct. 18, 1967 - Requirements on Writing the Journals

All candidates will be required to develop a journal (or log) of critical

events, experiences, interpersonal incidents, confrontations, analysis of

significant readings, and selective perceptions of what is happening to

them as human beings as they progress in the program. As originally

structured, candidates were asked to keep a log only on community experi-

ences. As of now, this is amended to include all experiences including the

classroom and school environment.

The objectives for writing such a journal are as follows:

1. to develop skills in analyzing self-porceptions and appraisal of one's

influence on the intellectual and emotional growth of others.

2. to provide evidence of growth in ability to observe and evaluate the

immediate environment.

3. to provide a basis for more effective staff planning of Individualized

programs for the candidates.
14 to integrate reading and other experiences with personal insight.

5. to encourage a continuous dialog among staff members and candidates."

Journals were reviewed every other week throughout the year by an assigned

supervisor. The value of keeping a journal was demonstrated by the candidates'

initiative and hard work in putting together a compilation of the bes, entries

with accompanying photographs. A copy of this text may be found In Appendix B.

As stated above, each seminar was built around a case study. The candidates

met in small groups of eight with an OFC staff member. Attempts were made to

verbally deal with the problems they were having with their pupils in classes,

with the relationship (or lack of it) of the readings and community assignments.

The purposes of these seminars was to acquaint the candidates with r2cent educa-

tional research which had been identified as relevant to inner city schools.
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study was to contemporary problems in inner city schools, the candidates them,-

selves rejected this method. Most felt strongly about their personal confron-

tations with ghetto children and the difficulties they were experiencing in mot-

ivating children to "learnu and to persist in school,to be involved in "continued"

situations. The group, as a whole, resented deeply the staffs' attempts to

"structure" a curriculum for them. A majority felt that the formal "content"

of educational psychology and sociology philosophy, history, etc. had little

to offer for "success" in the ghetto cl.ssroom.

The "pragmatic" approach (portrayed in their O.P.I. profit is) to every-

thing in the OFC curriculum took precedence.over theory. What emerged, was

essentially an open-ended problems-centered curriculum. As an example, cand-

idates at all levels of Instruction were experiencing a great lack of knowledge

about:diagnosing reading deficiencies among their students. As a result, the

staff organized reading clinics, and workshops, to trein the candidates in this

area.

Another example worth stating was an obvious group ignorance of standard-

ized testing procedures used in the public schools, and other educational agencies.

This fact evolved out of the furor over an "intelligence" test for jury duty

which was published in the kcal newspapers. The test (purported to be a test

of Intelligence) apparently had discriminated against racial minorities' parti-

cipation on Alameda County juries. The candidates and some staff members con-

cluded that the test was ridiculous or worse. But, in reality, an analysis of

the test itself revealed that the test was only a little more inferior than-the

general run-of-the-mill classroom tests which the candidates and teachers used

to test achievement and "intelligence".

Once this Interest in testing was generated, the candidates, staff and

sample groups of Castlemont students took the Jury test and all scored above

the passing limits. Since, most of the Castlemont students in the test sample
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were members of a racial minority, the question of "built-in" racial discric-

ination subsided. There were other reasons for the test's inadequacies,

however, and the candidates set out to determine the deficiencies. A few

informal instructional sessions on "test analysis" were devised by the Director

and out of these sessions the candidates developed a manual on "Classroom

Examinations" (See Appendix O) and a healthier respect for the field of tests

and measurements.

Lastly, very specific methodology for elementary classroom candidates

developed out of the candidates' needs. Content areas such as music, art,

science, were "beefed" up by bringing in District specialists to teach workshop

type sessions. The candidates and master teachers expressed satisfaction with

this arrangement.

Summary of the Second Year

The U. S. Office of Education's decision not to fund the projected second

and third years of the Project, was cause enough to drastically modify program

expectations. in addition, certain disillusionments among staff, candidates

and administration regarding the first year's experiences influenced a decision

to rethink the direction which the Project should take. A new director and

staff was appointed and they set out to shear away the unrealistic goals which

had been proposed.

What emerged was a fairly tight program design which encompassed an organ-

ized professional education curriculum, with Intensive classroom teaching exper-

ience and an optional amount of time for significant contact with a ghetto com-

munity. The second year candidates were selected on the basis of academic

success in College and significant experiences working with minority populations.

They portrayed as a group, high ideals and an intellectual disposition to make

"things" happen in society. At the end of the OFC experience, they appeared to

be less ideal, more pragmatic, but competent and "tough " enough to work in the

ghetto classroom.
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The staff worked out educational components for the program and were able

to implement them during the year. However, a major component, i.e. the Aodi-

fication of the sequential arrangement of the professional education curricular

content, received a hard blow by those who were involved. An areangement to

use the case study approach to cover content failed. Candidates and staff

worked out a batter arrangement which involved the building of content around

perceived needs in the classroom and community. While the first approach pro-

vided security of structure and continuity, it did not take into consideration

the processes the candidates needed to be involved in to make the content mean-

ingful. This, more "practical" approach, required the services of content

specialists in the district and enumerable special workshops on skill building

In art, music, science, group interaction techniques, social sciences, etc.

Many uhow-to-do-lt" type of activities were developed to the great satisfaction

of the candidates. Coping devices, then, became the real thrust in curriculum

content - despite the fact that the average OFC candidate was a cut above the

average teacher trainee in academic ability and intellectual interest. Never-

theless, it was safe to say that most OFC candidates came out of the second

year experience a more competent, knowledgeable person about teaching disadvan-

taged children, and, one who found little difficulty finding and maintaining

employment in disadvantaged schools.

PIO
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CHAPTER VII

HAYWARD PROGRAM - THIRD YEAR

Planning and Organization

The third year program began, again, in an atmosphere of uncertainty.

Washington again refused to finance the Project, and it wasn't until early Sept-

ember that approval was given to expend the residual funds from the previous

year (approx. $28.000). The staff was now down to two and a half positions

financed solely through California State College, Hayward. Nevertheless, the

Director and staff decided to go ahead and plan and implement a program despite

the U.S. Office of Education's indecisiveness. Forty-four candidates were

selected by the first of September. Major consideration for candidate selection

(in addition to original criteria) was the individual's previous experience

working with the Black community. The second year demonstrated to staff members

that little previous contact with Black children in group situations militates

against the candidate's chances for survival in inner city schools. Of course,

every effort was made to recruit Black and Chicano teacher candidates. This

was done through newspaper articles in the minority press, through radio (KSOL)

and through individual contact with minority organizations in the East Bay.

Despite these efforts, the third year class had only 14 members of racial minor-

ities (or 32% of the class). The difficulties surrounding the attraction of

minorities into teacher education programs are many. But, in the main, the

major difficulty in California is the requirement of the fifth yearfor credent-

Tailing purposes. Many otherwise qualified minority members simply cannot

afford another year of unpaid experience. Even a small stipend of $2,000 or

$3,000 would have made the difference in bringing in more Black and Chicano

males, who are desperately needed in the ghetto elementary schools. Since there

wasn't funding available from any source, It was necessary for the staff to fill

the openings with affluent middle-class Anglos. (This had also been the case in

-98-
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OFC for the past three classes).

Program Planning rationale was to be replicative of the second year program

with scme minor revisions. These revisions stemmed from staff and candidate

evaluations, and comments from the master teachers of the Oakland Public Schools.

Results of surveys regarding the OFC program and candidates,by 1967-68 candidates

themselves, and master teachers revealed the following:

1. All the 1967-68 candidates want to teach disadvantaged in inner city

schools. Most accepted jobs In these types of districts and a third (14)

have accepted employment in Oakland.

2. Most of the candidates thought their master teachers to be helpful.

However, a third thought their master teachers were just adequate.

3. Most cf the candidates thought the OFC supervision was very helpful.

Even so, a third of them thought OFC supervision was only adequate.

Specific criticisms were noted as:

a) more observation (secondary candidates only stated this)

b) needed more help regarding sources for teaching materials.

c) need for more small group work with the OFC supervisor.

d) not enough reinforcement or constructive criticism (secondary only)

e) need for more subject matter help from specialists (secondary only)

4. Candidates mere asked to rank in order, those aspects of the program which

offered them the greatest amount of support in the program. These follow

in order of priority:

a) opportunity to teach in the classroom (100%)

b) close and frequent supervision

c) seminars on subject matter and foundations

Low priority items were as follows (not in order):

d) community assighments

e) consultants and speakers

f) journal keeping
g) field trips

h) professional readings

i) social activities

5. Candidates were asked what OFC lacked. The major responses were:

a) More methods, techniques and workshops

b) help in subjeFt matter (secondary candidates only)

c) need to observe outstanding teachers of the disadvantaged

d) better direction for learning sources.

* List of 3rd year candidates in Appendix B.
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Matter teachers of Oakland consider the OFC strengths as follows:

a) candidate selection and involvement
b) community involvement by candidates
c) on-the-job training in "flatlands" schools.

Master teachers of Oakland consider OFC weaknesses as:

a) candidates are not in the classroom as much as they should be*
b) there isn't enough planning time with the candidates
c) would like to he involved in curriculum development
d) candidates have little preliminary background information for class-

room procedure
e) community projects take up too much time.

8. OFC staff asked the master teachers to suggest how they would design
a teacher education program for teachers of disadvantaged children. There
was no consensus, but individual suggestions were listed as follows:

a) some training as regular program, but adapt materials to fit their
needs.

b) need highly dedicated, persistent people
c) need first hand experience in the classroom
d) bring in resource people from the school district.
e) staff should help master teachers relate the OFC program to the

overall picture in the schools.
f) there is too much enrichment for those who are incapable of handling

the material. (referring to school children).
g) there is a need for structured meetings between master teachers, prin-

cipals and OFC staff.
h) preparation is secondary,candidates need to be mature in thinking

and emotional behavior. Must have desire to work with "flatlands"
children. They should be prepared to work. This is not an easy
way to pick up College credit.

i) Suggested elementary schedule:
Monday a.m. Student teach

p.m. Seminar
Tuesday a.m. Student teach

p.m.
Wednesday a.m.

p.m.
Thursday a.m.

p.m.
Friday all day

Community work
Student teach
Seminar
Student teach
Community work
Seminars/workshops

*OFC second year elementary candidates spent three and one-half days in
the classroom from the beginning of the school year until the end. Secondary
had two assignments every day of the week for the full year.
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j) wider experiences in observations prior to student teaching. Also
observe during student teaching.

k) better and more frequent supervision by OFC staff (secondary personnel
comments only)

1) candidates should meet with master teachers prior to school opening
to be involved in the initial course planning. They should be
in the classroom from the first day of school.

m) visitations of all types of schools and classes by the candidate.
Master teachers should grade the candidate.

n) set up standards and select Oakland master teachers (on the OFC payroll)
0) don't underestimate the academic ability of inner city school kids'

One may note that very little reference was made by Oakland Public School

teachers regarding competency in subject matter fields. Apparently most

candidates had a grasp of what they were expected to teach. Most of the comments

dealt with operational procedure. And. parenthetically, the same comments are

made about the regular teacher education program on the "hill". Candidates,

on the other hand, felt they needed more help in content areas and this was

specifically directed to the staff from the secondary education group of candi-

dates. Out of these surveys and frank interaction of the remaining members

of the staff, a skeletal format for the third year program emerged and is shown

below:

Fall Semester

Sept. 4-, 1968 - Jan. 31, 1969 (approx. 18 weeks)
Note: OFC will continue to follow the Oakland Public School calendar

in order to experience typical teaching duties of a public
school teacher.

Focus for the Fall Semester: An introduction to teaching socially
disadvantaged children and youth in urban schools.

There wiii be three major experience blocks during the semester.
Each is designed to enhance the OFC candidatels ability to teach
in poverty-level schools.

School Centered

1. Observe formal and informal school structure
2. Observe child/youth throughout the daily activities
3. Note which individuals or groups have decision-making influence
4. How do teachers, parents, pupils, and administrators define "disad-

vantaged?"
5. What are the essential characteristics of a teacher of the disadvan-

aged?

Jones, Tudor, "Results of Surveys of the OFC Program", memo, mimeo to
staff, Aug. 13, 1968.
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6. that are the learning styles (if any) of the disadvantaged?

7. What curriculum is used? How is it suited to the learning styles of
the disadvantaged?

8. What resources are available to the teacher? School? District?
In-service training, volunteers, teacher aides?

9. Action research re: classroom procedures.

COMMUNIT7 CENTERED

1. Tour cemmunity
2. Community analysis

3. Interview parents and others living in the community.
4. Participate in community agent/ activities (tutorials)
5. Analyze coping strategies of the disadvantaged related to "playing

the school gams"
6. What is done in the community to deal with the problems of the

"disadvantaged"?

7. How do public school officials perceive the cultural milieu of
disadvantaged children?

8. Accumulation of knowledge and understanding of the cultural milieu.
Significant contacts with persons in the Black community.

9. Action research project involving Neighborhood Youth Corps, Nursery
School educator, poverty program personnel, community activists.

Study Centered

One day per week - 9:00 a.m. - 3:00 p.m.

ION

1. Attend practicum - related topics.
2. Participate in study groups

a) case study techniques
b) classroom control and management

3. Discuss school and community experiences
4. Share readings and written comments (assigned readings and Journal

entries).

5. Read, See and Hear to learn what is being done for the disadvantaged
and by whom

6. Analyze effects of teaching styles on children and youth.
7. Adapt curriculum materials so as to be meaningful and positive for

the child
a) Conceptualize the basic tools of mental patterns, knowledge

of the basic steps in complicated patterns and skills,
specifically reading, mathematics, organization, speaking
and explaining, seeing elements of a wilole.

8. Instruction

Gcmeral Methods: Elementary - Reading, math, language arts, science,
social studies, Fine Arts, standard and dialect
English

Secondary - English, history, government, life
sciences, Black studies curriculum.



9. How to motivate pupils to learn
10. Teaching strategies
11. Measurement and Evaluation
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SPRING SEMESTER

Feb 3, 1969 - June 15, 1969 (Approx. 18 weeks)

Focus for the Spring Semester: Experimenting with teaching-learning
strategies to overcome the educational problems of socially disad-
vantaged children and youth.

School Centered

Three full days (M.T.W.) - one half day

Teaching

Elementary - all subjects

Secondary - two classes per day in either major or minor fields

Action Research

Candidate will carry out his project as planned during the Fall semester.
e.g.

1. One curriculum area
2. Learning processes

3. Contrasting teaching strategies

Community Centered

Continue with Action Research Project and work either as a tutor
or with small groups in the community.

Consider community resources which can be brought into the classroom
and have students become more involved with their community.

Study Centered

One day per week - 9:00 a.m. - 3:00 p.m.

Help with Action Research
Study unit develoom-Alt

oneergo research design testing
Evaluate project
Measurement and evaluativn.2

2
Jones, Tudor "Operation Fair Chance Program and Schedule for 1968-69,"

mimeo, Sept. 1968.

011
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Curriculum organization was built around broad topics. For example,

every General Seminar was to have a focus such as the following:

PHASE I - Sept. 13

Objective:
Premise:

Method:

Topics:

To recognize classroom management problems and teaching styles
Any one teaching style is inadequate by itself.
Videotape examples of teaching styles. Discussion based on

rthservational dats gathered by candidates.

1. Psycho-social dimensions within the classroom. Student

teacher expectations. Over-riding atmosphere of the

schools as a whole. Social dynamics of groups.

2. Organization of the classroom to enhance teaching/learning

units.

3. Classroom control - the handling of discipline problems.

Responsibilities: Mr. William Austin, Staff assists.
Assignment: Transparent Self, Sidney Jourard (paperback) $1.95.

Reprint: "Teacher Expectations for the Disadvantaged,"
Sci. Americana

Staff for the third year included a part-time (.25) director, two full

time and three part-time faculty. With the exception of one half-tirile person,

salaries of the staff were to come out of the College budget.

Videotaping equipment was purchased for the purpose of developing micro-

teaching units and to provide the means for candidates to observe a variety of

teaching techniques. In addition, it was thought that videotaping would reduce

the number of classroom visitations which was a time-consuming (and expensive)

operation the previous year.

Program in Operation

Headquarters were moved from 86th Avenue to the Elmhurst Presbyterian

Church. The move was a good one since the new quarters were much larger and

rent savin96 occurred as a re514,117 of sub-letting the manse to three OFC cand-

idates.

'Practicum, Phases I, II, III," mimeo to candidates and staff, Sept. 1968
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First meeting (Sept. 4, 1968) with new candidates was of an orientation

nature. Candidates and controls were administered the Omnibus Personality

Inventory and the Crossman's Teacher Attitude Scale. On the 5th of September

the candidates and staff toured the community and the various agencies where

they would be expected to work. On September 6th, all candidates began work

in the assigned schools aiding regular faculty in the usual routines of opening

school. In the afternoon, the candidates attended a Black Student's Union

"Speak Out" at Castlemont High School, members of the Mission Rebels(a helping

organization in the San Francisco ghetto) attempted to force the candidates

and staff to face up to their "innate racism."

The first General Seminar was held at Hunter's Point in San Francisco.

The focus of the Seminar was to explore the psycho-social factors in the ghetto

which underly the learning processes and behavior patterns of disadvantaged

children.4 Some of the questions which came out of the Seminar as a result

of the confrontation between middle-class Caucasians and Black ghetto residents

were as follows:

1. What is the present status of education in the Black ghetto and what
realistic educat!onai objectives should student teachers have?

2. What has been the history of education in the ghetto (Hunter's Point)
before the Black revolution?

3. What aspects of contemporary Black culture have particular implications
for student teachers of Black students?

4. What are the real educational needs of Black students and what adapt-
ations should be made in the prescribed California curricula to meet
the needs of these students?

5. What problems are faced by student teachers living and working in
Black communities? What are some guiding principles to follow?5

4"Practicum - Phase I - "Education in the Ghetto", rimeo, Sept. 11, 1968
5
!bid., p. 2.
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These questions were to be explored continuously throughout the year and,

indeed, set the scene for a decisive split between Caucasian and Black candidates.

By October, 1968, most candidates had been placed with master teachers,

grade levels and subject fields. With a few exceptions, the candidates remained

in these assignments throughout the year.

Curriculum and Instruction

The original notion of having a structured General Seminar each week with

a particular focus was revised during the Spring semester. The revision was

brought about by Black candidates who felt that a greater emphasis should be

directed towards a "Black" curriculum. Since few experts exist in this new

field, many ad hoc arrangements were made to bring content into the curriculum.

For example, a Black professor of mathematics on the campus had been studying

the way Black children learn math concepts. He was employed as a consultant

by OFC to work with the elementary candidates in teaching mathematics. This

professor conducted several seminars on the teaching of "Black" math, using

videotapes as a vehicle. In contrast, another professor of math from the campus

conducted a parallel five-week workshop on the "new math" using tradition tech-

niques. Candidates were also required to study math through the use of pro-

grammed learning materials.

Black candidates were encouraged to develop teaching units on the "Black

Curriculum" to be presented on a continuing basis to the General Seminar.

Nothing happened, and the group went back to the originally structured curricu-

lum of weekly "methods" seminars for elementary and secondary groups, and the

weekly general seminars for both groups.

Community Involvement continued as a major phase of the OFC program. The

emphasis for the third year changed somewhat because the candidates were a more

politically sophisticated group than the first and second year classes. Most

felt they wanted less supervision and greater opportunity to explore ways to
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initiate contact with the community. What developed then, was a variety of

individualized projects of parent contact work, individual tutoring, sponsor-

ship of Black Student Unions, extra-curricular athletic supervision, volunteer

teaching in the continuation high school, participation in a Black candidate's

School Board election, voter registration and the like. Three action research

projects were initiated by an OFC staff member (John Stevens) and several

candidates. The three projects, still in the developmental stage, are as

follows:

Employment Opportunities in East Oakland
Housing (Federal Apartment Complex on 101st Avenue)
Child Care Center (Housed in the OF Headquarters - 98th Avenue)

Results of the Third Year

The program hypothesis to be tested was, again, stated as:

"Persisting teachers (those that accept employment in disadvantaged
schools), trained in the OFC program will report significanly higher
levels of social competency and intellectual esteem for themselves as
demonstrated on the Thinking Introversion, Theoretical Orientation,
Estheticism, Complexity, Autonomy and Religious Orientation scales
of the Omnibus Personality Inventory than those trained in a regular
teacher education program and who choose not to teach in disadvantaged

schools."6

Testing Design

During the first week of the third year program, all forty-four candidates

and a control group of similar size were administered the Omnibus Personality

Inventory. 7 During the last week of the program (June 2, 1969) the instrument

was again, administered to the two groups of candidates.

Summary of the Profiles

Profile data can be found in Appendix B. However, a brief summary of the

1968-69 candidates' profiles is presented as follows:

6
"Program design", mimeo, Aug. 15, 1968

"Omnibus Personality Inventory, Form F, Heist, Paul, Yonge, George, The
Psychological Corporation, New York, N.Y. 1962, 1968.
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1. The OFC secondary group scores went up on the I.D.C. scales (intellectual

disposition) while the elementary group declined in this category, Conr-

trols remained the same and were below the means for the OFC candidates.

2. OFC group scores declined in Altruism and increased in Practicality.

The reverse was true of the Control group.

3. The elementary OFC group's self-confidence increased. Secondary group

was unchanged. Control group self-confidence increased.

4, The OFC group became more outspoken and less extroverted over the year.

Control group remained the same.

Interpretation of the Profiles

For two years the D.P.I. portrayed similar changes in the OFC candidates, as

a result of their participation in the program. For example, it was clear that

OFC elementary candidates' intellectual interests declined both years. Is

teaching in the ghetto elementary school deaterious to intellectuality? This

may be true because a similar drop in this personality variable was not found

among the secondary control and experimental groups. The difference between

the second year and third year class of elementary candidates is seen in their

profiles on self-confidence. Perhaps, the fact that the third year group had

intensive training in content fields and used videotaping techniques helped them

feel more competent to cope with the classroom than the second year class. The

third year group, like the second year, emerged from the progFam with fewer

humane ideals, but with competency and self-confidence that they could do a good

job of teaching in the ghetto.

Proof of the Hypothesis

Complete information has not been gathered to test the program hypothesis.

However, it should be noted that the OFC group on both pre- and post-testing

portrayed significantly higher levels of intellectual disposition than the

campus group. It should be noted that the OFC group are now actively seeking
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employment in disadvantaged schools. To dVte 10 graduating candidates (22 %)

have been offered and accepted employment in the Oakland Schools. Two have

accepted employment in the Berkeley Schools. Persistence rates in disadvan-

taged schools and comparative data on the controls will not be known until

follow-up studies are made.

Curriculum Desi n and instructional Procedures

As was true of the second year, one major difference between the campus

and the OFC programs was in the design of the professional education curriculum.

On campus, discrete courses in professional education were still required.

The OFC program was expected to integrate this material into a developmental

curriculum. A design for elementary and secondary methods was worked out, and

a problems-centered approach for both groups was organized and presented in

seminar and workshop Arangements. Much of the content usually found in

education foundations courses was eliminated partly as a result of vehement

rejection of the "Irraievant". A "barebones" curriculum content was presented

with heavy emphasis on the "how-to-do-it" type of activities. Candidates

apparently were satisfied with the arrangement. All candidates were expected

to attend all seminars and curriculum workshops, and were required to maintain

daily journal entries. Because of lack of funds, a compilation of journal

entries similar to the second year was not produced. Achievement and levels

of performance of the candidates were remarkably similar to the second year

class.

The new element of instruction in the third year program was the utiliza-

tion of videotaping. The candidates viewed themselves teaching units of

instruction to both small and large groups of children. This technique of

self-criticism was used to good effect throughout the year. It may have con-

tributed to the elementary candidates' increased feelings of self-confidence
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which did not occur the previous year. The video-recorder was also used for

purposes of capturing on tape the teaching styles which appeared to be success-

ful in teaching the minority children. Herbert Kohl, author of Why Children

Fail, used the equipment to demonstrate how his Berkeley "store -f rcr't" school

operated to create a positive learning environment.

The Oakland Schools used the video equipment to demonstrate science units

for upper grade children. Two of the 2!ementary male candidates taped events

in the Central Valley grape strike with a class of sixth graders. The results

were used as part of a unit on economic geography of California.

Recommendations for a Fourth Year

Federal financial support was obviously not forthcoming, but, the College

administration had shown a great deal of support for Operation Fair Chance,

by assigning faculty to the Project. Without that help, the Project would have

collapsed at the end of the first year. The College administration, the

Chancellor and the Board of Trustees showed that they believed in the worth

of the Project by placing in the 1969-70 State College augmented budget a sum

of 4.000 to continue the OFC project at California State College, Hayward.

Unfortunately, the Governor slashed the item out of his budget and the State

Legislature failed to reconsider the item. However, since the State Department

of Education had placed its stamp of approval on the program and the College

administration and Division of Education had shown strong support, the Depart-

ment of Teacher Education at California State College, Hayward voted (June 14,

1969) to continue the OFC program as an approved method for obtaining standard

teaching credentials in California.



CHAPTER VIII

DISCUSSION AND RECOMMENDATIONS

Discussion

As originally proposed, the Operation Fair Chance Project was expected to:

(1) influence traditional practices in preparing teachers to teach disa&antaged

children and youth; (2) change attitudes of school personnel in their relations

with racisi minorities, and, (3) effect changes in the school curriculum which

would provide a "fair chance" for disadvantaged youth to receive an education

that is geared realistically to their vocational, cultural, economic, and social

potential. This was a rather comprehensive picture.

Had the Project been able to get input in each of these areas, it would

have approached the problem as few had in the past. While the goals were worthy,

humane, and in need of fulfillment, the operational procedures were unrealistic

in terms of time and financing. Indeed, Federal financing was terminated long

before the Project had a "fair chance" to test its initial endeavors.

With so many institutional and personality factors to control, the Project

had little hope for success. Massive changes in teacher education and public

school curriculum do not take place without intensive cooperative planning

between the representative agencies. Program implementation also is a cooper-

ative venture. A teacher education institution simply cannot change its direction

or approach to training procedures without concomitant changes occuring in

the public schools.

Drastic modifications of the original proposal yield an experimental teacher

training program with its roots embedded in the traditional credential programs

offered on the campus of California State College, Hayward. Its "experimental"

nature was built around four traditional concerns in teacher education. These

were as follows:



I. Teacher candidate selection

2. Developmental curriculum

3. Community Involvement

Li. School-District/College Partnership

Each of the concerns listed above have been analyzed and studied for the

past three years. And, while it is true that empirical data are not available

for supportive evidence, some assumptions and recumendations can be made for

those interested in planning and implementing future teacher training programs.

These appear in the next section.

ReccAmendations

Candidate Selection:

1. Careful screening of teacher candidates who wish to teach in ghetto

schools is most necessary.

This recommendation is made on the basis of studying the "type"

of individual who is apparently succeeding and persisting in

teaching disadvantaged children and youth. The best candidate

developed into a more "ordered-flexible" personality who knew

his capabilities and was able to maintain an optimistic per-

spective of the possibilities for change in the public schools.

The candidate who, in the long run, may prove to be even detri-

mental to the ghetto child and school system, is the individual

(albeit bright and imaginative) who cannot cope with current

conditions of the classroom and school system and wishes to

destroy the whole works.

Black teacher candidates and other racial minorities experienced

the same levels of difficulty in teaching minority children as

the Anglo group. Indeed, the Black candidates may have had a

more difficult role to play in reconciling their own middle-class
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values with those found in ghetto schools. Hcwever, their

empathy was greater and their commitment to transmit basic educa-

tional skills to ghetto children was stronger than any of the

majority group.

2. There must be a more intensified effort on the part of the Federal

Government and other agencies to attract and finance racial minority

males in the teaching profession.

Curriculum Development and Organization

1. Educational foundations courses should be integrated with the experience

centered courses.

Teachers of th, disadvantaged must first acquire knowledge about -

and skill for dealing with - children in general. That is,

disadvantaged children are first children, and only then disad-

vantaged. Thus the knowledge and competencies that have been

developed in such areas as human growth and development, learning,

individual differences, elementary and secondary methods, and

specific methods in subject matter areas such as reading, music,

art, language arts, social studies, science are of importance to

all prospective teachers including teachers of the disadvantaged.

In addition, there is a body of methods, research results, and

specific remedial and psychological treatments which have been

shown to have some relationship to the education of the disadvan-

taged.

The greatest criticism teachers and candidates have toward educa-

tional theory is its untimely presentation and its organization

around discrete courses. Therefore, an attempt should be made

to organize relevant content and materials around blocks of time

rather than in discrete courses.
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Community Involvement

1. All teacher candidates should be sent out for an in-depth community

experience along with their practice teaching experience.

The reason for the above recommendation is that most teachers

In public schools are not involved in any meaningful way in the

communities in which they teach. As a consequence of this, the

economic and political forces which control and constrain the

educational system are poorly understood and poorly influenced

by professional educators.

A major problem of industrial urban society is alienation.

People live in a community but have no reel sense of belonging.

They are isolated even when surrounded by crowds. To teach

children in a community, one should know all that one can about

the children and that must include the community in which he

spends his 18 hours a day out of school.

2. Teacher training for the disadvantaged should move off the campus

and into the community in which the candidate expects to teach.

A lecture course in the community or a few field trips to

community centers will not develop the kind of understanding

which is essential.

If the OFC program had any success it was due mainly to the

fact that its headquarters and activities were located in the

heart of the East Oakland ghetto. This visible commitment

made it much easier to gain community acceptance and to work on

problems of poverty, housing, underemployment, racial discrimin-

ation, and public health.

r"
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School District/College Participation

1. A more intensive working relationship between school district per-

sonnel and School of Education needs to be developed if the discon-

tinuity between in-service and pre-service education is to be broken

down.

The most difficult of all procedures in the OFC Project were

those involving the school district personnel. This was caused,

in part, by the traditional notion that teacher training insti-

tutions are invited "guests" in the District and must conform

to its organizational and administrative policies, The other

dimension to the problem, is the lack of cooperative planning

between district and college. Joint ventures will stand a

better chance for, not only survival, but also, success.

The most successful programs in the Operation Fair Chance Project

were those planned and implemented by both District Personnel

and OFC staff (Reading Workshops, Orientation Sessions, teacher

exchanges, etc.)

The discontinuity between in-service and pre-service education

needs to be broken down if there are to be any substantive changes

in the way classroom teachers work. The way to break down the

discontinuity is to work with the districts in bringing in pro-

fessional services, new materials, and experimental programs which

will help experienced teachers cope with their immediate problems

at the same time that they are trying out new ideas. Finally,

an exchange of personnel between the district and college needs

to be worked out. If a member of the staff at each level could

be appointed on a yearly basis, the possibilities of innovation

would improve for both school district and teacher education.
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Operation Fair Chance Project and the California State College Teacher

Education Department:

1. It is recommended that the Operation Fair Chance Program become a

part of the regular offerings of the Department of Teacher Education,

California State College, Hayward and be an approved method for

teacher candidates to obtain a California Standard Teaching Credential.
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OPERATION `"AIR CHANCE

FRESNO CENTER

QUARTERLY REPORT NO. 5

This report is concerned with activities of the Fresno Center from March 1, 1967 to June 6, 1967.

The dates coincide, approximately, with the third and final quarter of the first year of the program.

The report also contains a review and analysis of the first year's program as it concerned

staff, studenis, and program details. There is also a section which includes detailed internal

evaluation data.

THIRD QUARTER ACTIVITIES

PRE - SERVICE PROGRAM

PRIMARY INTERNS:

During this quarter primary interns assumed more teaching duties, evolving into

team teaching, and culminating in their taking full charge and responsibility for their

classes for an entire week. Their college classes were cancelled to enable them to

teach mornings and afternoons. During this time the cooperating teachers were not

in the classrooms, but were doing district-wide visitation.

The social studies economics unit that each intern prepared was initiated the

week prior to their assuming full charge of their classes and was continued during

this time. Many construction and art activities associated with the units were carried

on by the interns without the assistance of cooperating teachers.



INTERMEDIATE INTERNS:

During this quarter, Intermediate interns assumed greater responsibilities for their

classes and actually taught many days without supervision from the cooperating teachers.

Interns were able to incorporate into the ongoing curriculum several units on economic

education prepared for this purpose.

In the methodology portion of the Intermediate schedule, emphasis was on

practical application of theoretical concepts discussed in the previous quarter.

Sessions were held on music instruction under the direction of Dr. Phyllis Irwin

of the Music Department of Fresno State College; on mathematics instrtiction and

new math by Dr. Jonathan Knaupp of Pacific College; on the development of educational

objectives by Mr. Edward Snyder, Systems Analyst at the Multi-County Service

Center at Fresno State College.

FIELD TRIPS

An extensive visitation program was utilized during this period as an

integral part of the training process. Interns whose regular teaching

assignments were with Negro children were given the opportunity to

visit schools where the studeni population was predominantly Mexican-American

and vice versa.

Interns were also afforded the opportunity to visit classes at the primary

level, in Special Education programs and to become familiar with the

Compensatory Education Program.

Thirty-five interns (primary and intermediate) participated in a field

trip to Tulare, California to observe their compensatory education program.

Mrs. Thelma Gomez, Assistant Superintendent at Tulare, greeted the

group, introduced members of her staff and gave a brief description of the



current program, which includes comprehensive physical examinations of

pre-school, kindergarten, and first grade students; study trips for children

and/or parents that range in length from a few hours to three weeks; reading

and library programs, teacher aides, and parent education classes. Future

plans of the district include the reorganization of one of the target schools on

an individualized, ungraded basis.

The interns visited the adult nutrition class, where parents learn how to

provide their families with wholesome meals economically (they learned how

to bake an angel food cake for thirteen cents); how to shop for money, clothing,

housing, etc.

The trip included visits to the pre-school and regular programs at Lincoln

School and Maple School. The trip concluded with a brief tour of Kohn School,

which was specifically designed for team teaching.

A unique opportunity was provided for Operation Fa ir Chance interns

by the Laboratory for Learning program of the Fresno City and County School

systems. (See section on Laboratory for Learning in this report.)

WORKSHOPS

A special week-end workshop on Sensitivity Training was conducted by

Dr. Uva !do Palomares of San Diego State College for all Opera ti on Fa i r

Chance interns. Interns also attended 0 pera ti on Fair Chance

workshops described in another section of this report.

LABORATORY FOR LEARNING

During the 1966-67 school year a project called "Central California -

Laboratory for Learning" was conducted by the Fresno County and City Schools

under Title III of the Federal Elementary and Secondary Education Act. The



purpose of this program was to develop within students a lasting personal

appreciation of the environment in which they live, using szience as the

derr,5,.:;:e.z.ation medium.

The method u2.-4-.1 in the program was essentially learning by disccvery.

tudent3 were encase. to discover natural phenomena for themselves

and to cafer,ot to re7.:,:n why and how they occurred, rather than merely

to learn names and basic facts. Emphasis was on discovering as much as

possible about the out-of-classroom area.

Beginning February 26, selected sixth grade teachers accompanied

their classes to Camp San Luis Obispo on the coast for one week. The

teachers were assisted by counselors and resource personnel. A number

of 0 p e ration Fa i r C h a n c e interns accompanied classes as counselors.

Thirteen intermediate and six primary interns went with these sixth grades

at various times during the period February 26 - May 29. Some of the

interns went with their own classes; others went with different classes in

their buildings; still others went with groups from other schools.

Intern responsibilities included teaching lessons under the guidance

of the regular teachers, operating machinery and equipment necessary

for various lessons, helping the group with diary keeping and homework,

joining groups at mealtimes, supervising during play periods, comforting and

counseling children who needed special attention.

The interns felt that the opportunity to observe children functioning in

a situation which was very different than that of the regular classroom was

most worthwhile. Students and teachers representing many schools and

situations were brought together with numerous resource persons to live

and work together as a team.



SECONDARY INTERNS
World of Work Component

The two secondary interns were assigned to seventh grade social studies

classrooms in Sequoia and Irwin Junior High Schools. During the first semester

they observed and served as aides to their supervising teachers. In both instances

the interns wer.: utilized in a flexible manner. To a degree they were floating

teachers aides used throughout the school, but they were responsible to a

supervising teacher and to a particular class with which they became intimate.

The prescribed curriculum was followed throughout this time. By the second semester,

the interns assumed major responsibility for planning and conducting irstructiorA

activities for one or two classes.

Concurrently, the interns and their supervising teachers met together with

consultants to plan and prepare a unit on "The World of Work" to be taught by the

interns sometime during the second semester. It was determined at an early stage

in the planning that the chief purpose of the unit should not be to give specific

information about jobs nor to assist students in making career decisions. Rather,

the emphasis should be in developing a positive attitude toward work as a personal

value.

It was recognized that many students did not have images of adult workers

with whom to identify. Therefore, an effort was made to bring students into contact

with workers who exhibited pride and satisfaction in their jobs. It was also felt that

an integral part of the unit should consist of helping the student to develop a

sel-concept as a working member of society through simulation of a work situation

in the classroom.

Materials ani resources were collected and screened. Some materials were

written when satisfactory commercial materials were not found. The community



was surveyed for resources. The Youth Opportunity Center, in particular, provided

a source of speakers, films, and publications. In an effort to provide contact with

workers, plans were made to bring in as speakers young workers from high schools,

and adult workers of the same ethnic groups as the students. The medium of video-tape

was conceived of as a potentially rich resource for bringing the students into contact

with workers in their occupational environments without leaving the classroom.

An experiment was launched in preparing such interviews with a variety of workers.

With this much assistance, the interns prepared their own teaching units

selecting those materials and activities which seemed most promising for their

particular situations. They also determined their own timing for teaching the work

unit in order to articulate it insofar as possible with other units they were teaching.

The intern at Sequoia Junior High,taught the unit first to two classes concurrently.

She emphasized the use of group activities and role-playing. As a culminating

activity, a field trip was made to a newspaper planhthere the organization for work

WCAS observed. Ine classes then simulated a publishing firm and organized to produce a

book (or chapter) on France, the next unit in their geography study. An encouraging

outgrowth of the unit was the adoption of the activities by another teacher. So,

there was some halo effect from the intern and the cooperating teacher.

At Irwin Junior High School, because of a more difficult classroom situation,

the program was not as effective. However, it was from this school that the idea

and the production of the video tapes came.

A copy of the resource unit produced for the junior high school is appended

fo this report.



Number

UNITS WRITTEN BY OPERATION FA IR CHANCE INTERNS

Grade LevelTitle

20 Home - School - Community K - 3

1 Transportation 4

1 Study of the Central Valley in Terms of Economics--Mainly a Study
of Cotton Production 4

1 Money 5

1 Banking 5

1 Economic Unit on Western & Great Plains States 5

1 Economic Unit on Northeastern, Southern & Southeastern States 5

1 Basic Economics: Civics and the Westward Movement 5 - 6

1 Labor Unions 6

1 Family Economics 6

1 Money and Work 6

1 How We Benefit From American Business and Industry 7

2 Automation 6,7

4 Occupations 5,6,7

2 World of Work 7,8,9
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IN-SERVICE EDUCATION

The program objectives of 0 pera ti on Fa ir Chance include statements

expressing a desire to improve or increase teachers':

(1). understanding and acceptance of cl.kildren with significantly
different backgrounds and behavior patterns

(2) ability to generate intrinsic motivation for learning

(3) utilization of relevant community resources.

Within the framework of In-Service Education, these objectives can be interpreted

as applying both to interns and to the classroom teachers in whose rooms the interns gained

their initial teaching experiences during the year just completed. The rationale made

explicit to the cooperating teachers in the Extension (In-Service) class was that the major

goal of the weekly meeting was to assist them in performing their function of teaching

interns how to teach. A secondary goal, apparently accepted by most, was to find

and gain some proficient and effective ways of working in a modified team-teaching

arrangement. During the course of the year, project staff members and some of the

teachers came to recognize that the series of in-service experiences could help teachers

involved in the project. Clarification of and commitment to the above did not precede

the first meeting of the class as one wield ordinarily expect that it should. How

this procedural problem was faced and what seemed to be learned by all concerned

as a result is discussed under the following categories: Strategy - Tactics - Summary.

Strategy There was no real basis for blueprinting a course in advance, even

if such an approach had been deemed desirable. What seemed to be a viable

alternative was to explore with project staff members and classroom teachers



ways in which the weekly in-service rreetin9s coOd t, ,

efforts of cooperating teachers in the preparation of car. -:::',r

and assist teachers to capitalize on the pate tat

half days that they had interns in their rooms.

At the conceptual level then, the strategy of in-ter.,;.c.

(1) To make seemingly needed and desired ass;s
so as to facilitate teacher-intern working get,r,3r
and to enhance benefits occurring therefrom,

(2) To develop a momentum of cooperating teacher ir...ol-er-e-*
in activities such as interaction analysis and action reseafcr.
that would become self-generating aid self-sustaining.

Partial evidence as to the degree of strategic accomplishment is presented in another

section of this report, but the staff impression was that something less than overwhelming

success was achieved. (Note section of report entitled Cooperating Schools.)

Tactics: At the operational level, the strategy was to concentrate on process

during the first two quarters of the academic year and to focus on data-gathering and

action research during the third quarter. After a quarter of apparently modest success,

feedback from cooperating teachers indicated the presence of a degree of inertia, perhaps

based, in part, on subconscious fears and insecurities. A shift in strategy was required

to maintain a fair degree of rapport and communication.

In-service meetings appeared to be somewhat successful when viewed by themselves,

but they were not effective in achieving overall in-service oblectives. On the basis

of weekly staff discussions, procedures arid techniques evolved from various sets of

alternatives.

Procedures employed throughout the year can be classified into two categories,

from the standpoint of teachers in the class: Active and Passive. The active category

called for teachers to involve themselves in discussion, analysis, and ideation. The
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passive role required only that they listen to one or more speakers.

Five of the six meetings in November and December were characterized by

involvement activities. These included structured small group discussions; response to

a postmeeting reaction form and !-o an instrument for assessing readiness for curriculum

change; and verbal interaction analysis activities in both the in-service class and the

teachers' own classrooms. The meeting that featured a speaker was followed the next

week by use of an audience-reaction technique (small group discussion) that focused on

the content, meaning, and implications of the previous week's lecture.

The initial involvement activities were designed to prepare the teachers for

instruction and participation in action research on some aspect of the new team-teaching

arrangement in their respective classrooms.

A kind of passive resistance led to the decision to use interaction analysis as a

stimulant for involvement in action research, but, again, momentum was lost at the

point of shifting to application.

Academic classroom experiences of interns provided an alternative possibility

that was eagerly seized upon by the teachers. This possibility was to have the professors

giving the college courses being taken by the interns devote a class meeting to a description

of the content of the courses. An opinion poll was administered at the first meeting of

the second quarter, with the results that the first foLivichoices were for speakers of

some kind and the last choice (actually mentioned by two persons) was for additional

practice with interaction analysis. Fewer than twenty percent expressed a desire for

instruction and experience in action research.

During the second c, darter of the academic year (January and February) five

and one-half meetings were devoted to speakers and two and one-half meetings

consisted of class discussion concerning ways of helping interns and actual and potential



innovations made possible by E.S.E.A., Title 1, funds and the Operation Fair C ha nce

project. An effort to move each teacher into a short-range action research project was

unsuccessful, with the result that a decision was made to rely chiefly on speakers during

*he Spring quarter.

During March, April, and the first two weeks of May, one hour was devoted to

brainstorming the question of how to individualize instruction for the disadvantaged;

one hour was devoted to a film; and two hours were reserved for data gathering by the

internal evaluator. The remaining eight meetings consisted of speakers.

Formal and informal feedbcck indicated the following preferences of the cooperating

teachers:

1. A passive role was overwhelmingly preferred to an

active one, particularly when the active role suggested

the possibility of making participant action and thought

processes quite visible to staff members, colleagues, and,

perhaps, even interns. Active role implications for

additional outside preparation for activities may also

have exerted an influence in the same direction.

2. Teachers preferred to have someone else responsible

for making planning deerskins, for moving meetings

along toward announced gaols, and for securing

additional resources of any kind and all kinds that

might add to instructional and educational effectiveness

of a compensatory and internship program.

3. There seemed to be an ambivalence concerning immediate

versus remote goals and practices. If an immediate concern
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could be dealt with by someone else--a social worker

or a probation officer, for example--then There was a

desire to have a solution prepared. If, on the other hand,

the immediate need had to be dealt with by the classroom

teacher, especially in a way that called for modification

on the teacher's pattern of behavior/performance, the

tendency on the part of some was to shift to a more

remote concern.

Summary: In-Service Program

In-Service Education or retraining of a sort which moves away from the

"how to do it" approach is not noted for its receptivity by teaching personnel. It is

especially rejected by marginal teachers whose initial training and supervision was so

meager as to make them unprepared to address themselves to teaching as an art instead

of a craft.

Cooperating teachers in Operation Fa i r C ha n c e at the Fresno Center

were not selected by the Center staff. They were selected by the school district officials

on the basis of the needs of the district for intern teaching support. in a number of

instances, cooperating teachers were not products of a formal training program themselves

and were of limited assistance to interns and found it difficult to comprehend the role of

a supervising teacher in an intern program.

Some of the well documented barriers to a successful in-service program

were understood prior to the development of the program. Therefore, the program was

planned to minimize the built-in opposition to such progrems by teachers.

0 perat i on Fair Chance created an opportunity for teachers to be

participants in a research project on school district time. Extension co-.:rse credit was



provided and they were reimbursed for the costs of the course by Operation Fair

Chance.

Despite these ideal circumstances, much of the effort expended by Operation

Fair Chance to get teachers to be active participants in the program, in other than a

host role, was minimal..

The attached model,developed as a result of the Fresno experience, suggests

that this year's cooperating teacher group perceived of their role in the framework of

Option Ill, the College Option. In terms of an involvement concept, which was an

overriding objective for cooperating teachers, as perceived by the 0 pera t ion Fair

C hance staff, the Client Option should have obtained. That is to say, the interests of

0 perat i on Fa i r C ha n c e and those of the cooperating teachers must coincide to

a large extent or the effort is self-defeating.

The lesson for next year seems to be that cooperating teachers must be a

more select, homogeneous group. Homogeneity needs to be sought in demonstrable

competence, readiness to innovate, commitment to experimentation, and self-image.

A second lesson points to the need for clearer conceptualization of models

of in-service education, both by project staff members and by cooperating teachers.

A mismatch of models may have created an insurmountable hurdle to effective action

during the 1966-67 year.

If the foregoing assessments and observations are valid, certain recommendations

regarding qualities to look for in cooperating teachers for the 1967-68 program seem to

follow. Although the situation may permit less than what is suggested, the following

would seem to be minimal essentials for cooperating teachers in Opera ti on Fa i r

Chance:

1. Initial entry into teaching on a regular credential following

completion of an accredited teacher education program.
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2 . A desire to participate in the project, recognizing obligations

and challenges that will follow as a consequence.

3. An unreserved willingness to study and practice techniques

designed to enhance team-teaching arrangements and the

internship program generally.

4. The degree of teaching competence and self-confidence

required for receptivity to internal and external evaluation.

Satisfaction of at least the foregoing criteria would be a demonstration that

something of consequence was learned during the year just completed, and it would in

addition greatly enhance the possibility for judging the educational efficacy of the

experimental variables that characterize Operation Fa ir Chance .
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OPERATION FAIR CHANCE
IN-SERVICE MEETING SCHEDULE

1966 - 67

11/3/66 Buzz session, structured; PMR; assignment

11/10/66 PMR summary; structured buzz session; CIM

11/17/66 Talk by L. J. Roth on phases of the project and teacher roles

12/1/66 Audience reaction techniques; interaction analysis (Haimbach)

12/8/66 Interaction analysis (Haimbach)

12/15/66 Interaction analysis (Haimbach); informal preference poll

1/5/67 Beatty; rank-order preference for winter and spring meetings

1/12/67 Campbell: "Communications"

1/19/67 Class discussion - -ways of helping intern

1/26/67 T. Rea: "Individual Differences"

2/2/67 Group discussion--Innovations

2/9/67 Tocchip: "Battered Child"

2/16/67 Collect inventories of untried innovations; Ballow & Roth

(discussion of action research; data-gathering log)

2/23/67 Chun & Simpson-- E. Ed. 107A & B 'Working With an Inter,"

3/2/67 Roth--A Typology of Teaching Myles; brainstorm--ind. diff.

3/9/67 Pickford: Welfare;" Its Impact on Children"

3/16/67 Feedback of brainstorming results; Chun, Simpson, & Wilkin;
creativity

3/30/67 Roth-II-Cultures & Behaviors"

4/6/67 Cfet-2The Mexican-American"

4/13/67 Roth -- 'Roots of Negro Culture"

4/20/67 Dr. Noel Smith - '-'Relationship of the Negro Parent & Child to the Establishment"

4/27/67 Fikes: "Health Problems of the Poor"

5/4/67 GriffithsfOccupational Awarenessrdata-gathering (Wilkin)

5/11/67 Data-gathering (Wilkin); film, 'The Mark of Poverty"



-17-

WORKSHOPS

Three workshops were sponsored by the Fresno Center during this third quarter.

Programs for these were appendixes to the last Quarterly Report.

A. "The Spanish-Speaking Child in the Schools of Central California,"

held at Fresno Saturday, April 1 and Saturday, April 15, 1967.

Total attendance in Fresno - 255.

B. "The Spanish-Speaking Child in the Schools of Central California,"

held at Bakersfield Saturday, April 1 and Saturday, April 15, 1967.

Total attendance in Bakersfield - 114.

C. "Teaching Strategy for Compensctory High Schools, " held at Tulare

April 14 and 15. Total attendance - 50.

WORKSHOPS-SUMMER:

Two workshops will be sponsored by the Fresno Center of 0 p e rat ion Fa i r

C h an ce during the coming summer.

The first summer workshop will be "Economic Education and the World of Work."

(June 19 - July 7, 1967.) (Appendix A.)

This economic workshop is designed to promote the development of "World

of Work" awareness, using economic education as a mudium. The program is under

a tripartite sponsorship - 0 p erati on Fa ir Chan ce, Northern California Council

on Economic Education, and the Fresno State College Summer Session. An outstanding

staff has been secured. Dr. Vernon Ouellette, Dr. James D. Calderwood, and

Dr. Karl Falk are nationally known for their contributions to economic education and

as coordinators of economic education workshops throughout the country. Dr. Clair Nelsen

and Dr. Richard Sparks have conducted locally-based workshops on the subject and have

sponsored the economic education courses taught by means of television in this area.
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All participants in the economic education workshop have preregistered. Text

materials will be provided by the Joint Council on Economic Education.

The second summer workshop will be "Poverty, Ethnicity, and Education."

(Reading Period: June 19 -- July 30, 1967 - Class Session: July 31 - August 18, 1967)

(Appendix B)

This workshop is unique at Fresno State College. The theme was developed from

the concept that the major thrust of the federal attempt to eradicate poverty is through

education. In this valley poverty is most manifest in ethnic groups; therefore, the

theme of Poverty, Ethnicity, and Education encompasses the major elements:of a program

for culturally disadvantaged children. It is an interdisciplinary program, with an all

visiting professor staff. Each staff member has been carefully selected for this particular

workshop. Meetings have been held with the staff to develop a course of study, book

lists, and a film series.

Participation in this workshop will be by invitation. School districts have

nominated teachers who are presently assigned to schools where a majority of the pupils

are culturally disadvantaged. Approximately sixty teachers from seventeen school districts

will participate.

WORKSHOPS-SUMMARY:

During the year 1966-67 the Fresno Center of Operation Fa i r Chance has

sponsored, or will sponsor, seven workshops on topics directly related fib the objectives of

the project, as follows:
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TITLE OF WORKSHOP

Occupational Problems of the
Culturally Disadvantaged

The Spanish-Speaking Child in
the Schools of Central California

Teaching Strategy for Compensatory
High Schools

Projects in Speech:
Communication and the Cognitive Process

Economic Education and the World
of Work

Poverty, Ethnicity, and Education

PLACE HELD

Fresno
(Hacienda Motel)

Fresno (Hoover High
School)

simultaneously
at

Highland School (01Idale)

Tulare Union High
School

Fresno State College

Fresno State College

Fresno State College

DATE '5)

Febciary 4,
18, 1967

April 1, 15,
1967

April 14, 15,
1967

April 15, 29;
May 6, 13, 1967

June 19 - July 7,
1967

July 31 - August 18,
1967
(Preceded by a
reading period:
June 19 - July 30)

The impact of 0 pe ra ti on Fair Chance on the service area of Fresno State

College has been considerable. The workshops have been well received by teachers and

administrators and a great deal of attention has been drawn to 0 perat I on Fair Chance

and its purposes as a result of these programs, along with attendant publicity in the press.

The program has had further exposure through speaking engagements of the Director

and Assistant Director. The 0 p e ration Fa i r Chan ce program was described in

detail at the California Educational Research Conference in Los Angeles on March 10

through papers entitled, "Problems of Research Design in Teacher Training Projects, "

and "0 p e ration Fa i r Chanc e: Teacher Training Experiment." (These papers

have been published in California Educational Research Summaries, edited by

John A. R. Wilson, Graduate School of Education, University of California Santa Barbara,

1967.) Many requests have been received from throughout the state for descriptive
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information on the program.

RECRUITMENT OF INTERNS FOR 1967-68.

As indicated in the last Quarterly Report, advertisements in the collegiate press

and in the San Francisco Sun Reporter, a Negro newspaper, were used to attract candidates

to apply for internships. While the number of applicants was not voluminous, a highly

selective group has been secured for next year's program. Each candidate was interviewed

by the staff member who will be responsible for the supervision of that particular intern.

The Fresno Center plans for a program with thirty interns for 1967-68. This is a

reduction in numbers caused by the gross reduction in the Fresno Center budget. When

the project began in 1966 it was anticipated that a larger program would evolve for

1967-68. Despite the fact that the first year's program was very successful, the overall

program will be reduced in complexity.

Interns will be assigned to schools in the Fresno City Unified School District

for 1967-68. During the past year, three school districts were used. A number of

administrative problems, which developed during 1966-67, can be avoided through

the use of a single district. The city school district also offers Operation Fa i r

Chance an opportunity to select cooperating teachers from a large pool of capable

and interested teachers. In some respects the crucial problems of the first year's operation

were rooted in the unselective character of the cooperating teachers, a point which is

elaborated upon in detail under the summary section on In-Service Education.
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EVALUATION

The overall external evaluation of Operation Fa i r Chance is being done

by the School of Criminology, University of California at Berkeley.ln addition to considerable

assistance to the Berkeley evaluation team, The local staff developed an internal design

for gathering relevant data at the beginning of the project.

TESTS

Four main tests were selected with objectives of the project as criteria. The

Minnesota Teacher Attitude Inventory, concerned with teachers' attitudes and teucher:pupil

relationships, in one of the best instruments in its category.

The Varley Scale of Social Attitudes added a dimension of interest to us. It is

directed toward the area of Social Service, and was adapted to the teaching field with

minor changes.

Since values are of vital interest in any transaction that. involves humanitarian

motives and inter-personal relationships, the Allport- Vernon- Lindzey Scale of Values was

selected.

Finally, if any possibility of intra-personal change is contemplated, the individual's

potential must be accompanied by some open-mindedness or lack of rigidity. For this

important area of measurement, we turned to a version (...' the Rokeach Open-Mindedness

Scale revised by Dr. Harrison Madden.

Two comparison groups were chosen in addition to the rntern Group. These

consisted of forty-two (42) Master Teachers involved in the program, and a randomly

selected on-campus group of student teachers of approximately the same number.

PROCEDURE

Tests were administered at the beginning and at the end of the semester. Code

numbers were substituted for names, with the stipulation that no person need take the
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battery if he did not wish to. Only one real overt objection was voiced, but

paradoxically, the subject insisted on completing the tests. Analysis after the first

testing was done with electric calculator. Comprehensive analysis after the final

testing was Clone on an IBM computer, using programs developed by 0 p e ration Fa i r

Chance staff.

RESULTS AND DISCUSSION

Three groups (Interns, Master Teacher, and On-Campus Student Teachers) were

pre- and post-tested with four instruments: MTAI; Madden Dogmatism Scale; Varley Social

Service Scale (modified); and the Allport Scale of ',Glues.

Significant (P: .05) within-group changes occurred in:

1. Intern group on MTAI; Varley, Part A (Equal Rights section);
(Table I)

2. Master Teacher group on the Ailport (Theoretical Section);
(Table V)

3. On-Campus group on Dogmatism Scale; on Allport(Economic
Section); (Table II), (Table VI)

Significantly different between-group changes (p: .05) occurred:

1. Between groups I & II on the MTAI; groups I &III on MTAI, with
Group I changing the greater; (Table IA)

2. Between Groups I & III and H & III on the Madden, with Group
Ill making the significant change (toward "more dogmatic"):
Table IIA)

3. Between Groups I & II on the Allport (Theoretical) with Group II
making the significant change; (Table VA)

4. Between Groups I & III on the Allport (Economic) with Group III
contributing the significant change; (Table VIA)

The hypothesis of no difference (H0, Null) at .05 was the general premise for

the testing design. In several cases, the hypothesis had to be rejected, perhaps most

notably in the case of the Minnesota Teacher Attitude Inventory. Preliminary testing



had shown marginal differences between groups, with all three group means being

considerably lower than those indicated by the published norms. The increase of the

Intern Group, within- and between-group, was significant at better than .01. The other

two groups did not change significantly.

The Intern Group was initially different (higher) on the Varley, Equal Rights

Section, and also made a significantly greater change in that area, but was not different

on the Service Section. Neither the Intern group nor the Master Teacher group changed

significantly on the Dogmatism Scale, but the On-Campus group, which at the beginning

was significantly less "dogmatic" at the first test, made the only significant change, toward

more dogmatic.

Analysis and interpretation of the AI [port scores must be approached with considerably

more reservation. First, scores are not independent; gains in one area are accompanied

by losses in another area because of the nature of the scoring. Furthermore, out of the

total matrix, (6 areas x 3 groups = 18) one might expect, at .05 or 1/20 roughly one

change by chance. Two occurred, one in the Theoretical area, and one in-the Economic

area. There were no significant decreases in scores, indicating that the effects of the

increases were so distributed among the other areas that no significant negative change

occurred. Significant sex-differences inherent within the test were circumvented by

using analysis of paired scores only, so that individuals were compared with themselves

(Tivs. T2) and by assuming that sex compositions of the groups were not different. Tentative

rationale for significant changes, within- and between-groups indicates that the Intern

group was inherently more susceptible to change than the other two groups, because

of the volunteer bias and experimental variables. On the face of the evidence, the Intern

group moved significantly in the direction desired, and interactions were more profitable

with this group.
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Very significant changes on the part of the Intern Group as measured by the

MTAI and the Varley Scale, suggest that growth has occurred in the desired direction.

The changes indicated by the MTAI are especially significant, since the test is specifically

concerned with the individuals (and the group's) change toward the mode! of the more

understanding, sympathetic teacher with better teacher-pupil relationships.

The group N was subject to attrition, especially in the case of the two comparison

groups, which exposes the analysis to an additional selective bias: who did not give us
g

Test II, and was this a systematic factor? ( All final analyses were done on Test I and

Test II scores on individuals, using "t" tests for correlated means.)
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TABLE

MINNESOTA TEACHER ATTITUDE INVENTORY

COMPARISON, TESTS I & II

MEAN DIFFERENCE

GROUP I (Interns) 22.87 5.82**

GROUP II (Master Teachers) -6.12 -1.38

GROUP III (On-Campus Students) -1.87 - .47

*significant at L .05
**significant at L...:11

TABLE IA

MINNESOTA TEACHER ATTITUDE INVENTORY

COMPARISON OF CHANGES, TESTS 1 & II

MEAN DIFFERENCE

GROUP 1 28.99 4.89**

GROUP H 24.74 4.45**

GROUP III -4.25 -.72

*significant at 4 .05
**significant at 4..01
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TABLE 11

MADDEN DOGMATISM SCALE

COMPARISON, TESTS 1 & 11

GROUP I

GROUP II

GROUP III

MEAN DIFFERENCE +

-2.41 - .89

-1.15 -1.15

+9.00 +2.44*

*significant at 4.05
*significant at 4 .01

TABLE HA

MADDEN DOGMATISM SCALE

COMPARISON OF CHANGES, TESTS I & II

BETWEEN GROUP CHANGES D +

GROUPS I & H 1.27 .30

GROUPS I & III -11.41 -2.49*

GROUPS II & III -12.68 -2.60*

*significant at 4.05
** significant at 4.01



GROUP I

GROUP 11

GROUP III

TABLE III

VARLEY, PART A (EQUAL RIGHTS)

COMPARISON, TESTS I & II

MEAN DIFFERENCE ÷

1.17 2.66*

0.00 0.00

.19 .39

*significant at L.05
**significant at (.01

TABLE IIIA

VARLEY, PART A (EQUAL RIGHTS)

COMPARISON OF CHANGES, TESTS I & II

BETWEEN GROUP CHANGES D 4-

GROUPS I & II

GROUPS I & III

GROUPS II & Ill

1.17 1.38

.98 1.49

-.19 -.22
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TABLE IV

VARLEY, PART B (SERVICE)

COMPARISON, TESTS I & II

MEAN DIFFERENCE ÷

GROUP 1 .22 .55

GROUP H .12 .19

GROUP III -.100 -.14

TABLE IVA

VARLEY, PART B (SERVICE)

COMPARISON OF CHANGES, TESTS I & H

BETWEEN GROUP CHANGES-1T -I-

GROUPS I & II .097 . 12

GROUPS I & HI .322 .40

GROUPS H & III .225 .23



TABLE V

ALLPORT: THEORETICAL

COMPARISON, TESTS I& II

MEAN DIFFERENCE +

GROUP I

GROUP II

GROUP III

-.50

3.04

1.38

-.55

2.05*

1.08

*significant at Z .05
* *significant at < .01

TABLE VA

ALLPORT: THEORETICAL

COMPARISON OF CHANGES, TESTS I & IF

BETWEEN GROUP CHANGES 13- +

GROUPS I & II -3.54 -2.04*

GROUPS I & III -1.88 -1.20

GROUPS H & HI 1.66 .85

*significant ate .05
**significant at <.01
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TABLE VI

ALLPORT: ECONOMIC

COMPARISON, TESTS I & II

MEAN DIFFERENCE +

GROUP I 1.07 1.36

GROUP II 1.50 1.11

GROUP III 4.96 2.81*

*significant at L .05
**significant at .01

TABLE VIA

ALLPORT: ECONOMIC

COMPARISON OF CHANGES, TESTS I & H

BETWEEN GROUP CHANGES D +

GROUPS I & II -.429 -.27

GROUPS I & HI -3.89 -2.01'-'

GROUPS II & HI -3.462 -1.56

*significant at 4 ,05
**significant at 4...01
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TABLE Vii

ALLPORT: AESTHETIC

COMPARISON, TESTS I & H

MEAN DIFFERENCE +

GROUP I 1.00 1.43

GROUP H .45 .40

GROUP HI -.92 -.63

TABLE VITA

ALLPORT: AESTHETIC

COMPARISON OF CHANGES, TESTS I & II

BETWEEN GROUP CHANGES D +

GROUPS I & II .54 .41

GROUPS I & III 1.92 1.19

GROUPS II & 111 1.38 .74



-32-

TABLE VII!

ALLPORT: SOCIAL

COMPARISON, TESTS I & II

MEAN DIFFERENCE

GROUP I .14 .12

GROUP II -.18 -.18

GROUP III 1.42 1.15

TABLE VIDA

ALLPORT: SOCIAL

COMPARISON OF CHANGES, TESTS I & II

BETWEEN GROUP CHANGES.D. . +

GROUPS I & II

GROUPS I & Ill

GROUPS II & III

032 .21

-1.28 -.75

-1060 -1001
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TABLE IX

ALLPORT: POLITICAL

COMPARISON, PESTS I & H

MEAN DIFFERENCE

GROUP I -.67

GROUP H 1.04

GROUP III .77

-.75

.93

.68

TABLE IXA

ALLPORT: POLITICAL

COMPARISON OF CHANGES, TESTS 1 & II

BETWEEN GROUP CHANGES D +

GROUPS 1 & II -1.71

GROUPS 1 & III -1.44

GROUPS II & III 028

-1.20

-099

.17
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TABLE X

ALLPORT: RELIGIOUS

COMPARISON, TESTS I & II

MEAN DIFFERENCE =

GROUP I -1.83 -1.63

GROUP II -.41 -.18

GROUP III -a 19 -1.75

TABLE XA

ALLPORT: RELI GIOUS

COMPARISON OF CHANGES, TESTS I & II

BETWEEN GROUP CHANGES D 4-

GROUPS I & II -1.42 -.55

GROUPS I & III 1.36 .63

GROUPS H & III 2.78 .94



SUMMARY

OPERATION FA1 R CHANCE PROGRAM - FRESNO CENTER 1966 - 67

It is appropriate at this stage of the project to restate, from the original grant

proposal (ERD 495-Grant Number 4-6-000459-0499, Page 13), the premises and

projections upon which the Fresno Center program developed, to see the relationship

between the narrative desciiption of what ought to occur and the actual operational

phase which took place during the school year 1966-67.

The following is an excerpt from the grant proposal (pages 13-17):

"C. Fresno State College Project Center

Program

Differences in Teacher Preparation. It is recognized that, if the purposes

of "Operation Fair Chance" are to be achieved, significant

changes in the preparation program for teachers will have to be

established. Some experience has already been gained in the prep-

aration of teachers for service with disadvantaged children and youth

through the NDEA Institute on Teaching the Culturally Disadvantaged

which was conducted by the Fresno State College School of Education

last summer.

Specifically, it is the present plan under "Operation Fair

Chance" to move much of the teacher training program from the

campus classroom into the public school context. To serve this

purpose, one or more "laboratory" schools located in areas defined

as culturally disadvantaged and serving culturally disadvantaged

children will be used. Selected pre-service teachers will

accomplish the majority of their professional training in the
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off-campus laboratory school setting in a close living and working

relationship with the children in the school and the people in the

community.

Emphasis in the teacher preparation curriculum in the

"laboratory" school setting will be on the following elements:

1. The gaining of a thorough background of knowledge

relating to the sociological, psychological, economic, and

anthropological-cultural aspects of the school, the community,

and the pupils. The emphasis in these studies will be on the

development of insights into and understanding of motivational

patterns, value systems, self-perceptions, goals, and goal-seeking

behavior, relationships with the larger structure of the community,

and other factors and characteristics which tend to cause children

and youth to remain in their traditional disadvantaged socio-economic

orbits. The chief purpose of the intensive study of the psycho-socio-

economic matrix of the culturally disadvantaged will be to seek

ways and means, accepted and understood by the children and

the people themselves, of breaking the chain of circumstances

which tend to perpetuate the "culturally disadvantaged" configuration

within a community. The opportunity to undertake these studies

in the setting to which they are especially pertinent will be a

distinct advantage to teacher candidates and a departure from

the traditional teacher preparation pattern.

2. Supporting and directly relatec: to the intensive study

of disadvantaged children and youth in their own psycho-socio-

economic matrix described in paragraph (1) above, will be the
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equally intensive study and search for appropriate curricular

materials. It is known at this point that many of the teaching

materials commonly found in public school classrooms are

directed toward both a middle class system of values and a related

middle class experiential background. Since neither of these

elements is typical of disadvantaged children and youth, many

of the current curricular materials are either meaningless or

unacceptable to disadvantaged children. In many instances,

this has led to the false conclusion that these students are, by

definition, slow learners. The development and use of curricular

materials which have meaning for disadvantaged students and

with which they can relate will serve to counteract this erroneous

perception.

It is particularly important that these materials be developed

in the area of reading at all levels. It is clearly established that

the greatest cause of dropouts among disadvantaged children and

youth is the lag in reading skills below grade levels. Specifically,

an essential task of the project will be to develop and produce

reading materials that will be meaningful and stimulating to

disadvantaged children. Closely related to the reading materials

will be those in the other language arts skills, including oral and written

communications,

The third area in which curricular materials will be studied

and developed will be in the Social Sciences. Here, the work

will be based on the premise that the greatest need for disadvantaged
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students, even in the elementary grades, is to begin the development

of some clear perceptions of the manner in which they can become

integrated into the mainstrec... of economic life in their communities

and the nation. Based on this premise, the social studies materials

which will be explored, tested, developed, produced, and used

will be vocationally oriented. Within the general fabric of the new

social studies material will be a great deal of what might be called

"vocational information." Two purposes will be involved. One will

be the teaching of basic information derived from the social sciences

with emphasis on the individual. The other will amplify the individual

theme through an expanded study of the vocational and professional

foundations of society and how one goes about finding a rewarding

place in these activities. Expected outcomes will include some

clear perceptions on the part of students of the nature and order

of a democratic society, the kinds of opportunities which such

a society affords them, and more particularly, what one does

to select the special kind of opportunity that is most suitable to

him and how he goes about availing himself of it.

The emphasis, in summary, of the curricular materials to

be developed will concentrate on the following areas:'

e. Reading and Reading Skills

b. The Language Arts -
Written and Oral Communication

c. The Social Sciences -
The individual and His Place in the Economic
and Vocational Scheme
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Other curricular materials will be developed in the

Mathematics-Science and Health and Hygiene areas. In

each of these, the same theme will apply, that is to say,

the individual and his relationship to an ordered society.

3. In addition to the depth study of the behavioral

and social sciences as they relate to the disadvantaged and

the development and use of appropriate curricular materials

along the lines indicated in part 2 above, a third dimension

will be added to the preparation of teachers within the

context of "Operation Fair Chance." This phase

will concentrate on the area of inter- persorinal communications.

It is known, for example, that the idiomatic and syntactical

patterns of the middle class teacher often provide an ineffective

means of establishing communication with disadvantaged youth

and children. We know, too, that on the basis of poor inter-

personal communications, differences are emphasized and

psychological barriers occur.

It is also known that this lack of meaningful communication

flows in two directions. While pupils may have difficulty in

understanding a teacher, the teacher may have equal difficulty

in understanding the pupils. What is more, since the communicative

patterns are different, there is a tendency toward mutual rejection.

The question of whether the teacher rejects the speech patterns of

disadvantaged pupils as being unacceptable before they reject his

as being unintelligible is moot. The net result is a kind of two-way



students as a logical extension of the steps described in the first

three sections,. For example, we can be fairly certain that the '

actual involvement of these students in all phases of the teaching-

learning process will be a L --tier kind of methodolgy than a noninvolvement

approach. It will be necessary to experiment, of course, to discover

just how to involve them and what forms the involvement should take.

We can hypothesize, too, that, if communication can be established,

disadvantaged students will generally progress faster in a verbally

centered environment than they will in a reading centered one.

This is especially true if they are direct participants in the verbalized

approach. Again, we must experiment with the establishment,

ordering, and conducting of a verbal centered approach to problem

solvirg. We must, for example, discover the methods which lead

from a verbal situation to a reading situation. Under this ph-ase of

"Operation Fa ir Chanc e," the methodology will grow out of

an application of the foundational principles, appropriate materials,

and effective techniques of communication. The approach will be

an experimental one centering around the testing of several hypotheses.

Preparation of "0 p e r a t io n Fa i r Chance" Coordinators

and Staff. A workshop is intended for the 1966 Summer Session

to be held on the Fresno State College campus. Participants in

"Operation Fair Chance," especially those who will

teach and work in the laboratory school situation, will be expected

to participate in this workshop session, which will run for at least

four weeks and for which college credit will be given.
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Evaluative Plan. The essence of the evaluative plan involves

the development of some objective measurement of the extent and the

degree to which the work ca-ried on in "Operation Fa 'sr Chance"

has, in fact, resulted in changes in the relationships between teachers

and culturally disadvantaged children.

It is not necessarily the purpose of the major evaluative team

to concentrate on the curricular materials and the methodology

developed, although these, too, will have to be judged and tested

experimentally in order to discover which of them are the more

useful. Rather, the main evaluative efforts will be directed toward

the assessment of changes in teacher attitudes and the way in which

these attitudinal changes are reflected in increased rapport with

culturally disadvantaged students. The evaluation of materials and

methodology will be secondary to teacher evaluation; a sort of

counterpoint to the central theme.

This will require the selection and use of existing testing

devices and without doubt, an attempt to devise some new ones.

A pre-testing and a post-testing program will have to be developed

and implemented. Control and experimental groups will have to

be established. Provisions will have to be made for the handling

of test data and the systematic indication of results.

One major problem involved in the development of new

test instruments for measuring changes in teacher rapport relative to

culturally disadvantaged students is the cost. If the validity and

reliability of such an instrument cannot be well founded, the
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rejection which, in its extreme form, makes any kind of real

communication all but impossible.

It is the purpose under "Operation Fair Chance" to

break this pattern. This involves at least two distinct phases.

The first to develop some psychological basis which will permit

teachers to accept speech patterns which they may regard as

unattractive and unacceptable. The second is to develop speech

patterns, idioms, phrasing, figurative expressions, syntactical

adaptations, key words, and other forms which will enable the

teacher to achieve some rapport with his students. The key word

here is rapport; when it can be established, the teaching-learning

situation can prosper. Unless it is established, the teaching- learning

situation can be ineffective.

4. A final step in the teacher education program operated

under "Operation Fa ir Chance" will be the search for

more effective methods. If the basic understandings of teachers of

the culturally disadvantaged can be improved by intensive study

of the related social and behavioral sciences, if the tools with

which they work can be improved through the development of

curricular materials appropriate to their special tasks, and if

their rapport with students can be reinforced by means of new

communicative skills, then it follows that an effective methodology

should result.

It is the purpose of this phase of the project to seek

improved methods of teaching and working with culturally disadvantaged
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results can be meaningless. For this reason, the evaluation plan

reaches a critical state when the attempts to develop such an

instrument becomes fully operative. A fair portion of time and

money during the second and third years of "Opera t i on Fa i r

Chance" will be devoted to the production of a suitable testing

device or devices.

In-Service Aspects of "Operation Fair Chance." While the work

carried on in the laboratory center (s) under "Op era t i on Fa i r

Chance" will directly affect pre-service teachers, it is planned

that the materials, methods, and procedures that are developed will

be made available on a broad scale to schools and in-service teachers

in the San Joaquin Valley.

This will be accomplished primarily through workshops which

will be conducted by the Project staff at the request of individual

schools and/or school districts. Each such workshop will include

a survey of the pertinent information from the academic disciplines

relating to the culturally disadvantaged (psychology, sociology,

et al), together with demonstrations of the appropriate curricular

materials and methods that have been produced. When these

materials have given some evidence of their effectiveness, they

will be made available to schools in our Valley area. In addition,

selected schools will participate in the evaluation of materials and

methods originating:. in the laboratory center schools. Each of the

"field" workshops will, in addition, present the work being done in

the area of teacher-student communications in the laboratory center.



It is intended that the workshops and related activities will make

all of the knowledge, skills, and materials developed in the

laboratory center schools available to teachers in the San

Joaquin Valley area who need them. It is estimated that this

group would include approximately bur thousand teachers and

that during the full term of "Operation Fair Chance,"

all of this group would have a number of exposures to the products

of the Fresno State College development centers.

Course Changes. It is recognized that, in order to meet

the stated objectives of "Operation Fai r C h a n c e,

particularly in the area of pre-service teacher education,

certain changes in the traditional course structure would have

to be effected.

A good deal of thought and planning has gone into the

development of new course proposals designed to assist in the

preparation of teachers to work with disadvantaged children.

At the present time there is a new course authorization via

a recommendation by the College Curriculum Commiteee which

will permit the teaching of courses specifically relating to the

problems of disadvantaged students. This authorization is new

and will serve as a basis for the development of much of the

teacher preparation program under "Operation Fa ir Chance . II

The total Project will be divided into three general stages:

(1) the planning stage, (2) the operational stage, and (3) the final

or wind-up stage. I'
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The operational phase of the Fresno program clearly follows the above

declarations. An examination of previous quarterly reports, where numerous

details are contained, will substantiat this assertion.

INTERN PROGRAM

Emphasis has been on the "laboratory school setting." An internship program,

where interns worked one half day in the schools, under a contract with the

cooperating districts on a "cost of college" salary (01600) basis was organized.

The California State Board of Education authorized special credentials for

the interns to enable the project to experiment with course requirements. The

Fresno Center had the only intern teaching program in the State of California

operating under special Board authorization as provided for in the Education Code.

It is also the only intern program which is tied directly to E.S.E.A. programs

and supported from compensatory education funds. In these respects, the Fresno

program is unique in the State of California, and perhaps in the nation.

In keeping with other declarations in the grant proposal, the program has

utilized staff and courses in areas of oral and written communication, health and

hygiene, interpersonal communications, cultural anthropology, and sensitivity

training. The program details have been explained in great detail in other Quarterly

Reports. It should be noted here that the program is self-contained and includes

elements of behavioral science as well as educational methodology. (See section

on Evaluation for details.)

Operation Fa ir Chance has used a paid internship model for several

reasons:

a. It commits the district to serious involvement in the program
because an employee-employer relationship obtains.



b. The intern is able to concentrate on the program. Part-time
jobs, which dissipate time and energy of the intern, can be
avoided.

c. It creates a more realistic job situation.

it is interesting to note that much about 0 p e ra t i on Fa i r Chance at Fresno

fits into the pattern put forth by A. Harry Passow in Education of the Disadvantaged,

Part V, "Teachers for the Disadvantaged." Passow, in writing about national

perspectives, states:

"No radical innovations mark the current teacher-preparing programs. They do,

however, reveal these adaptations:

1. Early and continuous contact with children and adults in dis-
advantaged areas in a variety of school and nonschool related
activities.

2. Intensive involvement of behavioral and social scientists, who
are asked to apply research and theory from their disciplines to
the specific needs and problems of disadvantaged populations.*

3. Intensive involvement of successful school practitioners - class-
room teachers, principals, counselors and others - working co-
operatively with the teacher education faculty in planning,
supervising, and evaluating experiences.

4. Opportunities for preservice experiences with community agencies
whose range allows for more insight into the life styles of disadvantaged
students and, consequently, greater empathy for their difficulties.

5. More frequent exposure to diagnostic and remedial procedures, to
methods and materials for individualizing instruction, to ztrategies
for classroom control and management, and to material resources
tailored to the disadvantaged population.

6. The establishment of internships and other means of continuing
supervisory relationships between the college and the teacher in
service."

*(See appendix C for courses taught this quarter.)
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In the same publication, Miriam L. Goldberg proposes a hypothetical

model, which is actually functioning in the Fresno Center of Op era ti on Fa i r

Chance . (See pages 475 through 482, Education of the Disadvantaged.

A book of Readings edited by A. Harry Passow, Miriam Goldberg, 'graham J.

Tannenbaum. Holt Rinehart and Winstoe, Inc., 1967.)

CURRICULUM MATERIALS

The development of curricular materials was focused on new courses in the

teacher-training program in communications, health, guidance, and interpersonal

relations. In the area of communications, a new book of readings has been

developed. The book was also used in a special workshop for in-service teachers

in May. (Communication and the Cognitive Process.)

All interns developed individual teaching resource units in the area of the

world of work. Most of these units were used in the classes. Some effort will be

made this coming year to experiment with a model articulated program from grades

one to eight, where the units can be tested. From this experience it is expected

that a publication will be produced.

The Fresno Center of 0 p e rat i on Fair Chance has concentrated on

testing the adequacy of existing and newly produced commercial curricular

materials rather than embarking upon a costly materials development program.

Furhter, curriculum materials development is only obliquely ;elated to teacher

training at the pre-service level.

It is at the curriculum development level that school districts become

less than eager to have outside agencies, such as 0 p e ra t i an Fair Chance,
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get involved in substantive questions about their programs and materials.

COOPERATING SCHOOL DISTRICTS

Each of the districts involved in the program perceived the =function of interns

as it related to their approach to the use of teaching personnel in genevol. That

is to say, the schools in the program each provided a unique set of circumstances

in terms of student population, :Fling personnel, administrative style, and

community support. Intern, con !entaries reflect these variables and to a large

extent color the degree of job satisfaction obtained. The ability and experience

of cooperating teachers also contributed to intern satisfaction.

Districts tended to regard the intern in Opera t i on Fa i r C han c e as an

alternative to a teacher aide or to a student teacher from the College. The

concept of co-teacher or a team teacher, espoused by the 0 p era ti on Fa i r

Chance staff, was very slow in developing.

Teaching situations where two credentialed teachers are in one room is so

unique, especially in culturally disadvantaged areas, that it was difficult for

administrators and teachers to conceptualize the new roles for the teaching partners.

The situation called for dynamic, supportive leadership from administrators and

senior teachers in the schools. A majority were not prepared to accept this

responsibility.

An issue is raised here which plagues all of teacher education in America

and which is manifest in the rather modest success with the first year's program.

Historically, the training of teachers in America has been the responsibility

of the normal school and the liberal arts college. These institutions are now

being incorporated into universities and the function of teacher training becomes
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the province of a School of Education. The evolution of teacher training from

the normal school, where an almost exclusively vocational approach dominated,

to the present structure (in California) where educational methodology has become

minimal, makes it imperative that greater commitments to the process of teacher

training become a recognized obligation of the public schools. Instead of merely

holding open their doors for student teachers and providing a minimum amount

of supervision, the schools must become actively engaged in the total process of

the education of teachers.

An intern program such as 0 perar. on Fa i r Chance cannot function

effectively unless the districts accept an active commitment to teacher training

as a legitimate and necessary function of the school. The schools would like to

continue "business as usual." They are not anxious to accept additional burdens.

It is not implied here that the schools in 0 perat ion Fair Chance considered

interns a burden, but they did wish to do "business as usual."
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PROJECT EVALUATION

In the makeup of the total project, which includes the various factional

centers, the weakest link is in the concept that a program can be developed, almost

from scratch, and can be ordered in such a way as to know :he variables well enough

in advance to evaimde the center's programs. The methodological problems are

enormous. Under the best of circumstances, because the hypotheses to be tested

were not and could not be established at the outset of the programs, and each

operating center developed markedly different programs the charge to the Berkeley

Center was not realistic. The evaluative function at the Fresno Center was not

and could not be done on an external basis. Berkeley personnel worked very

closely with the Fresno Center staff in order to gather data and to maintain the

contacts with cooperating school districts. The need for an external evaluation

agency in the total project is very seriously questioned at the Fresno Center. An

extensive and intensive evaluative program was built into the Fresno Center program.

The external evaluation concept, if it must be continued, should be completely

reorganized in the light of the experience of the first year. A sharper delineation

in the roles of the centers must be made dearer.

INNOVATION IN TEACHER EDUCATION

The Fresno Center program has not been revolutionary. That is not to say

that it has not been a bellweather of change, because, in fact, it has had a

significant impact on the College in general, the School of Education, and the

cooperating school districts. It has had a significant impact on the service area of

the College through the extensive workshop programs.

Social institutions, schools and colleges in particular, resist abrupt changes.

They also resist external efforts to reorder the ethos of the institution. For a project
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such as Operation Fair Chance to have a lasting effect on the schools and

the College its contributions need to be ordered in such a way that the implant is not sloughed

off.

The Operation Fa i r Chance program at Fresno State College was

developed in an "ordered change" frame of reference. The program is certainly

innovative in the context of the Fresno State College modus operandi and the

usual way in which the College and the surrounding school districts maintain their

teacher education functions.

The literature on the culturally disadvantaged, which is now published in

copious quantities, abounds with references to the need for special training programs

in educational institutions to prepare teachers for the tough: tasks posed in the inner

cities and rural slums. It suggests that we need different ways to train teachers and

that we need to recognize the realities of the service area in which large numbers of

new teachers will enter the profession.

The Opera t ion F a i r C ha n c e program at Fresno is different and it has

incorporated those elements into the woof of its Fabric which the !item-I-um suggests

ought to be in a program of this sort. The evidence for what ought to be, however,

is almost exclusively a priori. The Operation F a i r C ha n c e program in

Fresno is, in fact, putting these logical premises to the test.

The warp of the professional education phase of the intern program is rather

conventional in design. Its design has not threatened personnel in the School of

Education, nor has it stated that generations of experience with teacher training have

no relevancy for the training of teachers to work with culturally disadvantaged children.

The program has not focused on gimmicks or cookbook approaches to the training of

the interns, but has concentrated on the human elements in the pupil-teacher

relationship.



-57

OPERATION FAIR CHANCE

1966 67

COURSE: Health Education 123. School Health

CATALOG DESCRIPTION: The health program in elementary and secondary schools;

administration of eye screening tests.

ALTERATION IN EXISTING COURSE OF ANY) FOR 0 P E RA TION FAIR C HA N C E:

Much of the reference to secondary school health will be eliminated. More
empfKnis will be placed on individual health of the student rather than on general
school <_:.-alth programs. This course would utilize the field trip and resource
persons to a greater extent than the existing course.

OBJECTIVES OF COURSE IN TERMS OF INFORMATION, ATTITUDES OR SKILLS TO

BE ACHIEVED BY INTERNS:

Informational objectives:

The students should become better informed on conditions and diseases which
produce health problems for school age students. It is important that students get
information on such problems as nutrition, dental health, communicable diseases,
posture, care of eyes and ears, skin, emotional problems and emergency situations.
The students should have some knowledge of first aid for various school accidents
as well as general safety education.

Attitudinal objectives:

It is hoped the interns will become aware of the importance of health to
the everyday functioning of elementary school children. Education cannot be
fully effective when students are hampered by illness or physical defects.
Learning takes place best when students are healthy.

Skill objectives:

The interns should become proficient in --tdministering the various eye tests.
They should also develop an ability to be observant for deviations from normal
good health. It ;s hoped they will also become somewhat skilled in handling

emergency situations which require minor first aid such as the epileptic, diabetic
and rheumatic heart child. Some basic first aid skills would be helpful. One of

the most important skills wou-ld be helpful. One of the most important skills would

be in the area of teach health. They would not learn how to teach but rather learn

to recognize the many opportunities that arise daily in which health can be discussed.
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OPERATION FAIR CHANCE

1966 - 67

UNIQUE RELEVANCE OF COURSE TO 0 PE RA T I ON FAIR CHANCE PROGRAM:

School health is most relevant to "Fair Chance" because of the kind of intern,
school children and type of situation selected for study. If "Fair Chance" is
likely to prow- anything, it will be that health is of primary concern in effective
educational programs. The student that hurts doesn't learn very well. The sick

child usually does not come to school. You can't educate a vacant desk. School

Health 323 should make the interns more aware of the importance of good school

health programs and what they can contribute to improving the classroom and general

educational environment.

TEACHING STRATEGY:

Techniques on teaching health education will be given both by lecture
and demonstration. To show: by use of various audio-visual aids, as many
deviations from good health as possible. Classroom activity will be made more practical

by field trips and actual observation of the work of school nurses. It is hoped

examples of good health teaching in a classroom situation can be observed by

the interns.

BIBLIOGRAPHY AND MATERIALS:

Haag, Jessie H., School Health Program, New York: HOlt, Rinehart & Winston, Inc.,

Rev. Ed., 1965.

Irwin, L. W., Comacchia, H. J., and Staton, W.M., Health in Elementary Schools,

St. Louis: The C.V. Mosby Company, 1966.

Smolensky, J. and Bonvechio, L.R., Principles of School Health, Boston:
D.C.Heafh.and Company, 1966.

What Teachers See, Metropolitan Life Insurance Co. NY, New York: 1960, (Pamphlet.)

A Guide for Vision Screening in Calif. Public Schools, Calif. State Department of

Education, Sacramento; 1964., (Pamphlet.)

Health Education Guides, Gr. 1-8, Fresno County Schools.

Emergency Gore fcir Injuries and Sudden Illness, Fresno City Unified School Dist.

Fodor, John T., The Legal Basis for School Health Education in Calif., Los Angeles,

Calif., Brewster Publications, 1962.
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OPERATION FAIR CHANCE

1966-67

COURSE: Psychology 200. Seminar in Psychology.

CATALOG DESCRIPTION: May be repeated with different topics. Prerequisite:

permission of instructor. Seminars in psychodynamics, personality, pschologicaI
measurement, counseling and psychotherapy, genetic psycholcgy, experimental
psychology, social psychology, applied psychology, learning, research design,
physiological and comparative psychology, theoretical problems.

ALTERATION IN EXISTING COURSE (IF ANY) FOR OPERA TI 0 N FAIR C HA NCE:

Psych 200 is an "open" graduate seminar in which the instructor determines the
nature of the course. In offering it for the Fair Chance program, emphasis was
placed upon interpersonal relations, group processes, and the development of a
healthy self concept. Much of the seminar follows a format that would be
appropriate for any group of students, but some recognition was given to the
paiticular training emphasis of the Fair Chance students.

OBJECTIVES OF COURSE IN TERMS OF INFORMATION, ATTITUDES OR SKILLS TO
BE ACHIEVED BY INTERNS:

The objectives of the course are to promote more positive self concepts in the
students, to make them more aware of the importance of a person's self concept
to his development, and to increase the interpersonal effectiveness of the interns.
It also is designed to make them more sensitive to interpersonal relations within a
group setting. A largely unstated but important outcome of the seminar is to
focus upon the individual as a source of problems as well as their solutions, as
differentiated from the social or institutional (society, school, etc.) source of
problems and solutions.

UNIQUE RELEVANCE OF COURSE TO OPERATION FA I R CHANCE PROGRAM:

Most, if not all, of the Fair. Chance students who go into "relevant" teaching positions
will face situations which place heavy demands upon interpersonal effectiveness
in adapting to frustrating and threatening problems. The seminar presents some
such situation to the interns and then attempts to have them learn about how they
can behave in a flexible and adaptable way. The seminar puts heavy emphasis
upon the development of a more positive self concept, which appears to be a
major problem among culturally deprived children. Also, by emphasizing the
personal rather than institutional elements in problems related to poverty areas,
the importance of actions taken by a single individual (the teacher) becomes more
apparent.
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OPERATION FAIR CHANCE

1966 67

TEACHING STRATEGY:

The first few sessions of the seminar are spent in an unstructured group situation.
This confronts the interns with many of the problems of interpersonal relations,
and tends to result in frustration and a variety of actions designed to relive the
frustration. The seminar proceeds to examine some of these problems through
examination of literature and through actual "working through" of the specific
group problems. Attention is then directed toward the self and its importance
in adapting to "new" interpersonal situations. An attempt is made through
discussions, lectures, and field exercises to expand the self concept or to consider
olternative characteristics of it--in short, to bring about some change or at least
recognition of possible change in the self concept.

BIBLIOGRAPHY AND MATERIALS:

Texts: Mark Abrahamson, Interpersonal Accommodation. 1966.
Don E. Hamachek (Ed.), The Self in Growth, Teaching and Learning. 1965.

A wide variety of texts and readings are relevant to the seminar, including much
of the material on group dynamics, training groups, and an increasing list of
books and articles on the shelf.



-56-

OPERATION FAIR CHANCE

1966-67

COURSE: Advanced Education 175. Occupational Analysis and Information.

CATALOG DESCRIPTION: Theories of occupational choice and their importance for
counseling; sources of guidance information; community surveys; job analysis;
follow-up studies, work experience programs; placement programs.

ALTERATION IN EXISTING COURSE (IF ANY) FOR OPERATION FAIR CHANCE:

Adoption of a textbook for mid-elementary and junior high school level to go
with texts already being used.

OBJECTIVES OF COURSE IN TERMS OF INFORMATION, ATTITUDES OR SKILLS TO
BE ACHIEVED BY INTERNS:

To aid in developing competence in occupational information as follows:

(1) Competencies in the classification of the World of Work.

(2) Competencies in the description of the World of Work.

(3) Competencies in variation in occupations as a result of
socio-economic changes.

(4) Competencies in training and placement facilities.

(5) Competencies in collecting, evaluating, abstracting, and filing
of occupational information.

(6) Competencies in use of occupational information.

UNIQUE RELEVANCE OF COURSE TO 0 PE RA T1ON FAIR CHANCE PROGRAM:

This course provides the student with information that will allow him to
discuss and teach occupational information.

TEACHING STRATEGY:

Lectures

Seminar discussions on problems developed



OPERATION FAIR CHANCE

1966-67

BIBLIOGRAPHY AND MATERIALS:

Adams, Chas. Career Facts: 1966-67. Addison-Wesley Co., 1966
Adams, Chas. Job Facts: 1966-67. Addison-Wesley Co., 1966.
Burk, C.S., et al, Chi!dren's Literature in the Elementary School.

Holt, Rinehart, & Winston, 1961.
Crosby, Muriel (Ed.), Reading Lcddrs for Human Relations. American

Council on Education, Washington, 1963.
Ginzberg, Eil, The Development of Human Resources. New York, McGraw-Hill

1966.

Other assigned pamphlets and readings.
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OPERATION FAIR CHANCE

1966-67

COURSE: Social Welfare 127. Group and Community Services

CATALOG DESCRIPTION: Group and Community Process and Socia! Services to meet
human needs.

ALTERATION IN EXISTING COURSE (IF ANY) FOR OPERATION FA 1 R C HA N C E:

Ommission of content concerned specifically with social group work and group
serving agencies. Addition of content normally included in Social Welfare 20
and 121 about the basic Social Welfare Systems in the United States and their
development in relation to Social Welfare.

OBJECTIVES OF COURSE IN TERMS OF INFORMATION, ATTITUDES OR SKILLS TO
BE ACHIEVED BY INTERNS:

1. To acquaint students with the fundamental economic security programs
incorporated in the Social Security Act, and with a range of other
governmental and private social securities of potential use to the
children they teach.

2. To help students see that organized social welfare systems are a normal
and fundamental component of all modem industrial societies and not
merely residnal programs for people who are in some way deviant.

3. To modify the negative attitude toward public welfcire and the people
who use welfare programs which are commonly held by people in our
society until they have acquired the knowledge detailed in items one
and two above.

4. To acquaint students with the profession of social work to the end that
they may be able to work with social workers more fruitfully.

5. To encourage students to see the needs of the families of the children
they teach as well as those of the children themselves.

UNIQUE RELEVANCE OF COURSE TO OP E RA TI ON FAIR CHANCE PROGRAM:

Teachers who work with "disadvantaged" children need to understand the effects
I". of social, economic, and educational deprivation upon the children and their

families. The educational task can be greatly facilitated by use of other agencies
of society specifically charged to help families meet fundamental physical and
economic need. Knowledge of these agencies and the profession that staff them
are essential to the total task of hefiling disadvantaged children break out of the cycle



of poverty.

TEACHING STRATEGY:

Lecture and discussion were the pimary methods used in the classroom. Each

studetit completed two home visits and wrote a cursory social history based on
each of those visits.

This information was compiled by the instructor to show the extent and seriousness
of a whole range of economic, medical, social, educational problems which beset
i'heir families. Each student as a member of a small group participated in a study
of one major social agency in the community. Information gathered in these
studies was written and distributed to all class members.

BIBLIOGRAPHY AND MATERIALS:

Texts:

Wilensky, Harold and Lebeaux, Charles. Industrial Society and Social Welfare.

Ross, Murray G. Community Organization

Bisno, Herbert, The Philosophy of Social Work.

Friedlander, Walter_ introduction to Social Welfare.

Child Welfare League of America. Child Welfare (Monthly journal)

National Association of Social Workers.Encyclopedia of Social Work

National Association of Social Workers. Social Work (Monthly journal)

United States Children's Bureau. Children (Monthly journal)

Harrington, Michael. The Other America

Cohen, Nathan E. Sock' Work

Stein, Herman and Cloward, Richard. Social Perspectives on Behavior.



. Northern California Council
On Economic Education

&SID CFF;CE SAA F.RANC:SCO STATE COLLEGE SAN FRA.NCISCO.CALIFORNA 94132

April 19, 1967

SPECIAL ANNOUNCEMENT

A three-week summer workshop in economics education will be offered at
Fresno State College starting June 19, 1967, ending July 7, 1967. This
workshop is specifical!y designed for teachers who are interested in learning
more about the content of economics and in the methods of teaching economics
courses or incorporating economic content into existing courses or units.
Special attention will be given to the relationship of economics and the world
of work. The workshop is scheduled from :00 - 4:00 p.m. daily and will
include lectures, panel discussions, small group discussions, and visiting
speakers from business, labor, and agric .ture.

College Credit: Three units of credit may be earned by enrolling in Elementary
Education No. 2255 or Secondary Education No. 225S, "Workshop in Economic
Education." The fee for these three units is $6000-

Scholarship: Nominal scholarships for forty teachers at $30.00 each are
available. Apply to: Dr. Lester J. Roth, 2297 East Shaw Avenue, Fresno,
California 93726, before May 19, 1967.

Sponsors: The sponsors of this workshop are: Fresno State College School of
Education, Operation Fair Chance, Northern California Council oti Economic
Education, Joint Council on Economic Education.

Workshop Staff: Professional economists and educators on the staff are:

Dr. Vernon A. Ouellette, Director Director, Northern California Council on
Economic Education, San Francisco State
Coll ege . Acting Director, Center for
Economics Education, San Jose State College.



0. Ca/derv/cod

Dr., Karl Ft:II:

Dr. Clair Nelsen

Dr. Lester J. Roth

Dr. Richard Sparks

1.)rofessor of 2,usiness Aeministraic..: and
Int,anational Trade, University of SoJer.,ern
Cclifornia. Regional Representotive, Joint
Council on Economic Education..

?rofsscr of Economics, Fresno State Cot
Chairman, Housing Authority of the City and
County of Fresno.

Professor of History and Economics, Fresno
State College

Director, Operation Fair Chance, Fresno Center.

Dean, School of Education, Fresno State College.

Doily Schedule: Each day will be broken up somewhat as follows:

1:00 - 2:00 p.m.
9:00 - 2:45 p.m.
2:45 - 3:00 p.m.
3:00 - 4:00 p.m.
4:00 - 5:00 p.m.,

4:00 - 5:00 p.m.

Economic content presentation
Group discussions
Break
Questions and answers, discussions, panels
Vc_3ntart sessions (except for three days)
Consultction with staff, audio visuals,
mcterials, and publications
Three sessions required with visiting speakers
from business, labor, and agriculture

Topics for Discussion: The following economic topics will be covered:

What Economics is All About
The American Economy in Action
Realities of a Mixed Economy
How We Raise Living Standards
The Pove-ty Problem in the United States
Depression and Inflation
Money, Banking, and Monetary Policy
Fiscal Policy
The World Economy
International Trade
Underdeveloped Countries
Other Economic Systems



kr.; 4.4 amp es ale. iall as a= tra c, an experiment in teacher preparation

GRKS.HC? W. 5

Econcm:cs 102
Scciolocy 11;
Advanced
Education 280

Total:

Fee:

- (2) units
- (2) units

(2) units

(6) units

SI20.00

Reading Period:

Classes:
5:00 A.M. -
1:00 P.M. -

June 19-July 3n, 1967
July 3I-August 13, 1967
12 Noon

M. (daily)3:00 P.

POVERTY, ETHNICITY, AND EGLCATION

Operation Fair Chance at Fresno State College is pleased to announce the
above-named workshop for teachers of culturally disadvantaged children and youth.
Nominal scholarships of SbO.O0 each are available on application for fifty teachers.

The workshop officially begins with the reading period on June 19, 1967, and
teacners are expected to purchase the required reading packet and to complete the
reading of these materials prior to the beginning of classes on July 31, 1967.

WORKSHOP STAFF

Dr. Bruce Wilkin
Workshop Coordinator

Dr. Martin Tarcher

Dr. Uvaldo H. Palomares

Mr. Jess Walls

Dr. Sethard Fisher

Dr. Lester J. Roth

Assistant Director, Operation Fair Chance
Fresno Center

Chief Consultant, Social and Health Sciences
Continuing Education Services
University of California Medical Center
San Francisco

Assistant Professor of Psychology and Education
San Piego State College

Director of Intergroup Education
Riverside (California) Unified School District

Central District Supervisor
Office of Economic Opportunity
San Francisco

Director, Operation Fair Chance
Fresno Center

APPLY TO

FRESNO CENTER

LESTER J. ROTH, DIRECTOR

2297 EAST SHAW AVENUE
FRESNO, CALIFORNIA 93726

PHONE: (209) 222-7761
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Operation fair Chance
ECONOMIC EDUCATION .'s ND THE WORLD OF WORK

SUMPAFR 1967

GROUP A

Boca, Betty

Clark, Dean

Conner, Dennis

Damir, P.aymond

Eliis, Judith

Fink-0 Pauline

Hewlett, Dale

Quick, Edith

Stockton, Cleo

Smykal, Jean

Terrio, Walter

Thomas, Lou:se

GROUP B

Doyle, Aloha

Engs.tran, rr-rt

Finley, Joel

Groelinp Crayton

lizinshasx, Pozel

Hoyt, Helen

Jensen, Helen

7,r1/4nutison, Ken

ewis, Johnny

Petersen, Daniel

Prcdy, Mary Ann

Hel
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ALRERT L EPORE

PROJECT DIRECTOR

BY

Lesii°-er Direcror
Frame, Center

Fresno, Ccdifornla



C=PL RA T i 0 t3 FAIR CHANCE

FRESNO CENTER

fstii% r)-77:°' REPORT NO. 7

771This report is concerned with actiVirraS , resno Center tr' off. 7-entember 1, 1967

to December 20, 1967..
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excessive in the first year. The present ratio is 1) to 1 for Elementary supervisors and

7 to 1 for Secondary supervisors. Preliminary discussions suggest that these ()resent ratios

are quite satisfactory and represent a ratio closer to optimum.

Several course placements were changed from the :list model and several

education courses were consolidated into a larger methods bloc,: (See Aopendix C).

The first year schedule provided on-the-ieb training for interns during the first

half of the semester, but no formal instruction in educational theory or methodology..

Cooperating teachers almost unamirrously agreed that this retarded the intern's readiness

and progress toward productive teaching. This year educational theory and methodology

were incorporated into the first half of the first semester, while the behavioral sciences,

Psychology 200 and Communication 123, were held for the second half. Evidence to

date suggests that the present plan is far superior to the original.

A priori, this suggests that an apprenticeship approach devoid of formal supportive

instruction in theory and methodology not only retards the training orccess, but places a

burden on the cooperating teacher that most are actually unwilling to bear.

Several other variations from the first year model are also planned. Frequent

social meetings for interns are being held. They invariably end up as cathartic-instructional

sessions and add an educational dimension which does not aopear on 7; coer, This chase

ought to be expanded, but budget restrictions limit its exploitation. Suoportive behavioral

science courses are to have greater emphasis on problems and field study, as opposed to

traditional lecture-discussion processes. This change i also a consequence of the exoerience

of the first year applied as a self-correcting factor.

As of this date, all 29 inierrss who started the program are making satisfactory progress,

and no dropouts are anticipated. Many interns will be shifted to other grade levels at the encl

of the first semester. This will permit oreoaration in more than one grade level in most cases.
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S .:ns!rt evaivalion Growth of inies-ns in the arc= or un-lerstandiro and rapport

I r
asprtya.z Ctl!ierell se.C31111Cr. a:a .S.:.1.1.tiS C-CChirig,- interperso.-zal

I- a a- .4re some Cr :tie. MOIGT expectations oi 1z:oleos- Curtailrr.ent of ihe Ludcsi ar.d thz

I.. * t ; r I. ..aresaire ot GUIISS ster'yee sc..5.1,:c...ez 2.1c- C 'lerl Of t:S. cicia ye--2r sr, .---
-

this yes.: are th escta= Teacher sf:-.t;i'r..:Se.
,=1110111111

4.. ai .4.14 AO. 4 V Z

I r !Mnre ;- r C;" e;" *" 0.1on zsrarus Grill ealtseS-. _riag.

intern, and teache-r-cooralmror "'Acre carelul choice of cos-_-ipsfaiing ter-tch1-- .44...

beneficial to the intern-teacher ;earn, es corroborated by the ikerczmarsi os Values Sole,.I.II/NO.NalM

which is significantly higher (P: 4.01) this year. The WA! hos noi yel been scored for

comparisen with last year's croup.

One of the important inde x. of intern commitment is the unsolicited behavior

,on behalf of siudents. Only some frieze ci,oste and beyond r, acilvtiles kamvn

to the Dera ti or: Fa r C ha n r- e staff,- k2--t----uallv izes.,--ause they are done comp:leis-iv

on the initiative of interns. Soma- exare.ples follow:

An intern who teaches Science at Irwin Junior High School

'preciorninantly Negro) is conducting, with his students, -an

ecological and seasonal study of Yosemite \tall eya Each week

'Saturday) he takes four or five- students to the Valley, and

they bring back inforrnation. It:111=n all khe class has mrtde the trip;

inforrnation will be pooled and discussed, This is already paying

dividends in rapport, knob-s, z e, r:nd interc-s.

An intern at Sequoia Junior lila School .,prerioi-oinaritly

takes students to College akhietic events, "scrounging" as rnany free

tickr-ts as he can from the Athletic Director.,



a
1.; ON 1100 Ii 2 .1. ;

:12:3 020113 17-11C11: 710 !KC- L.

Fier refaticris etr3 ccra,..--. cescut Crif;

ths--. scheas increc.-,ed their ccritzt-cts kh p-arents,



December 5. 1967

Dr. Albert Lepore, Director
Operation Fair Chance
California State College at Hayward
Hayward, California

Dear Dr. Lepore:

RE: Budget for Fresno Center of Operation
Februaw 1, 1968 - June 30, 1968

-air Chcince

The follwing figures represent a breakdown of the financial needs of Operation
Fair Chance at Fresno in order to function at our present level until _tune 30, 1968.

FUNDS NEEDED:

Direct Costs:

1. Salaries and Benefits........0
2,, Other. 0 0 0 0 0 0 0 0 0 0 0

Indirect Costs: (70/0)
Total budget for 2'1/68 6/30/680 a.

Director (Roth). a a O o 0 a o $9, 524.00
Coordinators (Simpson and Chun) $11, 116000
Support Staff (Andreen and tvi i I Is ) $6, 843000
Coordinator (Wilkin) -0-

Facilitiesa a a 0 0 0 0 00 a a .$2,200.
Communications a 0 0 0
Equipment. o 0 . a a

Office Supplies. . a
Instructional Materials.
Services (Duplicating and

Printing). 0

Consultant Servicesq, a 0

4 700000
0. -0-

00 . $ 200.00
O 0 0 .4: 600.00

* 0

0 0

CO

150000
850.00
750.00

.$27,483.00"=
O 0 0 41 Zrg0 00c=`;':

$32,933000
$ 2,305.00

0 .9 .$35,238.00
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9

.-eZZ1.

r

Total

1101.1121111!

1'7

Total funds needed to operate Febriory 1, 196S-June 30, 1.63 5,233 03

Total anticipated bolance on hand, ionua:-/ 31 1968.

ADD/T1ONAL CAI

$14583.00

320 655,00

The foregoing figures represent the substance- of cur financial situa.tion,. They are
essentially the same as reported to Po_il Lawrence, ac.t...1 fo: -iced the basis for his request
for $20,000.00 in additional support is the Fresno Cent.i.:7 of Operation Fair Chance
from the U.. S. Office of Education,. The figures rergresent a ".survival" budget and in
no way represent the level of support re-quired to do the job outlined for this center in
the project prospectus, We have, of course, long since abandorteci cur initial plans for
this year and have maintained a bare bones operation since last June, when it became
clear that we would not be able to coniintie after January 31, 1968 without additional
support.,

You will find in your files a letter from EITI: 1 Towes to me in which he assured me that
he would transfer the required funds in order to keep u:.; going , when 3 was able to be
exact about our needs, I told him I wouldn't hcve that ficure before November 1, 1967
at the earliest. This correspondence %%MS 79:Tome to my protest that he had reduced

budget athitrarily from $141, 000, 0-J to :1;125 COG r(.1, !tart time i dif?nit know
that this pen was busy cl-.0?=-1-...o out an adr!iticnal - 000-00, banging our totai down
to $135,000,- Oa,

As I indicated to you ci the rr.:12.: .-171 in Jour off:s.F.., we nave c,,,c7ated on a budget level
cabitrarly determined by Lawrence or-f3 Toe-os, The,/ r-cde it Quite elec.; thrst they would
split up the second-ye,,..-.:7- zi.p- o-i-t r,-,31ey ..1"2.39, ODO Orij Fit - Cr.a= t!-.at they
eidn't reed or want my civice,
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Dr. Albert Lepare
e tree

December 15, 1967

I do not knrw: the e.x:ent of the funds to be transferred from Sacramento and Berkelsy,
but I expect t3 GI khey will ha sufficient to b3i. 05 out until the U. Offic of Educctic--,
can come through with the $40,000.00 additional support for the project

Last week we had a meeting about Operation Fair Chance with Congressman Sisk;
President Ness, Vice esident "fuller, and others. Congressman Sisk indicated he
wonted a detailed set of paiiiculars so that he could assist us in securing the promised
support ($40,000.00) from the U. S. 0. E. If I can maintain my composure, will
give the Congressman the story of the rope of the Fresno project.

In ten-ns of cash flows we can last through January
After that date vie will need new money.

have requested a transfer of S3f,!0.00 from Catego
rent.

Sincerely,

Lester J. I Director
FRESNO 3 ER

Operation Fair Chance

LIRtrna

31, 1968 withoi,t a transfusion.

ry Viii to VII in order to pay our
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lrasrns continued

NAME OF !WEIN

1=7._ visirs, Jane Knee

16. Mrs=, Phyllis Mann

17:. Miss Phyllis Mehrten

I:It Si-.tOr, MISS JULtitit 31fUllt.It

-15-

SCHOOL W:-ME A WAS EARNED
MAJOR

Fre.-mo State College
History

University of IA'isconsin
Occupational Therapy

Fresno State Coll,--go
Speech

University crilifornia (Davis)
Si ological Science

19 Miss Catherine Moffett University of California (5.-fo P.-arbara)
Anthropology

20. Miss Carolyn Nelson

21, Miss Marilyn Papagni

University of California (S:rb Barbara)
Spanish

University of Santa Clara
Biological Science

220 Mr. Alexander Rodriguez Univeisity of CCififorn7:a (Salta_ allrbarc)
History

23. Miss Joann Selkirk

24. Miss Mariee-n Shecter

25. Miss Jeannette upon

26. Miss Kathleen Tyson

27. Miss Cathy Vas Dias

28. Mr. Douglas Wichman

Fresno State College
Speech

University of California i:Salta Paexra)
Sociology

Univetsity of California Davis)
Spanish

Fresno State College
Social Science - Sociology

Fresno State College
Social Science - Sociology

Fresno State College
Are

29. W. TimoThy Williams University of California (Davis)
History

Appendix B

SCHOOL ASSIGNED FOR OFC
GRADF

Irwin Junior High
Seventh, Eighth and Ninth

Winchell
Third

Lowell
Fifth

Irvin Junior High
Seventh, Eighth and Ninth

Kirk.
First

Jefferson
Fifth

Sequoia Junior High
Seventh, Eighth and Ninth

Sequoia Junior High
Seventh, Eighth and Ninth

Columbia
Third

Jefferson
Sixth

Irwin Junior High
Seventh, Eighth and Ninth

Columbia
Fourth

Winched
Third

Columbia
Sixth

Jefferson
.Sixth
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SPRING SEMESTER

SESSIONFIRST NINE WEEKS - AFT NOON

Sub. No. Units Hours Day

Sac Wel 127 12) 1:10-2:00 MILT & Arranged

Soc II/ (2) 2 :10 -3:00 MWF & Arranged

E Fd 307E (Primaiy) :9) 3:10-4:00 IvIWF & Arranged

F Ed 1070 (intermediate) 2) 3:10-4:0D AAWF & Arranaed

E Ed 167 (Primary) Arranged - A ,11A

F Ed 1674:Intermediate) f

a)
et- Arranged - A _AA

S Ed 167 (Junior High *1,3) Arranged - A ultA.,

SECOND NINE WEEKS - MORNING SESSION

H Ed 123 (2) 8:10-9:00 MWF & Arranged

E Ed 100 13) 9:10-11:00 MW & Arranged

E Ed 107B (Primary) 9:10-11:00 F & Arrangs-d

E Ed 107B (intermediate) (2) 9;10-11:00 F & Arranged

167 (Primary) (3) Arranged - P.M

E Ed 167 (Intermediate) (3) Arranged

S E.d 167 (junior High) (3) Arranged --



{ Spanish-Speaking Child
in the Schools of Central California

On unit of college
credit offered:

EDUCATION 353

PRE-REGISTRATION REOUIRED

Return attached registration slip to:

OPERATION FAIR CHANCE
2297 East Shaw Avenue
Fresno, California 93726

Appendix D

Co-Sponsored by the
NEA Relations Committee of
the Central Section of the
California Teachers Association
and
Fresno State College
in cooperation with
"Operation Fair Chance"

IfORKSHOP:
"ENGLISH AS A SECOND LAUGUAGE"

2-DAY SEMINAR

Saturday, January 6, 1968 and
Saturday, January 20, 1968

Both sessions at:
Extension fee: $16.50
(Check should be made payable to Fresno State College) The Fresno Hacienda

Clinton Ave, at Hwy. 99
Registration and Luncheon fee: 56.00 (includes both sessions)
(Check should be made payable to Operation Fair Chance)

Both remittances may be sent to OPERATION FAIR CHANCE with
registration slip .

Return to:
Operation Fair Chance
2297 East Shaw Avenue
Fresno, California 93726

REGISTRATION FORM

THE SPAN'S:II-SPEAKING CHILD
in the Schools of Central California

Name Telephone

Address City

Education 353 (1) Unit Yes No (Make Check payable to Fresno State College
for $16.50 for credit)

(Make check payable to Operation Fair Chance ($6.00) for registration and luncheons)
Return to Operation Fair Chance, 2297 East Shaw Avenue, Fresno, California, no later than
January 1, 1968.

Note: Additional copies of this registration form have been mailed to your Chapter President.
Copies may also be secured from CTA-Central Section, 5330 N. Fresno St., Fresno 93726.

4.



PROGRAM
"THE SPANISH SPEAKING CHILD in the Schools of Central California" Fresr-o

Hacienda, Clinton Avenue at Highway 99. Fresno California
JANUARY 6, 1968

8:30 9:00 Registration

9:00 Introductory Remarks
Dr. Lester J. Roth
Director, Operation Fair Chance
Instructor of Record, Fresno State College

9:1S Keynote Address
Dr - Ruth Howard
Chairman, Department of Foreign Language
Lowell High School, San Francisco
Member, State Cur--iculum Commission
Chairman, Committee to Develop Criteria for Textbooks

for the Teaching of English as a Second Language

10:00 COFFEE

10:30 "Contrastive Linguistics and the Teaching of English
as a Second Language"
Dr. Frederick H. Brengelman
Chairman, Department of Linguistics
Fresno State College

Reactors: Mrs . Helen Randolph Forbes
Mr. Eddie Hanson, Jr.

12:00 LUNCH

1:00 "Modern Methods in English as a Second Language"
Dr. Milton Wohl
Assistant Professor, Department of Linguistics
Fresno State College

Reactors: Mr. Eddie Hanson, Jr.
Mrs . Helen Randolph Forbes

3:00 "Federal Program on English as a Second Language"
Mr. Monroe Sweetland
National Education Association



PROGRAM

JANUARY 20, 1968

Moderator: Mr. Armando Ayala
Bakersfield City Schools

9:00 "Developments at the State Level"
Mr. Eddie Hanson, Jr.
Specialist, English as a Second Language
California State Department of Education

10:00 COFFEE

10:15 "Head Start and Pre-School Programs"
Mrs. Phyllis Sheets
Directcr, Special Services
Arvin Unified School District

"Materials for Instruction:
Mr. Mike Navarette
Teague School District

11:15 "The Project"
Dr. William Stockard
Assistant Superintendent
Merced County Schools

Mr. Richard Bacca
Director, Regional Demonstration Project-Migrant Education
Merced

12:00 LUNCH

1:00 3:30 "Kern County Programs"
Dr. Arthur Parrott
Foreign Language Consultant
Kern County Schools

"Tulare County Programs"
Mrs. Eva Henning
Coordinator, Language Arts
Tulare County Schools

"Fresno County Programs"
Mr. Ruben Barrios
Coordinator, English as a Second Language
Fresno County Schools

3:30 Summary Dr. Lester J. Roth
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i=7...2.-`s KATIE COLLEGE

SUMMARY AND ANALYSIS OF 'T.-ACHING TECHNIGUE POLL'

F

cc;

cs:.,-?. stur:y

st-.... OM &Ty

tfe---E--21 inteTacrica ans. yes

ikez azafisis

p1.cgromerl instruction

cction res..Aarch

- . girup praCess

inguicy training

bvaiir-tarznitv

taxonomy of -sues kionina

experimental design

am r.

Fr--..c.tenvy of /tem Estirs-s Average
Patina

1 9 5

.0 2 0 3 1 19 4.-40

1 2 2 4 '13
of

Id
3 80

0 5 1 4 t 13 3.5';

6 1 3 . 's

0 6 4 1 4 10 3.32

1 8 1 1, 2 12 3.24

2 7 2 1 2 11 3.08

1 8 4 2 2 2 2.80

8 4 2 3 0 8 2.28

12 c6.

6 12 2 2 2 40

Frequency of irt-Sivi 6,7c.4

X X f 1,

48-50 1 33-35 3 21-23 1

45-47 30-32 1 18-20 1

42-44- 2 27-29 2 15-17 0

39-41 8 24-26 2 12 -14 3

36-38 0
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Uss of Nor:am Danca with
Cefttsratty nisadvantaged
Children

READ Program

.44'.6.c.As an intsgrat part 02 i;').P en--a:4,t; pr .,...gram a raioased 14me progre

-been- in of3r.:ratif.m. intsrns hr:ve bmtun in-c!zzrcia of t;IL: ctassmcms

operatiny techers hzive had released tim.:;

The teachers have used these raleasod time oppori-unities
c'el; tz..111

Severa a visited other schoos in the system for a three-day period, observing

Instrucivono: techniques In reading. Several observed phonics apprasches,

othors spant the time becominq famiiiar with the Roberts Reader Sc7ries: a
iinauistics approach to reading instruction. Other teachers visited instrt!ctiortal:



media centers znd AMP s.rd r?r-urrs 7Y7Y-

out a diffarens orade fevsl in their o-en -9,
a.a-ad

for home visit "th Anothsr CV".1.:11 itsal a with the

Sul;iv;- 3rcm-c=c,-! Reatinc V.Lz.thod te;trhers used the time for

cl

S! R03 1:?1,K -

I
avl ; 4.

Lincoin F.C11Q0i in Fresno fraz June 7 to july 26,

NI;

ILT,7..chure att-e.icase..

The thrust of the workshon is to concentrate on "Non-iii es R Concrr" in which

art, music, and drama experiences will be emphasizzd.

PLANNiNG FOR 1968-69

In addition to tha devetopment of several budget proposals, a recruitment

program has now produced over one hundred and fifty applicants for internships

for next year. Budget "C" propose a group ; forty-eight interns for next

year. If no additional funds are authorized, a reassescment witi necesser*,

but an abbreviated program of some sort :Ail be maintained: supported

principally by colege funds. Commitments have been secured from Fresno
^: ,_
Leif"

Unified School District off iciaEs for a continuation of stipends for next

year's interns.

EVALUAT1CN

A limited evaluation of this year #s program and a followup of last ye;r/t.

:nterns is in progress. It is under the direction of Dr. Harrison Madden of

the Opera ion Fair Chance advisory croup. The scope of the inquiry was

detailed in flue last Quarterly Report.
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REQUEST FOR APPLICATION

Name:

Address:

City: State Zip Code

Application forms will be processed on receipt and places will be reserved as far as facilities permit.

MAIL TO:

Dr. Lester J. Roth
2297 East Shaw Avenue
Fresno, California 93726
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. .
r--1:1-12 ___ al c4 ;.).ctli,n-: %los succ in accomplishing

; x ;
Its fAnpose. iney v :ere GSKC-4:- egst:cr.ve 1171027Cirs was in v? paring

2 1f-0 be teacriers in me puff is scgool ;h rliiC.111 Vies rate the

eiIect cm the intern group CS a whole and on him as an individual. -11t-iese scores

were averaged, thus Foviding two a .lures of effectiveness. On on eight 1-..oint scale

r . 2.ranging from ti've:y unsuccessiui ra very :heir responses c: ucea a iziaz_ln of

v.-hart app/ied io the intern c'St3D a v.-hole C trIten the indiwid=sal intern appl:ef:- .

to 1 roup felt that the 72:ogre-in was slightlyTilinfzet 231..rev:

rf-orenarin---= them the specific E-Circei cr-o,,no asked to indicate the succe-est 4

;ft a a be r 1 ;e. .1.42the program .n oent-Ling Lte icacriers of chsadvanraced the
3

means were 6.1 for both the group as a v,rhole and for eoch indivirkially. These last

deco are consistent with other data which indicate that the interns felt that

Fair Chance should have given move attention io the specific purpose of the 17.7:70.3-crtifi

4 zX; ;aiI:nougn he overat: anlitme toward such Spec; ;C prep-oration Was clearly a rrozinve

one

31 a :-:n :mole :fie k 1:1%.;ES nie two0Aliow........Pra.1.
whom they had most frequent cont ac."-. ,..ppeluson tax supervisels-=

c--rifi their master teachmrs. The stoe-rvisons I=.1t,-,,d on a 90 question/v.-Aire wan a

maxirgurn score of 20. The resultent mean was 1571; however, II tvio Ve.ry ow scores

(22) are eliminated, the ::macri rises to 17.r,O. Eoth rge-ans indiccie consideraL.Nle satisfactie,n

with their supervisols. their master teachers wee rai-ed on two vaiab!es: 1' cs =,-.0;,;

modei of a public school teacher arc lb) o c the disodvai-Hag=d

ratino ganie-e- teachv as szo::::-1 for the inte-iins, a 15 iseaii Win: -,
'

consiTucS-ed. Ertch inketri was toted on a six paini scaie from "r-le-ve- !rt., n-f,,,Etar

Lriie 4.
i..7.7.:Dr. To six ::;oin=s vihich made a maxiirium sco:e, /7 '
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"neutral" or mid point 4.0. Using this sco ing system, the self description of the

it eC+s gToup as a whole was as fotr"ws:

he . . .
Teri niceicn seem most CIZSCriperle. o :hem wesre Good (5.70), Strong f,5,55).

Sticcessiu 5 AcE:v=(0 tr
c'a, Positive 5 Acr In-porka f5,3),, To a ietse:

extent thcq, saw tr% eir...selv GS Star' le :nre---ess-In,- -"/ GO and Wiserr-- 00.. On1 r
0 z

two scales, Fast--51-.1.w, and acikable- Cahn, they we. re more equidisiant lzetween the

r.ofesi4 75 find 65 Thus.. as a group the Intel-as tended to have a

folio:1-11e attitude tc.-Hattls themselves as individuals.

ft must be kept inmind, however; that while their ritwn respome-s were positive,

they are not exree-mely high, indicating some eeservatic:ns about thei.- fagafable quality

of theic self concept in Cvc: a few interns had scale profiles toward the low end of

the scale, indicating negative self concepts. The :elation.ship between variabilities in

self concept among the interns and °the; variables studied will be p.---ented lat

The view the interns ao of themselves :tit consistent with information 1-141227.54.j

from other sources,. irduding superviso.s, ic-achers, and others on the :rainina

staff. it was also consistent with the eesults f.-orn the dogrreatism scale administered to

*ie. interns. The doc:mastism scale .?.okeach, The Open and Closed 1960) measures

the deg.;-ee of willingness io remain open io new inf-binsation and io new flames of reference.

A person who scores high on the scale tends to resist changes in his attitude stfuctures

and maintairis a rather dosed system of beliefs even in the face of data which contradicts

or qualifies his posii4on0 A short form of '.-he dogmatism scale was used ",Troldahl and Powell,

1CfgZi`OCSC.1 corcese
/..M101111N.

44, 21i-9 1) wilich :1C'i cCrilRe frrj-la. 90 to 140. The intems} tvngs--

was from 33 to 99 with a median of 49 and a mean of 55.8. This indicates that the overdl

tendency of the interns is toward thE., mos:

to new situations

rant and less doi.yriatic approach



Since_ the into is were being trzined c Nvo-,:: I:vial culturally disadvantaged

youth, it seemed irnpo2---mt to e;:amine cnly he 12-iterre general tolefance, but

also their views of the specific pupil croup involved in their training, In one measure

of ibis, the interns were asked co complete the se ':antic differential self concept scale

described on previous page) as they felt the culturally disadvantaged student would

fate himself on the ine intents p e at cle ma; such children icik see th set tee;

. ;
pr222,a.12y Gs 2Jrnuccesstut 2 :-.1) cri,irc-,,--r,oi= 9 71 Ner:ar4-irs'2 9oS "-r z o r

11NiNIO./MonlIsa110.lasswItOOMINIIMr

26- -*-~1kao es I-.1i#S;;C 02 the ; concepts we -e Slay.
re. 43

i#) 7 .11 17.. - x s . z, 2- g-L-. $

PrO.-5 L.,...eatiouGkoeo.); 4., 8.v Only ;he dimensions
.11.410.11.1.

of Vs^ Foolish (4.04) and intwectirr:Urtinieresiln--; 00) were abcu; eauidistant_2
MmilbmwEr7111 wwl.wwyow10.41.1.,

izel-;f-Ben the ti.z.ro opposites.

it is apparent that the inters perceive cuturally disadvantaged student as

having an unfavorable or n-egative self concept. Perhaps such a concbsion shou be

qualified sornewhr-2t bemuse the judoment which end of the continu:=m

is favorable is made on the basis of cia:s values and not th053 of many of the- 4 -

chi:dfen involved. However, Iran the point of view the predicted se12: concept

pattern was unfavorable_

The picture the interns had of thei:s:uclents ascreed with the one thni- they

felt their master teachers had. , his was detc.-..m122.zo As King ne Interns to canpiete. .

:lie self concept scale as they resi their ow ri inc2ste7r '-:-r.--..acher would predict ;-he self concept:f r

of the culturally disadvantaged student to k-e. The ivio self concep pattems wove QUike

. ; . .
small differences interns filet r

would Ri-edict that the s'Iudents would :nem-selves sl:ai3i2y more passive ,, foolish,

.
c-710 Czlz,0 tilt:, i:JC:CtiS:itii sfar.)le. cor,:eiclitor
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tha interns fell- mar they enc their master teachers trid the same view of tileif stud:
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1,..10.172113S int 1 score of the mktrns. Ina rfon !lei-wee-a the 3woViGS 4 3

- e r7. . -_-
suc-,fgests i-srat the mom doomailc lae inie.m. lie more likely he :vas to have a pa

of the success of the program as a whole...

Doamatim was related to the interns' ptrcep:ions of their master teachers. Specific:sily,

the- higher the dogmatism score, the more likely the intern was to predict that his rraste

' ". r ; 1-scher aive nzaner scores ro the StlitzZaTICS seit conc---nns .--= D-- 05 ti-&-2-rr 2 .14,..

; ; -1-the more dtsvrceatif.-- the intern, the arc-arcr was n:s tendency to %ee: mar ..zs

believes the students hold self concepts ciirif.ar to tkit of the interns themselves.,

One finof relationship indicates that the interns felt that Ooermtion Celance

has a very specific purpose cnci that the success oz the p!o-jrain is :elated (0 rile opportuniy

it has of carrying out this purpose. The specific cocelotion is between he interns' attributed

success of the promran and their perception of the master of '-he sztidc-)'-"tof s__
6.1661.6676.6611166161.66Mr

self concepts. The obtained correlation was .38 (PL. i0). Whiie the relationship

is riot a steong one, and the variables were not specific: My designed to investiscli _

c-c4,1:11.1171CIA.zo tetutivilS q2 me :It g does sugf;st filf57 the students we

ei?ceiveci as :teinat the mole un-Fevo-clbie their self concepis.., the Ito re

,successful) the Open lion Fair Chance ::.;:.-oczvara was seen as being.

1 it.;2.2;..is---

It seems reasonable to hold, as this suggests, (-hay the Qerceived success of such a..dv r

r .r.
program as Opc.,,,vrion -at; Lb:ince wook: ,,..31aFecA zo *ne cee,lee oi need ror ITS Spec!

function; however,, the data gathered do not provide an adequate test of the proposition.

But, the data do u. aderscore the significance of the students' self concept as a IR:triable

in a prop,-fam of this type.
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This report will not attempt a recapitulation of the (10) Quarterly Reports

pr,:viously submitted. These reports contain a fairly accurate narrative of the strategies

emp:oyeri by the Fresno Center in attempting to meet the goals of the project as

stipulated in the original prospectus authored by Dr. Paul Lawrence, The reports

conroin details of inc structure and function of the Center's program, and its gyrations

and deviations from its plan of action due to the financial emasculation of the project.

What is intended here is to address the scope of the report to the central question,

"What have we learned about the training of teachers for the disadvantaged?"

There is little purpose in pursuing what, under other circumstances, would

have been a logical tack for the final rep-4-t-an analysis of the outcomes of the project

placed against the objectives as originally stated by Dr. Lawrence. This is not to

say that some of the goals were not actually accomplished, but it is not realistic to

use these objectives when, in fact, the project had hardly been organized before the

funds were halved. Except for the first year, the Center was confronted with the need

for financial transfusions from the state in order to maintain its identity.

In spite of these difficulties, it is the opinion of the Fresno Director and those

who have hod close contact with the project-officials of the Fresno City Unified School

District and members of the School of Education at Fresno State College-that the initial

federal investment and subsequent state subvention have been extremely productive

and a profit has been rendered to the enterprise of teacher education.



%:,/;: '.OS wear en in oro::-;osal cbczit the.:,

r 11-r,d.a,-ner cr.a found want.r-

viral rnisJnderstocd was the enoa=o,,s com:exity involved ;n ance

readiness to ascribe negative att::udes to people, -.7hich on dose excrnir.ction

were no warranted. Inertia and functional fixedness care endemic to large social

or like schools and colleges. These conditions do not evolve out a to plan,

but are rc-ither characteristic of bureaucracy. it was also rather naive to expect to

c:-;taLge middle-class values by a few federal dollars. The general lack of concern in

ti_acher education institutions for inner-city school problems and special training for

teachers in this regard, was simply a reflection of the lack of a public commitment to

do something about the condition. There was little point in preparing teachers for an

occupational market that didn't exist.

Having received cues from society as expressed through governmental intervention,

both the public schools and the teacher training institutions have groped for ways to

redirect their functions to meet the new challenge. Operation Fa ir Chan ce

was one of those eff orts to spread some seed on a barren field.

What was faced by the intervention of Operation Fa ir Chance into the

fabric of teacher education at Fresno State College, was the task of developing a

program which was both relevant and heuristic. Implicit in this development was the

assumption that the wisdom of over 100 years of teacher training inherent in the

"establishment" was worthy of note. Further, if a program was to be "grafted" into

this teacher training institution, it could not persevere in a hostile atmosphere. A

fronral attack on the modus opperandi would almost certainly cause a failure fcr the



It was understood in the very beginning of the project that the critical test

,..;-,:zerirnent would be the fate of the program when federal funds were no longer

az.:!a:;!e. Of a lesser test, but certainly not without merit, would be the efficiency

of ;:le model in terms of its ability to produ,e effective teachers for the disadvantaged.

Anoher objective was to have an effect on the institution from the experience and to

eni,zrge its social commitments to its service area. Lastly, the in-service training for

staff as a result of the project cannot be overlooked as a residual value.

The guiding principles of the Fresno Project have been made explicit here

because both the Lawrence proposal, the firs-year evaluation produced by the Berkeley

Caster, and the scope of the project objectivz were not related to the reality of

social change. The scope of the objectives were so broad that they were more in the

nature of ideals than as determinants of working hypotheses.

At the outset, the Fresno program assumed that a restructuring and reorientation

of campus and community resources would probably achieve greater lasting benefits

than cn attack on the establishment. Thus, the project design at Fresno was taken to

task by the Berkeley Team as "conventional," when in fact it was considerably off

the beaten track.

Why was the new direction relevant for teachers for the disadvantaged? How

do the needs of the culturally disadvantaged children differ? What does this imply

for a teacher and his training? How did we measure the success of our efforts?

were the central questions which guided the effort of the Fresno Cent er.

An analysis of the structure and function of the teacher education program as

it related to the production of teachers for the disadvantaged was undertaken. Although

it was recognized that theory and practice do reinforce one another, they were spearable

These



co:!z.;e catalogs, but not in practice. Not unlike most teacher training institutions,

college catalog and the sub paraphemal:a that created it, provided a mold which usually

0:-.,.stractad 'Loth the creation and the functions of unique programs. The Opp ra ti on

Fa i r C ha n c e model turned aside the catalog and certification requirements where

;hay impeded the wedding of theory and practice. The orpgram redirected the focus

of teacher training from the college campus and the lectum to the public school

classroom. The internship which evolved focused on the job and used the instructional

program as support. It wasa learning by doing program from the outset; it was a paid

experience. This is a reversal of the normal process. The locale wcs of prime importance.

So-called inner -city schools were used as the training ground.

Seminars developed for the project by the college departments in the behavioral

sciences were intended to shed light on the nature of poverty and its social and

psychological consequences. The Psychological input took on the nature of the

encounter group for self-assessment for the interns. This is to say, a prerequisite for

effective cross cultural teaching would be an awareness of one's self."

The Communications input was concerned with the language forms and expression

of minorities. The Social Welfare input was concerned with a child's life space and

family life environment. The Sociology-Anthropology input was concerned with race

relations and inter cultural disharmony in a contemporary society. This program made

it imperative for college instructional personnel to be hand picked. The special

personnel demand is a limiting factor to an otherwise highly effective model.

By traditional quality standards of performance, the interns performed admirably

in the classroom, but their productivity in support seminars was definitely below par.

The teaching demands simply upstaged the seminars.
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When the focus of the program shifted from the classroom, it created an uneven

contest beiween the immediate teaching commitments of interns and the quality concerns

of instructors in the support seminars. As it was phrased by one instructor, "They are

seduced by teaching."

Another variation from the ordinary was the elimination of the lecture system and

the education by smorgasbord which characterizes contemporary teacher training. The

fragmental character of the education of teachers was noticeably altered by the development

of the "closed model" used throughout the three-year period. The closed model, in

which only 0 pera ti on Fair C ha n ce students were in the semincrs in education

and behavioral sciences, provided for flexibility and control of the experiences. It

also provided an opportunity to carefully monitor what was happening. The closed

program provided an esprit de corps seldom found among teacher trainees. Instead of

graduate students creating their own programs on personal design or whim, the Op erat i on

Fa i r Chance model formed the students into a cohesive in-group, akin to that noted

in occupational sociological studies of medical, nursing, or law school trainees. This

group feeling also created an intern group where ideas were jelled and gained voice by

this process.

The close personal relationship between faculty and trainees caused an alteration

in the typical human relationship which obtains in regular programs. It improved the

quality of supervision, created situations for meaningful dialogue, and allowed for a

great deal of individualized assessment of teaching strengths and weaknesses of the

trainees. On the other hand, the closeness also made far greater demands on the college

supervisor both by the trainee and the cooperating teacher.



-6-

A point of similarity to the liaraard experience in selecting students for the

training program is worthy of note. Both Centers assumed that greater output would

result ay selecting students who exhibited "social sensitivity and a commitment and concern

for the disadvantaged." After three years of experience with 98 trainees who supposedly

fit r:Ict criterion, we found that those who best it the selection mold had the greatest

initial problems in making an accommodation to the school as a social system. Our

initial assumptions about effective teaching of the disadvantaged by "socially sensitive"

trainees was sustained, but making teachers out of youth with a highly developed social

betterment attitude is not an easy task.

Three evaluations of the Fresno Center program were conducted. The initial

evaluation was done by the School of Criminology at Berkeley, and it focused on the

project's potential as a change agent, changes,in the schools, changes in the community,

and changes in the college. It brought into serious question whether the objectives of the

project were realistic in terms of its capability.

The second evaluation was conducted by staff of the Psychology Department

at Fresno State College, after the project's scope had been seriously delimited. This
-

evaluation focused on the impact of the training program on the interns and the cooperating

teachers.

The third evaluation, which is appended to this report, was conducted under a

grant from the Research Committee of Fresno State College under the leadership of

Dr. Raymond Brewer, Associate Professor of Education, Fresno State College. The last

evaluation also concerned itself with interns and cooperating teachers, but was a

follow-up study.of both first and second year interns who had entered teaching. Their

employers were also interviewed. Another feature of the evaluation was an evaluat:on

by cooperating teachers arid principals who had participated in the program. (See Appendix 1)



Ar he close of the federal sponsorship, the college elected to adopt the model

developea as a result of the Opera t ion Fair Chan ce project, and it is (VW/ an

ongoing program in which three full-time and our part-time staff members are involved.

The unique arrangement where the Fresno City Schools provided the stipends

for interns under Title 1 E.S.E.A. continues.

in terms of the lasting impact of the project, the government and the people

were well served.
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5.

. r,
The Director of Operation ;-aar tirance sent personal letters

.

teachers arc aomlni.,Trato; re:;_se:i.r.2 an app:opriate 11/1:1:S De ES-s-

0 r, 4 : I. rs
asiee for evaluaxto.., 01 ta= Proanam. 'ni.;=TvLewers

visited geographical areas with intsrvic2ing Limes schetluled Faciii-

tated full coverage of schools involved in The stndy.

The fintervied schedule for the inierns consisted of five Questiails

which were as follos'is:

I. in terms of your expectations, rota have you felt about
your first or second year of teaching?

20 Have you been able to do all the nthingp I am going its
de next year when I have my own class ?5

q Did your tfaining in Openation Fair Chance prepare you....

to be able to meet .le challenge of your teaching assign

4. in retrospect, do you think your training in Operation
Fair Chance has trade a difference in the you p.---rform

as a teacher?

5o in retrospect, what do you as the strengths 07
weaknesses of the Opel a t Fair Chance Program? He
could it be improved ?

roup EmnininaMigith

A copy of the intervieu schedule for principals appears in Appendix

II of this report, Eighteen of the twenty -six principals interyiewed

served at schools designed as connercf:-tcvy sf-hools for PIS: Titl

of the Studs,- Phase

On a fl!ve-paint scale ranging from great cisal

% f
=4

to no comment, the coo .Grating :.eacners responses To 2, 3, 4 5,

and 8 produced a m-2,1n of' 4.25, ::hich ndicated a very posUiva i-espoase to

the program as a whole where interns were involved in their classroom

situations. A mean of 4 .6 was round when cooperating teachers were asked
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2. Batter screenino cf in:iividuale. This is no place for people

emotion el proble.

30 A written, definiie procedure is needsd. ;t should be derived

from past experience and the expertise of staff at Fresno State

College in cooperation with vaster teachers and local school

administrators.

4, Place teachers .ho have bse trained in Operation Fair Chance

in w-estside schools in Freeno City Unif/ed.

;tem 9. 'in my opinion, it is desirable for the school and the district

to continue its cooperation and support of the Operation Fair Chance program:

Nineteen cooperating teachers and administrators responded "yes" to this

question, while one offered no comment. There were no operr -end responses

here, but the Operation Fair Chance Program was very highly regarded and

overwhelmingly was thought desirable to be in the schools another year. The

very absence of any "no response indicated a very positive feeling toward

the total program.

omen ens

it can be stated the presence of an intern in the classroom greatly

affected several aspects of the teacher's responsibilities. it has been

positively indicated by 20 cooperating teachers in :tits field that children

gained in several areas. Some of these are:

1. The inters presence added to the educational experiences

of the children a great deal.

2. The effectiveness of the teacher was improved somewhat, allowing

room for imorove9gnt in i-his

2. "sne intern's presence improved quality of human relations a



;67,--.= of %3.,-Trnri reldions could

urouIn. out a 1i-tile r:ore; that is. ;t cc-ld si brought

to the atzzn-li7-,n of the cooperating tear:hers directly. Some

comments here indicated at tires a little vagueness in the

term.

4. The internis presence did fimprove pupil achievement, but

this was ths weakest area. There could be some studies set

up within Ajest worcllghly test This p!-:Eee ol

prcgr a- 4 t Should alzo

progre©

-
t?;3

nxne opera ion
-

raar

4' -, . t t
ni-torrty tells area rzs in the -total

S. The curriculum was enriched as a result of the intern's prese=e,

and knwiledgf, was indicz -id a great deal of the time. However,

three persons responded I L It le and one, none, giving impression

enough o bring this up in the total program. There seemed to

be some cases where teachers did not make adequate use of their

resources.

6 Change cocurrrA ;n tf-wer crf(rie::;111.km certainly to the advagAage

g

1.
...)=t,au. child. zn-:.-3:-ns know change 'does because

E. / ; 2 4. ;0 tneir ciresence. SOWirz: plannma msr.44r. oe cone 2r1

area.

7. The teacher's role dos. change This is one of the strongest

areas according to comments by teachers. Although six teachers

offered no commsnt, the success or (nts phase of the project

seems apparent. Perhaps this will be even more observable when

r 4_ f
wr.1,..;r4 .4vv,v4y9

Li. Ceti commpms ;rom parTtcipants. ,he, oesoc, to be a



confueic:i as to ro ate. c 5,e,a, fof sUnCt10110 e ea

, F.,
at r ai for grotp discussions among interns';.

8. The schools Oh,; : Fa;r Chance; an6 over-

wheimingly, ate cooperat:_no teachers indicated they woulo

like to sea ;t ba-k again for another r= r.

responses here.

Very positiue

9 Some changes are apparent. Several respondents strsased better

selection of interns through more screening. Since several

-t I 2'
mentioned - sog,e .n,:tcation that coo.,Pratin3 teacners

felt they could have had a better intern. Some thought should

be given this by Lhe total staff. This reviewer found two

important changes that might take place:

ao interns should have a little are background in teaching

methods; rIterns, coopraiing -teachers, and adminis-
trators need to have more of a feeling of working together.

b. More of a written, definite procedure should be initiated
through the staff at Fresno State College in cooperation
with cooperating teachers and local school administrators.

These two comments could be very valuable in structuring he program

for another year.

Sur ary

t z .

The commenls irom --d adr1 -54*a nz Lracorc 70i "51'.Q

per? Faii- Chance pro r.esr: to be a very positive approach tOp o teaching.

4 hear ;

ine t of program 'S.0,._m the child, not Lila teauner, and comzents

cnanaes :n thr. .110- exr)crenr;es

of the child. Teachers sea:Ti to be cooperative in

-3 J. At
ea=1 t;) 1.01e

2- proEram ziself and

a?

f-r)m the responses received, and blth intern and teacher are erperianciig



12.

re,;:ardinj relationshios 7-41c: the chz=drPn, Strons.

!S pc#1,4ucea OD in.0 !c7i-c the OT tAle prcgram for
L g A.

There are inz!icntions candidates skould be :letter screned, more :eachir.g

foundations given interns, and a program of better cooperation developed

between interns, teachers, and ad,:linistrators.

Results of the Stud.- mse.Sal= .f

!nterns. The five questions presented to the interns are covered

individually so that comments received the inter vi might be in.

corporated into the study.

Question 1. In terms of your expectations, how have you felt about

your first or second year of teaching? Replies ranged from one word

response, "greaP to "i had no preconceived expectations.° Three main

factors appeared repeatedly in the response-0 of the interns: (I) discipline,

(2) faculty relationships, () personal reward.

In the area of discLpline, there seemed to be some concern most of

the time. Negative aspects of this problem are ieflected ln th;-. actual

responses of the interns:

1. I have not been able to accomplish what I wanted to because cif

a discipline and control profile .

2. No one si-.ould have tL go through a first year of teaching ft

is hard to function as an unstructured teacher with students not

used to authoritarianism.

3. I felt very fnconsistent, I had high .xpectations; they were

not realized. I lowered expectations, but they were still not

realized. 3 had to tac.: a harder discipline tine than wanted;

some of this reflected weakness and fault on the part of the
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3. 1% , preacer

ac--,sire to .!:e C:3 has

E!qt:T than

For 1.**"*4'L

crd satisise,

L=am! r 2,-771....`re. 11Aa . zbel

. , .:=rst _nulcac=3 ens I'T g*11**-,

train: ,
T:43 in te-,e C rior=tion rair r cf. gram but

To.
.-e

;17,

w 3 4.+2 4:172M 0 cIrertt Detweri, ..1.,,,,,zrn.re or

the total ser.oal and th exations thsft/ e were enouff?.1

negative responses to 'rat rani. a close look at this a:ea in future Operation

Fair Chance training sessions. 1!orP s tudy should be cone in atTosphere of

total school and expectations of the interns.

am gogQuestion 2 Have you bean abl 'o do P13 the nthings in toti

do next year men have my c-zn class-f Yes and no responses were tabulated,

,and results of civz fin Table -e th. P flf consioered

significant in this study but in.tcaeu repe-!ion of this typn
A. C 7

study would produen, Vtth some ilPgrem of conytoenoe,

be stated that neg teachers train:`s under -If* Operation Fair Chanoe Pro2vum

will be more likely to conform to the system under which they are hired than

to do the things they say they WI lwill do when they have their own classes.

Actual. responses listed below offer some reasons for this action occurring:

70 ; have been severely hamr,sre.1 by a poor teaching ascqgnment.

2. J I r. A. ,2have been IlmIceo .rurtral_ea at time- oe:nt'ss ot a 1-c!,

P s 7
of eowp ment and maxe:ia4s nave stent man ,ms-, mc.te?;aiS

which I feel shoule 11?ve in -,4f3rkint--

3o it is very difficuL to work with children on an individualized

-,--rT- -r-

4. t am limited in the -lyps an ?ariety of c:assroom activities be-



- C:11'CrZt1

C0,

L f ath =Lhan

1

estaoitr..,
11..

Lt1.0

would like to use .core role-paying arid rkysioal ertivitiesa-

situations but feel restricted because of a combinatinn class

and 6Ln grade).

6. !s nstfar ellaufzial t

7cure t!rinzia, the ft, L end oFritt .ohEr-J.P iton
r^ -_pe.tt tit

sor.:.thin* craati.:s or di- quest1 ionsd. CatA

get sunni;:as the i eirt54.. and rfiee lack of expLrisnoe

mkes

8. i have become involved vith parents of the students but *ant

more community involvement.

9. Class too large; room too small.

10.
_the behavtor problass ettptiens clzx in the way. it 11;nde3 s

you in dofrg you want.,

U.

mPp

Ina Large

make it diTficuE. to

V 4.- ,

-;4e- ra' o Clu2St4 he claesss:C.. v. AZ;

Drogramso

There was a +=roeno7 ;'or sec ;E6 veer of 3xperie-c=2.

to acknowler1,-- al *.eae.le- expresser;

that she would be less Ilkeiw or'. 1size c-ce-i that E.1.--a1*.

i= in the actual situaticn.

TABIE 2

Chi Square Comparisons of Yes and flo Responses by

interns For QueStin 2

106.1.00...mia,

Yes

S4

=



ea.

f-4,-.:eslicn 3: Did yollr .r eFeration Fair is prepare

:se able to cast litst ' you' teaching essLgnment?

savent6en ef a oassIble trer4y-six inte:ns rep1led yes to this cusstio;-.2

the results %ere not significan - Rszul:is of the ch; sce.lare for question

3 appear in Table 35 vitt) P loin :; --abze:...z,ri .20 and This much divergeri;3

from the null can be expected to occur upon repetition ol tne expertmeni

in approximately 8V-t: of the trials. This leaves no strcng evidence to

create a favorable:or unfavorable ...ttitutie tmard the trainiag received

in the Ooeration Fair Chance PrcL-iam: It seemed onn.thde-teqd.r-d on the indi-

vidual particpating in the prcigram as evidence-i by the folls.ing responsest

Classroom teaching experience helped to prepare Ee.:v

23 Bitter about personal relationship established with faculty

members of Operation: Fair Chance. Class too ustandaAJU intern.

ship most valuable thtna n the program.

3. Master teacher very helpful. kly Training- allowed me to under.

stand the ,origin of social and educational problems of the mil-

turally disadvantaged.

4, Water fall reated tc m:nority greases not rea---too much emphaels

an academics unrelate!5 to real situations,

5. ;-it gave me 1/4 z---.gain as much t :ms .n ihe c:assracias when compared

to student teachers3 Th= m=thrTds and mat-rials used were vai-4.

tical and worth while.

6 the communications and psycIlology courses but thought

the rest a total IV4So

7 I have noticed that i have under stood the problems of a school

syztem quit,- a bette:



10.

to

27

fic,les of rza::ista.

nrif f)r c_ rc.t.uired :n tcaz..n.7.

wi.-ner 2E11. toe ?Too:a::

saw and rejected to.

oici-Jtre of tsa.6-. 7Tel:1i:he start.
' - .4= 4 4.1., interns

=

FairAn intern of 0.17.eratiosi alr isnancs is better prepared xnal the

al.mra5e student teacher from he standpoint of the perspective

from which students are viewed.

' sIf hadn 7
na,.. traLr.r.rp, 1 probably would never have entered

I. I A
The program

a ocmaensal.ory educai:ion sc:Jooa uo my 2.-=acrana.

cave re a 'rood se of attitudes r o a eeails--- the C
advantaged.

ft can be seen friNn the abovz responses that this area could be strPngthb

erred to meet some of the problems eperienced bv the interns. it was very

1 r r -interesting to note one teacher cam:llama; acout osr-

i.e., how to make out report cards, .,rite up results of parent coni"erences,

and making comments in the cum record. This was not a negative response,

but one which was seen as a realitu. m sAos_e th zeaorter um not cowri.ato

abosit the extra work in +his ca&e, but saw as a task she kad to perform

and was clearly unprepared to do St,

E 3

Chi 6=v. ..iquere Ice Z4
1 -.1f

by Interns for n-; 3

Observed

7C4- = 2.46

-41ges

-
'4;

.aQJIC..=C:nRif>0.7..4,7,4,

9

di = 1 P ID to .20
.....9141,....C.A70.631C,



Chi Square Conparisons cf Yes Respmses
:$7 iot,,rns for f".ussti,n 4

Observed
Expected

2 = 17346

Yes

22

vd%

%O11"."? S ".".

AO

4

Ques-iion 7, rn retrospect, do ;oti th:;2=: your trainng in Operat'on

:
;-atr Chanr-ss has thTlerricy n thc,- vrav -0.1 perform az a teacher?

Chi square results for this cuestor! a[ peal n Table 4, can be seen

from the table, theX2was clearly significant and the nun of no differ-

ence could be rejected. tt can be stted that the train,ng received of

the Operation Fair Chance Program clearly made an imprecsion on the interns

and the way They performed as teachers, Vegative answers vere Few :n tEfs

category and can probably be ai-tri,:.u.;6 ^ individui d_r=.nces rather

than faults of the proges-1. --it ern responses for this cate-z3ry

Our field trips to dfferent education areas ware most !nte7--

esting and enliohleni!ng.

20 In observing th. teachevs around me :;ho have not had specific

training in she Negro and V.exican American cultures, many have

misconceptions about those c!-I'deer. which affects their attitudes

when they teach.

3, Those classes whch were gered toward the sociology of the

culturally -Isp-ni,* me :o undr-rsi..r,J th4

nature of the :cmmunicatien gap.

- ions c r-
anc

took away a erta n anau n:. of r'cultural shock:, °
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19

-as aza-e 0; of ,---hildr,=n

my own e.-pecttit-A-s-,

-
SCIrtS CI 1-4-ir?V;ar:

!t aLl

7 ..-as core prer)ared for the ci:----=sroc.11 inclined

to experimenle program create,: exuel7;z. zAteres-f_ '

e
or in-

service programs and conferences.

i felt the proQrac wade me Iess afraid to try newinnevative

ideas to LI-1P -

9c. The progfam made me aviare of the background o;' culturaliv

advantage children air' aflowed me to create IPssons to m=et

their needss.

The interns t-4 P .

et, ev&tuat
A ng this

section of the program:. Criurses in methods. soc;a1 welfare, psychology,

and communications were mentIoned about equal/y, r# ''e each individua/

received from the courseL _ppearsci 4:o come out during the interview. The

furl select on of courses was needed becaus-, where one course dirt not meet

the needs of the student, arothPr. seemed to fill '4n adatelv For Those

inte7estt.--d an course numbe-.-s an6 na;1:es, th3 Av-a, o?-inps

appear in Appendix

Responses in

cne student

.
F : 1 0;

explain his response,

Cosrai:iou Fat

t!

-f ar/ rnosi_iveo

gave littie

-4 's1 J=t 2,"Ev stoe.

sia---nce to

b:--nRd program ot courses offered

r e.

n the

Question 5, 'n reixosp.a.ct, !that do you view as the s;:-e,loths or
7 z-d



.-sakneszss of t'.-e Operation raze :,-=,..,.1.ce P r 2raon?n

Ins sirf=-7stts of thz.

classroom experience

,.. %/S.

a

Vi :

..J4

20,

czwld it be improved?

122 fo,': major areas:

(2) Operation Fair Chanc-a

staff, being placed :n disadvantaged schools, (4) small group ex5:e7-

ience. One intern added it c s a chance to earn money, but this would not

classify as a strength of t 3e ci:ocs-aa vith on =. a single mention of

The cf=csroom experience was by f-L-r the etrength mentioned most frequern-y.

The weaknesses of the ,prod; ams as 'listed are varied fmn one

vidual to ano%==?r. Some iniiirns mentioned weaknesses by naming instructors

or supervisors, but this vas uncommon and would be dzsregarded since ;'.t

seemed to be mare of a problem of individual differences rathar than
real"

weaknesses in the program. Listed weaknesses are:

o Choice of master teachers could have been better.

2. Better development of communications between master teachers,

administrators, and supervisors. Wany times the master teachers

were uncertain of exact duties of interns.

Too much dragging out of courses, i.eo text book material zoo

lengthy.

4 Poor involvement with community.

5. No training in audio-visual instruct ion

The five weaknesses 1:sted Plr""1"=.A 1-re-tnrs:1**;' ffl= m-scacat

by the interns. The choice of master teache7- as poor was presented by a

high number of interns. Tf led to the idea of a need for better cozmuni-

cations throughout the pri-,;grem- The Idea of -1ext bao for

course work seemed to be a concern for the interns. They seemed to ind-

L ..C. vcfe-Leor spen! his ji!1 *thc-; practIcz,1

I 0
xi
;aspacc of se program, explaznIng the concepts of the disadvantaged from a



practical stan.::soini s.s ) .
a - 2ill 1

21,

Same supeste6 professors

should return to the cisr cz situsicn eveo or Vis.= == to k-s.:o

in touch with shat is haPPanin7 Itn

complained of no trainin2 in the audio-'.isual

lone weaknesses listed were sLch things as:

-

T:-.r=e in

o? Lletruotion,

-
nt e did not ':e ,n0=.:h time to teach by the

2. Didn't l'kP the term. InIGrns.

S C.

3. Should have been introduced te.7.hninues for use with disciplIne

problems.

4. Education Department (no explanation given).

The weaknesses listed generally reappeared as suggestions for improve-

ment by the interns. Since the in of the program was such an

important areas listings are included although they might appear

once. The insight of one intern might provide a sug:estion that could

help improve the total pogram. Suggestions for imr.rove&.ent inr-ludad:

S elect master te.ciele;-s who want toisach .snd match them v-ith

interns.

2. Better communication between master administratorsi

supervisors, and interns. This migi-er be v:,comolished with the

formulation of a hand book offering 0uidelinz:s for ear/.-1 phase

of the programs

3. Add a course in audio-visual cc as to Eafailiar;zP ;ntr-rns with

materials available in th n
uentee,

Set aside blocks of timl, to observe other school szi-ji=gs

regul=srly.

i^ -,r grid Vf:,tory

6 ExtPnd the orograo to 2 years with more follow-up and appraisai

of inter.is along the way,



I c OFfr or.?.

te% ter conf-arenc.,-,

-

22.

90 Offer a short course prepere the teacher far -32ericsi respo:-.

sibilit!es such as Tilimg out .rep,sr-Es z-epertmg wades, maf,Cng

comments in cum records, and vriting results of parent-teacher

conferences.

No Bring in more outside speakers to give their in

the program.

-
41- yore stress on the poor vehite probiem.

2 25 p
,2. tore group -LEon,

falti2M121.2.01foicl.

Principals vere asked to rate the foliowIng foitr

Compared to the average first-year or second year teacher,
this teacher is in my estimation:

20 Teaching competence (subject matter):

2 Rapport with childrn:

4. Professional relationship with other teachers:

areas;

of

Ratings were made on a five point scale (a) Outo.ta.ndinc5 tr.))

Better than averaEe, (c) Averae, (6) Below pqrape. and (e) !ladequate

Principals were asked to resp:;nd to one questions 41s `here any evidence

of special preparation or :-eadinses to teach disadvantr4ged?"

In the first area where interns were cf.mpared to other teachers,

the principals responded to four categor.es with no respollses appearing
s,

under the re-L.:zing or ailequate. Results of the chi square for this area

appesr t.Si Teb!e Ile:: A. h,
as"-, lev34. grd it may

be cr,ncluded that the prnc.ipais. a's:ing highly favored the Operation



Fair ChafIce intern ..hen c=i7aree, aver=-ge fire.: or '..a.ccnel year

teacher. ThTs as
a a

eMr.P.1 1Zel 07 sa:e of tEs p71.ncipai-s

23.

1. Much more sInsitive and awar-. of 8,seds of students chan any

number of my teachers.

2. As a beginning teacher would rate her in the upper la; of

all teachers.

3, Top of the list--has s:luon initiative in innovating new pro-

grams. Has confidence and a keen awareness,

4
. Self-directed, mild an4 quiet with children, prssqive attitude.

5. Has a relaxed classroom and is very involved with his students

and community.

Empathy laith por; has fenowledge and insight.

n the second area, teaching competence (subject matter) the princi-

pals rated one intern below average and none in the inadequate category.

Results of the chi-square or this area appear in Table 6. The was

significant at the .01 level which indicated that divergence of" observed

from expected results is too unlikely an occurrence to be accounted for

solely by sampling flurtuati.ons. The °equal answe7=' hypothesis was re

jected, and it was concluded the prLncipale raiirs's of outstanding and

better than average fer the it ems was acceptable, in a repetition of

this study, this pattern of high tings of the interns in thf- area of

teaching competence e;vould be expected to reoccur with a high degree of

consistency.

In area three, rapport with children, ratinps of the principal

under outstanding, better than average, and average. Results for 'area

are reported in Table 7. The-s'lli:as 'oetw.aen .10 .03 not

considered significant for th;s si There is not enough ::Ificlence to
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Chi Square Comparisons of Responses of Employing Officials

to Area 3, Raopert rhilzren by nterns

Ilmmellisanwiew.O.41210021C

Observed
ape.- e,1

^ ts,72is t
Aanolnp:

"X.2- = 35

0011=INCIIMI0.1

10
83

Ott=zr Than Average

P = br---tween o #J .3n6 .G5

TABLE 8

Chi Square Comparisons of Responses of Employing Officials

to Area 4, Professional Relationship With Cthe Teachers by ntems

rJexxer mar-
n 2 i '^*

.,

Ave7ac Average
Eel=

Outsiandina .4-

Averag2

Observed
9
.J 9 4 9
-

Expected w 6 6 6

6,37

11102112,....:17

df = P= .10

hypothesis of no difference was retained since the deviatioc of observed

answers from expected answers might be a oatter of E=nc. The princi-

pals2 ratings in area four clearly were not supportive of outstanding

or better than average retina's, and a close look in the future in Ois

area vas indicated. Some of the princilaals5 reacilors vire a. fsiIows:

I. Social reW.Ioneh;p grea-1 but professiol-.a'. is not up 10 par,

20 tk0 %fel veil peers,

/ f}o4 sure. She #7.7' sNy and ouie-ta

40 Doesn't attend ir-servics mestingsa Delinquent with materials.

5. Called a cz.tyba4 by rA'cfBr science tsa..hers .
but average with



7;

r.
04,

r-,,<4. of teacher:9.

CC

ur
Tv r r tr.= Z
IN VC: . .****, tarr 44* * a

Pte; ja.C.=

aa, t *'
migrn:

*here facu..

report.,

V

r.::.-3ianstion of

tt...
.4,, f zzg cn ar 47, c: :7;

,The ouestion, a lv., there a-i r: ev uer.ae of spectal preparstion or

.

readiness to teaching mr.e

is

r:as aristiered very much T the

wasaffirmative. Some principals cormentei thsy thoug:71 tie question

loaded. Three principals of the tent; -six interviewe6 erect no cox...

snmall5.0 at all,. Comments tncluf..c6:

1. This leacher, as opposeo to Es:el b,gihnIng teachs-,-s,

4o

more able to act f"
all ne,

r:as =7:Jch

=ra riot

1 4.%;nre r-, as shmzn" .
a.. Ur Si sro

fo l iy with Z1-,,r staff uridt..vratEirds

mne ...oncepts of minority gToup and structur es,? thrle. prou

Yes, however, i
feml a cal of 1.his r XS

personaiity of the individu;,1 rather than the oropram.

extremely pleased with thls teacher.-

."0 This teacher has an care: vi - s talz
c

wher they are,,

the

rematn a staunch aitsvoca-ls

particas.t:on r
C.* .1 Co * Z..,

.*

fzogram aitj

5. Has a rea= a`w..rG/.s of The env;ronment ,r4! :-,acxgrouy,o Of he

.noome

or *
c,E1 .. ,reco -ihp problems and r.s-Lds of icr'



7 in hz-;- sec:n_D.M'er-hro

leaelirc realil and OT

81, The cos 1st= M.S.

.

of her past crain_n,

Z. t

rasa 7d ts

=-

the

unflerstanding of

4.411 1 11 ;;;;`.
.

Is a rx.-..r.tecticr.

9. r
P-t'-aS IC; t ,I.-Ptivan-1-ager..3 area

P
vas a result of eue---

public Sd lsoi ass iLT:r...ent:.,

ant- :raining 7rlor Zci

The internslauring their ffrst ot teachingasoeared somawha*
;

- .

apprehensive .ihere problems of discol.na faculty relationships and

personal re.fard were ThPre s:i:emsd to be of a 7-_.:.Inforaling,co..cerned.:

to the school system intenf.ch they vere hired

ne;i toeas or conCep7S

uas open, that ;s

rather thPn

Zo the
j .

w, r.ere at.cIpE.ers

^lose rifationvt

Cato nez teachersImacwaiions oio Fisse.

Alcorporating,

admini=trats;s, old teachers,

. .
.;:^1:r4ft 74.t.wv-psel

A

did take place in a coIlege E-etting, the na:i teachers cAiscovel-ed
T

much easier to talk r,bou4 ..hat ?.:ould do than to actually accomplish

it on the =rib, in this case, in ti-e classrocn, _Pck of tirrez space, and

equipment -also thwarted their of

The training received f Cparation Fair fthance n31 turn out to

e a significant factor overall for Ihe nem teachers, The traininv re

ceived was an indivi6uai rath.r man total group. Vary post-

tive attitudes were destroyed c-err-Isp -1 iie Wines f :ndi
=

videal c4amoers
-- F^ E- 0..-,-N-atort FaZo Le ,Jueru,

Chance in the Cuture to :ncluzle '..z re training in reading, En0jsh., and art,

most posztive aspect
n :air Chance PrcerE,:m 7:a3 reaii?xec
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Recnmmend=tionc,

L. The total oropram arzi by recsate3

-----Tuoer,--.s tor sv,f-1--ral years to ccie-

90 Cont;ideraLie attention ahoulci civen In the rn-cr.:rez csrs:erninpr

comm;:nication betv,esn interns, Directzir of the Operation

Prcgram, Cooperating Teacl-ers, sn2 Ad:rinistrators. foraIulati:on of a

'--ndbook to cive soma aporoori
.

0111 be advisabie. Informal

group meetings to discus.5 problms cild preb7.b1 v alleviate some of the

diPficulties.

3. A course in audio-visual instruction should be added to the

curriculum,

Some " o b initiate° to prenare studentsse-4. ,..to 1-'1z
- f

in thP- area of clerical resoor.sibility h comes with the .job of teacY.ng.

This vies not a map:" ,iiffictqti and could be solved vithout mu,:h

meat of time. Areas included mipl-,t be:

a. Parent-tecker conference reports

b0 Preparation of gmds reports

Proper entering of ntor n is in cumc. ii
5. Addition of or strengthening of the present part of Lel,. curricti-

dealing with what the new tc3cher can ex?ect when ente-ing a nevi school

system to work, The aspects ofessio,-.al relationships with other

teachers should be tne

Summa?(20

The train: nci of if.aor.zrs th:ough theOpsat on Fair Came Program

is considered highly successful vied fra4 repris from interns and pr it

The positivr; aspects of 'he total progrm outsvele-A ha negative,

end the program accorutpi ishsd what ii initially set out to doprepare



taach,,,rs for ,ns cu -V c.11:iadv=n1-,=d classro7.7....1tue-117,
r. v, et (Art

t-

a rresm C4

Suamary F,ma;uation of Phit.,%-. .'=
.

7f.selts

acceptance of the
. 4 This revief.r felt "

c7: of

rtc,e: 4
.s.se

'three group::: :':ere able to offse-r anct zeggesii's which

bP incorporated into the Operation Fair Chance Proeram. The

training program as assessed from within the coope7ating schsois
__

training occurred and from school dizTrict= who had hired interns as

teachers vithin their so:hoc:is. ca r, n E =aid from the esults of this

report that interns :are abse to sevcurc-, irks for which their training was
,

IL was Implied by s.r.ster:,-.r.:. andplartned.
a A ihrA interns not oni's

enrich schools durino their trainkg ;^.r arm:; but also ad-' consideqably
,2

to school districts where they are hired o --erfo;'m their tasks.

Several ideas and suggest;ons have been -,ffered from cooperating

teachers and interns nov: workin2 as teachers w;Iich should help strengthen

the overall Operation Fair Chance Program. it !s hoped the content of

this report will be h3lpful to those t:w3Lvell. (!n Operation Fair Chance in

making a more careful assesec:ent oF prograGo
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COURSE OF.FERMGSIrz IN. a.. Aar mamba 411Nims.l.1.11.1nomew

SUBJECT NO COUR.SE

E'ementat-y Educaticil 107A CurricAum ors ImiTuctiorial Motellak, ors Yrcceclues *4)
Current conceptions $:-4 reading. .speHing, wittert crld 3 of
communicaeions; toles in he eernerari CUL ictilum;
effective t4---fichinv

71.7E e cation

Social Welfare

107B Cu.-riculum aed insrsuciimal Methods air' i:rocedurei.
Curer c..-Irice;-,:icna. of history.. geoors.s.l..-d, old
t.ie sciences.: their 7oies in the elerrg&n:ary cu;ricuturn;
effective tear:him,- edu''e.s you-dio-vitual

techniques.

127 C=op ar2d ftqnmurtity Services $21
Group einti CCEIIMUPI 31-1 pfer,:e.V.6.5 arr.: SO= t ?vices to meet
human ne,-_--ds

Psychology 147 Psychology of Smcif Groups '3)
Zsic prinCir1e2 social interaction in small gr s p situations;
pioblerns of group Ir.-ridership and cc--mmunicatizifi; zakivetapment
of attitudes crw; Allis for effective oetuto chaititzLi.ion,

rpa4s.--103 188.2
t

Rvlas cmfilitralcrzqon o the CiAli?.-ally Disadvantaged

Cqq

of Site cultufoity di.s.,-2:4--fr.3ntaged;
ur,dersterdif< of Eiclvie of the oxilmwallcut:cri pctcess.


